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ABSTRAC
Dyana Setya Permatasari. 2019. An Analysis of Representative Speech Acts
Performed by English Teacher at The Second Grade Students of MAN 1 Boyolali
in Academic Year 2018/2019. Thesis. English Education, Cultures and Languages
Faculty.
Advisor : Dr. Rochmat Budi Santoso, S.Pd., M.Pd
Key words :Speech acts, Representative Acts, Teaching and Learning Process.
This research studies about an analysis of representative acts and most
dominant of representative acts used by the teacher at second grade students of
MAN 1 Boyolali in 2018/2019 Academic Year. This research aims to observe
more about the use of representative act by the teacher in classroom interaction
with the students in Hortatory Exposition Text material. This research conducted
from 6th May 2019 until 18th May 2019 on teaching learning process at second
grade students of MAN 1 Boyolali.
This research used descriptive qualitative research. The subjects of this
research were three teachers, two female teachers and one male teacher. This
research was conducted in three classes they were one class in science, one class
in social, and one class in religion. The data were collected from six times
observation, then record the teacher’s utterances in hortatory exposition text
material, and the last transcript the teacher’s utterances. The data were analyzed
by using Paul Ten Have’s theory (2009), they were getting or making recordings
of natural interaction, transcribing the tapes in whole or in part, analyzing selected
episodes, and reporting the research. The data were classified based on Searle &
Vanderveken’s classification of representative acts (1985:182). This research used
methodological triangulation to get the valid data.
The research findings showed that the teacher performed eighteen types of
representative acts based on Searle & Vanderveken’s theory, namely asserting,
affirming, stating, denying, assuring, informing, notifying, rebut, reminding,
objecting, predicting, suggesting, insisting, guessing, blaming, criticizing,
praising, and complaining. The result finding were 222 data, they were first
teacher found 80 data, second teacher found 63 data, and third teacher found 79
data. The data were most frequently from the three teachers was asserting acts.
Asserting acts found 40 data from 222 data, while the last frequent representative
acts was assuring and predicting. Assuring and predicting acts found only 1 data
from 222 data. The implication of this study that the teacher’s speech acts can
involve the students understanding.
xviii
1CHAPTER I
INTRODUCTION
This chapter explains the background of the study, identification of the
problem, problem statement of the study, objective of the study, benefits of
the study and the last definition of the key term.
A. Background of the Study
Communication is important for every person to communicate with
other in their social life as a social people. In communication we also need
a device in this process and this device is language. Language is a tool to
show what people want from others. Kreidler (1998:19) states that
language is used to communicate and interact each other in our daily life,
whether in family, society, environment, educational institutions,
recreational places, etc. When two or more persons communicate with
each other in speech, it is called as the system of communication that
employs a code.
Every human speech contains different meaning and intention,
some people speak such as affirming, asserting, blaming, concluding,
explaining, informing, notifying, praising and other. This phenomenon is
known as speech acts. Such phenomenon of speech acts happens
everywhere, not to mention in teaching and learning process. During
teaching and learning activities in language classes, the teacher involves
interaction with students where the teacher produces several utterances.
This certain language used in teaching and learning activities is
extensively known as classroom speech acts. The use of speech acts
1
2determines how the teaching and learning process will happen. Cullen (in
Celce-Murcia 2000) emphasizes that the language used by the teacher
(speech acts) is particulary important since it will support and enhance
learning. The use of two appropriate speech acts will lead to successful
teaching learning process and vise versa.
However, it is sometimes difficult to understand what the teacher
says in the act, thus it often causes misunderstandings in interpreting the
message. This case occurred in MAN 1 Boyolali especially students of
second grade on English lessons with their status as a foreign language
learner. They tend to get into trouble since the production of speech acts
varies in form and function. An understanding of speech also depends on
the actual context and pragmatic knowledge, especially speech acts. For
example, the phrase “does your homework, do not let your homework not
be completed. The score will be inputed in your daily score”. That can be
interpreted in two ways. First, in terms of locutionary act, the utterance is
only considered as informing where the teacher provides information to
students about homework. Second, in terms of illocutionary actions,
utterances can be classified into directive action with force of warning.
The other example the utterance of “the class is very dirty”. It can be
interpreted in two meaning of illocutionary act. The first utterance,
informing about the condition of the class. The second, this utterance can
be classified into directive speech act with forcing the students to clean up
the class before teaching and learning process begin.
3Searle (1968) as quoted by Mey (1993:131) proceeds to a
classification of speech acts. There are five classes of acts are
representative, directive, commissive, expressive, and declarative.
Representative speech acts is a kind of speech acts that states what the
speaker believes to be true or false. Representatives in Yule (1996:53) tells
about the truthfully of the utterance. In other words, it presents external
reality by making their utterance or words fit with the world as they
believe it to be. Searle used the term “assertive” in stating this category. It
is justified since the acts of transmitting and sharing the knowledge,
explaining the material, informing some information are done through
teacher talks that contain the speech acts. Mark (2010:9) stated that
representative speech acts is called assertive speech acts. Paradigmatic
cases include asserting, claiming, reporting, stating, reminding,
disclaiming, predicting, criticizing, admitting, arguing, informing,
suggesting, rebutting, complaining (Searle and Vanderveken, 1985: 182-
192).
In this research, the researcher chooses the English teacher in the
second grade of MAN 1 Boyolali. There are some reasons the researcher
choose the English teacher in the second grade of MAN 1 Boyolali. The
first, they were suitable to be observed because the English teacher has
ability in English, and also always delivers the materials using English in
the class, but there are some students did not know about what the teacher
says. The second, there is no researcher, research in the second grade
4student in this year. The third, there are many kinds of representative act
uttered by the teacher during teaching and learning process.
The researcher held the research at MAN 1 Boyolali with the
English Teacher of second grade students as the object of the observation.
The researcher chooses MAN 1 Boyolali because this school is suitable to
be observed. The school gives permission to the researcher to conduct the
study in this school. MAN 1 Boyolali is a suitable senior high school in
Boyolali. This school is located in a strategic place. Sometimes students
still do not understand what is delivered by the teacher. The students had
not mastered pragmatic competence. Thus, it can be said that the failure or
success of teaching and learning is determined by the proper use of speech
act. Speech act is very important in the learning process it is justified since
the acts of transmitting knowledge, organizing activities, controlling
classroom, and giving instructions are done through teacher talks that
contain of speech acts. Merdana, Seken, & Putra (2013) state that
classroom speech acts will determine the quality of verbal interaction in
the classroom. It will provide more information about the teaching
behavior that is used by the teacher extensively in communicating with the
students. Therefore, the teachers can communicate more and produce
certain utterances to make the students become more active and the
teaching and learning process becomes more effective as well.
In the teaching and learning process, there were many kinds of
representative act uttered by teacher during teaching and learning process.
Representative acts produced by the teacher to explain the material to the
5students during teaching and learning process. In this case the teacher was
explaining or describing the lesson. In the teaching process, the teacher not
only explain the material but sometimes inform some information to the
students about the material in the next meeting, the students’ project for
next week and the other information. In my pre research the teacher also
uttered the other type of representative, for example suggesting.
Suggesting is a type of representative act which give suggestion to the
other people. In this case the teacher was suggesting to the students by
giving the suggestion about the project of the students. So that
representative acts is very important in teaching and learning process,
because the main purpose of teaching and learning process is to explain
the material, inform some information and share the knowledge to the
students. The teacher uttered several utterances of representative speech
acts during teaching and learning process. Here is the example of
representative act uttered by the teacher in teaching and learning process
on the English class:
T : “In this part the writer expresses what topic here or she will
discuss in her writing. Jadi dalam paragraf ke 1 biasanya
penulis menyebutkan topic apa yang akan di bahasnya dalam
tulisan tersebut.”.
From this example, it can be known the representative act is usually
used in classroom activity. From the conversation above, the teacher uses
the representative acts that asserting utterances in classroom activity.
6All of the explanations above are the researcher’s intention in order
to find out the types of representative speech acts used by the teacher in
teaching process. Speech acts are communicative activities in the
interaction between the speaker and the hearer refer to the intention of
speakers and the effect on the hearer. Therefore, the researcher studies the
intention of speech acts by the teacher as the speaker, it is aiming to find
out the effects to the students as the hearer at once. Therefore, the
researcher wants to investigate the teacher’s intention in his teaching from
their speech acts. Furthermore, the researcher interest for study a problem
dealing with the representative acts of the teacher in teaching process
entitle “An Analysis of Representative Act Performed By English
Teacher At The Second Grade Students of MAN 1 Boyolali in
Academic Year 2018/2019”.
B. Identification of the Study
The identification of the study bellows:
1. Students get difficulty in understanding teacher when in the process of
English learning process in the classroom of the second grade students
of MAN 1 Boyolali in Academic Year 2018/2019.
2. Sometimes the teacher used inappropriate language in classroom
teaching learning with the students. It makes the students hard for
understanding or catching the mean of the teacher at the second grade
students of MAN 1 Boyolali in Academic Year 2018/2019.
73. In English learning process, teacher just teach alone and lack of regard
for the said words in use in the learning process of the second grade
students of MAN 1 Boyolali in Academic Year 2018/2019.
4. Some of the types of representative acts should be emphasized in
using by the English teacher to make the students understand the
teachers’ utterance clearly of the second grade students of MAN 1
Boyolali in Academic Year 2018/2019.
5. The English teacher should classify the representative acts to decrease
student’s misunderstanding or misinterpreting during teaching and
learning process at the second grade students of MAN 1 Boyolali in
Academic Year 2018/2019.
C. Limitation of the Study
Since there are many of speech act used in English. It is necessary
to be limited by the research. In this research, the researcher will analyze
representative act as the primary topic of the English teacher in learning
and teaching process at MAN 1 Boyolali in Academic Year 2018/2019.
The theory of representative acts adopted in this study is the theory
proposed by Searle & Vanderveken. Searle’s & Vanderveken’s theory
focuses on the basis of representative act’s. They are asserting, claiming,
affirming, stating, denying, disclaiming, assuring, arguing, rebut,
informing, notifying, reminding, objecting, predicting, reporting, rotrodict,
suggesting, conjecturing, guesting, swearing, testifying, admitting,
confessing, accusing, blaming, criticizing, praising, complaining, and
8boasting. In this research the researcher limited to the representative
speech acts in the teaching and learning process in the classroom when the
teacher taught about Hortatory Exposition Text material. Representative
speech acts was one of the important thing for the teacher to explain about
the material and share the knowledge for the students during teaching
learning process. Almost all of the explanation and information uttered by
the teacher in the teaching process are representative speech acts. For that
reason, the researcher limited the study in representative speech act.
D. Problem Statement of the Study
The research problems bellows:
1. What are the types of Representative speech act used by the English
teachers in English teaching and learning process of the second grade
students of MAN 1 Boyolali in Academic Year 2018/2019?
2. What are the types of Representative Acts most dominantly used by
teacher at second grade students in English teaching and learning
process of MAN 1 Boyolali in 2018/2019 Academic year based on
curriculum 2013 at teaching and learning process in opening,
observing, questioning, experimenting, associating, communicating,
and closing activity?
9E. Objectives of the Study
The objective of the study are:
1. To identity the types of Representative speech acts used by the
English teachers in English teaching and learning process of the
second grade students of MAN 1 Boyolali in Academic Year
2018/2019.
2. To identity the types of Representative speech acts most dominantly
used by teacher at second grade students in English teaching and
learning process of MAN 1 Boyolali in 2018/2019 Academic year.
F. Benefit of the Study
The researcher expects that this research have two major benefits;
theoretical benefit and practical benefit.
1. Theoretical benefit
This research is conduct as support of speech acts theory in the
development of linguistics theories. In addition, hopefully this research
will be beneficial for the other researcher in organizing the research
about speech acts, especially about representative speech acts.
2. Practical benefit
The lecturer and the students will obtain meaningful information
of speech acts that are uses in teaching and learning process. This
research is contribute for several side, they are:
10
a. The teacher
Hopefully this research will be help for the teacher to
recognize the types of the speech acts in the teaching process,
especially the types of representative speech acts. They will be
understands about the implementation of the speech acts in their
teaching process.
b. The students
The students will be understands about the speech act and
helping them to recognize the types of representative speech acts in
the teaching and learning process. It is also help them to understand
about the implementation of the speech acts in their learning process.
G. Key Terms
1. Speech Acts
Speech acts is the theory that analyzes the effect of an utterance in
the relationship between the speaker and the listener’s behavior. There
are three kinds of speech acts according to J.L Austin; locutionary acts,
illocutionary acts, and perlocutionary acts. For short, in uttering a
sentence, a speaker produces a locutionary acts or the saying; his cat in
producing the utterance called illocutionary acts, and the effect of his
saying toward the hearer called perlocutionary acts. These are the
simple understanding of the difference of speech acts. (Austin,1962:
110-111).
11
2. Representative Speech Act
Representatives are those kinds of speech acts that state what the
speaker believes to be the case or not. To describe, to call, to classify,
to identify, to claim, to diagnose, to hypothesize, to insist, to predict,
and to boast are some performative verbs indicating these types of acts.
It is commits the speaker to the truth. A representative speech acts is
an illocutionary acts; the speech deals with the words real and intended
meaning. Specifically, representative speech acts demonstrates a
speaker’s belief in the words of others he is reciting. Representatives in
Yule (1996:53) tells about the truthfully of the utterance.
3. Teaching and Learning Process
Teaching and learning process is the process which is giving the
knowledge and asking the knowledge between the lecturer and the
students in the school and university. They are sharing the information
about the knowledge with the others. In this process, communication is
very important to transferring the knowledge or information to the
students or lecturer.
4. English Teacher
The subject of the study is the English teachers of MAN 1 Boyolali
who teach at MAN 1 Boyolali in Academic Year 2018/2019. Teacher
is generally known as a person who teaches knowledge to the students
at the school or college. All the teachers have the same job, those are
to deliver and explain the lesson to the students. The teacher has been
decided based on their experts they have done the study before. In this
12
case, English teacher is one of the teachers who teach English to the
students. In Indonesia, English become foreign language apply in
formal education. English teacher helps the students to improve their
capability in all aspects of English, such as listening, speaking,
reading, and writing. Therefore, the students can master English as the
foreign language. Besides, the students have to master English to pass
the examination on English subject.
13
CHAPTER II
LITERARY REVIEW
This chapter reviews several theories related to this research. Those
are the definition of pragmatic, the definition of speech act, speech act
classification, English teaching-learning, context, students' comprehension
of teacher speech acts, also the related studies to support the research.
A. Literary Review
1. Pragmatic
Language is a tool to communicate with people. To know the
nature of the language used must be understood in communicating.
Therefore, the language was not used as a means of communication
but there is a process. The process here refers to how people employ
language as a means to achieve their goals. This phenomenon is
studied under the study of pragmatics. The term ‘pragmatic' has been
introduced by Charles Morris in 1938. Pragmatic correlates with the
perfidious study called Semantic which has been concentrated on the
meaning of the word. It comes to be the term "sema" which has the
meaning of something related to the meaning. It is main essential to
get the relation of meaning toward the language. Being developed
from Semantic, the term of pragmatic has become a new issue to
discuss. It deals with the hidden meaning of the language. This study
is the development study from Semantic.
13
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Levinson (1985: 24) explained pragmatics as the study of the
ability of language uses to pair sentences with the contexts in which
they would be appropriate. From the linguists' assumed above
pragmatics is the study of the aspects of the relationship between
language and the context. Pragmatics always includes the aspects of
participants and the context where the conversation takes place. It is
assumed that the speaker and hearer involved in the conversation are
generally cooperating with each other. The study of what the speakers
mean or speaker meaning is called pragmatics (Yule, 2006: 112).
According Yule (1996: 4) in his book said that the advantages of
studying language via pragmatics are that one can talk about peoples'
intended meaning, their assumptions, their purposes, or goals, and the
kinds of activities that they are performing when they speak.
Pragmatics have study many types, such as deixis, and distance,
presupposition and entailment, politeness, and interaction, speech acts
and event, and others. While according to Mey (1993: 6) pragmatics is
a study of human's way of using the language in the communication
activities, bases itself of a study of those premises and determines how
they affect human language use.
The study of pragmatic includes several subfields or domains,
such as deixis, reference, presupposition, implicature, and speech acts.
Deixis is concerned with referring expressions that indicate the
location of the referents along certain dimensions. Reference deals
with the linguistic form used by the speaker to enable the listener to
15
identify something. A preposition is related to the things that the
speaker assumes as the case of an utterance. Implicature is associated
with the existence of norms for the use of language in context. Speech
acts are concerned with the use of utterance to perform an act
(Griffiths, 2006).
All of the definitions offered by the experts above considering
contexts in studying the use of language. Thus, it can be concluded
that pragmatic is the study of how language is used in context
conveyed by the panelists and then interpreted by the listener.
Studying language via pragmatics allows people to gain a better
understanding.
2. Speech Act
a. Definition of Speech Act
Language is inseparable part in or everyday life. It is main
device to convey message, communicate ideas opinions and
thought. In specific situation there are moments we need to be
understood language quite correctly. According to one of language
philosopher J. R Searle a language is performing speech acts such
as making request, statements, giving comments, etc. Aitchison
(2003: 106) defines speech act as a number of utterance behave
somewhat like actions. He also states that when a person utters a
sequence of words the speaker is often trying to achieve some
16
effects with those words; an effect which might in some cases has
been accomplished by an alternative action.
In pragmatic principle, actions that are performed via
language are called a speech act. Asserting the belief, making a
request, and offering something is an example of action which is
performed via utterance. Yule (1996: 47) define that speech act is
an action that is performed via utterance such as apology,
complaint, compliment, invitation, promise, or request.
In other words, Parker (1986: 14) defines speech acts as
each utterance of speech acts is a kind of fact. In communication,
the speaker expresses a certain attitude that has a relationship with
the performance of certain types of speech acts. The success of
speech acts in the rules of communication occurs when the
audience or listener is able to identify the expression of the
speaker's attitude when he/she intends to communicate something.
b. Speech Acts Classification
1) Austin’s Classification of Speech Acts
Speech act has been classified by linguists. Austin (1969:
107) identifies three levels of action beyond the act of
utterance.
a) Locutionary Acts
Locutionary act is a form of spoken words or basic
actions of speech. Austin (1969: 108) states that locutionary
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actions are roughly equivalent to pronouncing certain
sentences with certain meanings and references, which are
again roughly equivalent to meaning in the traditional sense.
Leech (1996: 199) states that locutionary act is performing
the act of saying something.
b) Illocutionary Acts
Illocutionary act is a function of the words spoken by the
speaker. Austin (1969:108) states that illocutionary act as
speech that has certain (conventional) powers. Leech
(1996:199) also states that illocutionary act take action in
saying something.
c) Perlocutionary Acts
Perlocutionary act is the effect of words for listeners.
Austin (1969: 108) follow perlocutionary is the effect of
speech. This is what people do or achieve by saying
something like convincing, persuading, blocking and even
saying, surprisingly, misleading. Leech (1996: 199) defines
that perlocutionary act takes action by saying something.
The further explanation in order to understand, here are
the examples of those three kinds of acts based on Austin:
“The weather is so hot today.”
(1) Locution: the saying of the speaker, i.e. the words uttered
by the speaker.
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(2) Illocution: it can be a request for the hearer to take a glass
of water for the speaker. It is also possible to use that
sentence in order to make a statement, or a request to turn
on the air conditioner, to make an explanation, or the other
communicative purposes that so called as the illocutionary
force in general (Austin: 1962: 100-103).
(3) Perlocution: it can be the hearer take a glass of water for
the speaker, or turn on the air conditioner, or do not obey
to the speaker’s say. It is the act of the speaker to get the
hearer to do something (Austin: 1962: 100-103).
In addition, the three types of actions are the level of
speech acts. However, in general the meaning and function
are the same (Bach, 1994: 1-3). Austin (1969: 150) also
distinguished five more general classes of utterance,
classified according to the illocutionary force. These are the
explanations proposed by Austin (1969: 150-151).
(a) Verdictives
Verdictives are typified by the giving of verdict, as
the name implies, by a jury, arbitrator or umpire.
However, the need not be final; they may be, for
example, an estimation, reckoning or appraisal. It is
essential to give a finding to something – fact or value
which is for different reasons hard to be certain about.
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(b) Exercitives
Exercitives are exercise of power, right or
influence. The examples are appointing, voting,
ordering, urging, advising, and warning.
(c) Commisives
Commisives are typified by promising, or
otherwise undertaking; they commit the hearer to do
something, but include also declaration or
announcements of intention, which are not promise,
and also rather vague things which can be called as
espousal as for example siding with.
(d) Behabitives
Behabitives are very miscellaneous group and
have to do with attitudes and social behavior. The
examples are apologizing, congratulating, condoling,
cursing and challenging.
(e) Expositives
Expositives are difficult to define. They make
plain how to utterances fit into the course of an
argument or conversation, how words are used or in
general are expository. The examples are ‘I assume’, ‘I
reply’, and ‘I postulate’.
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2) Searle’s Classification of Illocutionary Speech Acts
Searle in Levinson (1983:240) mentioned there are five
basic kinds of illocutionary speech act of utterance that one can
appear in speaking. There are representative, directives,
commissives, expressive, and declarations.
a) Representative
Yule (1996: 53) said a representative act is a kind of
act that state what the speaker believes to be the case or not.
In the other words, the speaker state certain utterances, he
or she believe as a truth. The acts in which the words state
what speakers believe such as describing, claiming,
hypothesizing, insisting and predicting. It also refers to
speech act that describes states or events in the world such
as a statement of fact, a report and a conclusion. Example:
“The earth is flat”. That utterance can be called as a
claiming. The speaker believes that the earth is flat, but the
earth is not flat actually.
b) Directives
Directives are those kinds of speech act that
speakers use to get someone else to do something such as
requesting, questioning, command, orders, suggesting, etc.
Yule (1996: 54) states that speakers use to get someone else
to do something. They express what the speaker wants.
Example: “Could you lend me a pencil?”. The utterances
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above represent the speaker request the hearer to lend him a
pencil. The speaker requests the hearer to do something in
this state.
c) Commissives
Commissive are those kinds of speech act that the
utterances commit the speaker to some future course of
action such as promising, offering, threatening, refusing,
vowing and volunteering. Yule (1996: 54) states that in
using commisive, the speaker undertakes to make the world
fit the words (via the speaker). For example, “I’ll be back”.
In the example, the words have meaning and contain a
promise that the speaker will back to that place.
d) Expressives
Yule (1996: 53) says that expressives speech act
state what the speaker feels. They can be caused by
something the speaker or the hearer does, but they are about
the speaker’s experience. Expressives are those kinds of
speech act that the utterances express a phychological state
such as thanking, congratulating, apologizing, and
welcoming. In short, these are the expression of pain,
pleasure, like, dislike, and sorrow. Example:
“Congratulations!”. The meaning is congratulating that is
uttered by the speaker to someone.
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e) Declarations
Declarations are using to announce something
clearly and have direct change to the world through certain
utterances. Yule (1996: 53) states that declarations are
those kinds of speech acts that change the world via
utterance. Declaring two singles to be a married couple,
changing a nameless baby into one with name are the
examples. For example, “I now pronounce you husband
and wife”. The meaning is declaring which a person who
utters it is the priest.
c. Representative Act
The act that is used to perform the speaker’s belief is
namely representative or assertive act. A representative speech acts
is an illocutionary acts; the speech deals with the words real and
intended meaning. Specifically, representative speech acts
demonstrates a speaker’s belief in the words of others he is
reciting. For example: stating, suggesting, boasting, complaining,
claiming and reporting, these are commits the speaker to the truth.
The phrase representative speech acts cmae into being in 1933 but
only became widely known in 1962 when John Langshaw Austin
was published his book “How to Do Things with Words”. This
book leads the philosophers to study language that was not
obviously declarative as an indirect command.
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As stated by Yule, representatives are those kinds of speech
acts which state what the speaker believes to be the case or not. He
also adds that toward these utterances the speaker representing the
world as he or she believes it or not (1996:53). That is why this act
commits with “words match to the world”. Assertion, conclusion,
description or explanation are the examples of the speaker
representing the world as he or she believes it. Searle used the term
“assertive” in stating this category. In my point of view,
representatives are statement which commits the speaker to
something being the case. Here, Elizhabeth Anscombe (in Searle,
1979:3) gives an illustration to show how the words have different
direction of it. As an example, supposed in a market there is a man
who brought a shopping list, he take the stuff based on the
shopping list. In the same location there is detective who writes
down everything that the man has taken. Both the man and the
detective have a same list, but they have different purpose. In this
case, the detective tries to make the words match with the world
(what the man has taken). The detective produces representative
sentence by stating or listing what he is seen in reality. Cutting
(2002:17) adds that these acts can be used to perform some
functions such as describing, claiming, hypothesizing, insisting and
predicting. For example: “no one can make a better cake than me”,
this utterance is a representatives that utterance was stating some
general truth (Peccei,1999:51). To describe or explain, to call, to
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classify, to identity, to claim, to diagnose, to hypothesize, to insist,
to predict and to boast are some performative verbs indicating
these types of acts.
Although various types of representatives acts have the
same purposes, namely to express the speaker’s beliefs that contain
truth values. The differences are in the function and the strength of
each representative. Searle and Vanderveken (1985:182) classify
the subcategories of representative speech acts into thirty two. Here
are the explanations:
1) Asserting
Asserting is “assert”, which names the illocutionary force of
assertion.
2) Claiming
Claiming as the same as asserting if it is seen to the notion that
is the notion of speaker right which means claiming is asserting
something based on the speaker claim.
3) Affirming
It is assertive which have the same illocutionary point, mode of
achievement, degree strength, propotional content, conditions,
preparatory conditions, and sincerity conditions as “assert”.
Affirming in this case, carrying the positive assertion as
opposed to negative assertion.
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4) Stating
Stating something is connected to the notion of setting
something forth or representing something normally for the
benefit or edification of the hearer. Stating in the other hands
will connect to the motion of setting something.
Claiming, affirming, stating are assertive which have the
same illocutionary point, mode of achievement, degree of
strength, proportional content conditions, preparatory
conditions, and sincerity conditions as “assert”. They named it
illocutionary force.
5) Denying
Denying creates the action of denial and oppose or negate the
proportion. It can be said that ║deny ║(P) = ╞ (~P). To deny
that P is simply to assert not P. Denying can be understood as
refusing something because you have own opinion. A denial is
a negation of an assertion.
6) Assuring
Assuring is expressed to tell someone confidently that
something is true, especially so that they do not worry. When
the speaker assures, he tries to make the hearer feel sure,
normally because the hearer already has some doubts.
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7) Informing
To inform means to assert to a hearer with expectation that the
hearer does not already know what he is being informed of. It
is usually to give a fact or information about something.
8) Notifying
To notify is to assert to a hearer with the additional of
achievement that the hearer be put on notice. The speaker
informs or notifies the hearer by making a statement or
assertion to him, but the direct object of “inform” and “notify”
is a personal non or pronoun referring to the hearer whereas the
indirect object is a “that” clause.
9) Disclaim
An act of disclaiming is the illocutionary denegation of
claiming.
10) Arguing
Arguing is the action which against a certain thesis. When
someone argue that P one represent that P and gives reason
which support the proposition that P, normally with the
perlocutionary intention of convincing the hearer that P.
11) Rebut
Rebut is the act to argues against and argument or view already
put forward. In the standard case, someone rebut an argument
by arguing against it. Thus to rebut P is to argue that not P with
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the additional preparatory condition that it has already been
previously argued (or at less asserted) that P.
12) Reminding
Remaining is to assert to a hearer with the additional
preparatory condition that the hearer once knew and might
have forgotten the proportional content. Thus only by having
more preparatory conditions attributing propositional attitude to
the speaker. “Remind” is hybrid verbs because reminding does
not need to be a speech acts at all. For example, someone was
reminding of event in the past by eating and madeleine.
13) Objecting
Objecting is the act to assert with the additional preparatory
condition that some proposition. To object that P is to represent
with the additional preparatory condition that some proposition
which is incompatible with or contrary to the propositional
content has been previously asserted, suggested or otherwise
put forward. In a legal context, when one object to testimony
one need not deny it, but rather object to its admissibility. The
propositional content being objected to is: that the testimony is
admissible. The special feature of objecting is that the speaker
takes issue with a previously presented or implied propositional
content with a view to rebutting it, etc.
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14) Predicting
Predicting is to assert with the proportional content condition
that the proportional content is future with respect to the time
of the utterance and the additional preparatory condition that
the speaker has evidence in support of the proposition.
Evidence is a special kind of reason.
15) Reporting
Reporting is to assert with the proportional content condition
that the proportional content is about the past with the respect
to the time of the utterance. In some case it can be about the
present but it cannot in general be about the future. He/she
report on what has happen. The man who gives the weather
report, for example, reports on the state of the weather and the
recent history of the weather.
16) Retrodict
Retrodict is the opposite of predict. To retrodict is simply to
represent past proposition with respect to the time of the
utterance of the basis of present evidence. “Retrodict differs in
this respect from “report”. He/she can, for example report what
he/she remembers but if someone makes a statement on the
basis of their memory it is not a retrodict.
17) Suggesting
Suggesting is giving a suggestion for someone to do
something. Suggesting has both directive and representative
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use someone can suggest that you do something and something
is the case. It seems likely that the directive use is historically
primary. But the representative use is a genuine use in
contemporary English. Suggesting is not forcing the hearer to
do.
18) Insisting
Insisting is the same illocutionary force with Suggesting. The
different is that the force to do something where insisting has
more authority to assert the hearer. It has both directive and
representative use. Someone can insist on your doing
something and insist that something is the case.
19) Conjecturing
Conjecturing is when P is to weakly assert that P while
presupposing that one has at least some slight evidence.
20) Hypothesizing
Hypothesizing and guessing is also weak assertive verbs
similar to conjecturing. Hypothesizing like conjecturing
requires at least some evidence or other sort of reason.
21) Guessing
Guessing can just be an unfounded stab in the dark. None of
the three types of act is essentially hearer-directed, and indeed
one can hypothesize, guess or conjecture without performing
any overt speech acts at all.
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22) Swearing
Swearing has both representative and commissive use.
Someone can swear both that something is the case and that
he/she will do something. In each case, an element of
solemnity and increased degree of strength is added to the
assertion or the commitment. Normally when one swear one
call upon God or some other supernatural agent or some sacred
person or object or revered institution as part of the mode of
achievement of the illocutionary act of swearing.
23) Testifying
Testifying is a special case of swearing. To testify is to assert
in the capacity of being a witness and under an oath. This
mode of achievement increases the degree of strength of the
assertion and requires the additional preparatory condition that
the speaker has witnessed the event.
24) Admitting
Admitting is to assert with the additional preparatory
conditions that the state of affairs represented by the
proportional content is bad.
25) Confessing
Confessing is to admit the additional proportional content
condition that the propositional content indicates the speaker's
responsibility for a certain state of affairs and with the
additional preparatory condition that the state of affairs is bad.
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If a state of affairs is bad, it is also bad to be the person who is
responsible for it. Thus whenever one confesses one admits,
but not all admissions are confessions.
26) Accusing
Accusing is to assert to someone with the proportional content
condition that the proportional content predicates
responsibility to some individual for the existence of state of
affairs and with the preparatory condition that this state of
affair is bad.
27) Blaming
The main difference between blaming and accusing appears to
be that whereas blaming can be done privately in one’s
thoughts, accusing requires a public speech performance (as in
“accuse” in French). Blaming does not require an overt speech
acts.
28) Criticizing
Criticizing and praising is from another pair. To criticize
someone or something is to assert that a certain state of affairs
that has to do with him or it is bad while expressing
disapproval of him or it.
29) Praising
To praise someone or something is to assert that a certain state
of affairs that has to do with him or it is good while expressing
approval of him or it.
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30) Complaining
Complaining has both an assertive and an expressive use. In
the assertive sense to complain about P is to assert that P with
the additional sincerity conditions that one is dissatisfied with
P and the additional preparatory condition that the state of
affair is bad.
31) Boasting
Boasting has both representative and expressive use. In the
representative sense, to boast that P is to assert P while
expressing pride that P. because of the ego involvement in
boasting, it is do not form a minimal pair. Since to express
pride is to express satisfaction for something that is related to
oneself, the propositional content P of an act of boasting must
have something to do with the speaker and the speaker must
presuppose both that P is true and that the state of affairs that P
is good for the speaker.
32) Lamenting
To lamenting that P is to assert P while expressing
dissatisfaction and sadness that P, because of the ego a feature
lacking in lamenting. Lamenting differs from complain, only
by the fact that sadness.
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3. Context
Context plays a significant role in pragmatics because it
determines the interpretation of the utterances delivered by the
speaker. The interpretation of the utterances will be different if the
context had been slightly different. Yule (1996:21), stated that context
as the physical environment in which a referring expression is used.
Similarly, Cutting (2002:2), states that context refers to the knowledge
of physical and social world, and the socio, psychological factors
influencing communication as well as the knowledge of the time and
place in which the words are uttered or written. Meanwhile, Mey
(1993:39), argues that the context is more than just a matter of
reference and understanding what thing are about; it gives a deeper
meaning to utterances. For an instance:
“It’s a long time since we visited your mother.”
The utterance has an entirely different meaning when it is uttered
at the coffee table in a married couple’s living room than the same
utterance uttered by a husband to his wife when they are attending the
local zoo.
The researcher will use context in the teaching and learning
process in the classroom when the teacher teaches about hortatory
exposition text material. From the explanation by Mey this context is
what the teacher’s speech when teach about simple past tense and
present perfect tense in the class. From observation the researcher
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found many examples from context, here the researcher gives one the
example is in the classroom like below:
“We have to get up earlier”
The utterance has an entirely different meaning when it is utterance
at the classroom between students and teacher to suggest the student
in order to not late go to school again than the same utterance uttered
by a husband to his wife and his son when they are will go to a place
in the morning.
Thus, it is clear that context is very essential in assigning a
proper value to such phenomena such as presupposition, implicature
as well as dealing with other issues in pragmatics.
4. Teaching and Learning
a. Teaching
The definition of teaching cannot be separated from the
definition learning. Understanding of the concept of teaching and
learning can underlie the success of the language teaching and
learning process. As claimed by Brown (2007: 7) teaching deals
with guiding and facilitating learning, enabling the learner to learn,
and setting the condition for leaner. Meanwhile, Hornby
(1995:1225) states that teaching is to show somebody how to do
something so that they will be able to do it themselves or to give
somebody information about particular subject, to help somebody
learn something. There is a communication between teacher and
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students in teaching. This is the teacher's duty to help students to
gain knowledge or skills by guiding and as a facilitator in their
learning process, delivering material and creating a pleasant
atmosphere in learning and teaching process so that learning and
teaching process become effective.
Furthermore, Stern (1983:21) declare that teaching, more
specifically language teaching, as the activities which are intended
to bring about language learning. It indicates that teaching always
goes hand in hand with learning. He, further, explains that
language teaching cannot be merely interpreted as instructing a
language class. Language teaching not only involves formal
instruction or methods of training but also individualized
instruction, self-study, computer assisted instruction, and the use of
media. Likewise, the supporting activities, such as the preparation
of teaching materials, teaching grammars, or dictionaries, as well
as making the necessary administrative provision inside or outside
an educational system belong to the concept of teaching.
To sum up, teaching include all activities which are
intended to help, facilitate and guide learners as well as enable
learners to learn. Therefore, it is understood that it would be
obvious to always speak about teaching and learning at the same
time since they are indivisible.
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b. Learning
According to Hornby (1995: 671) learning is to gain
knowledge or skill by study, experience or being taught, and learn
about something to become aware of something through
information or observation, thus learning is knowledge obtained by
study. Similar to Hornby, Brown (2000:7) states that learning is a
process of searching in contemporary dictionaries reveals that
learning deals with “acquiring or obtaining knowledge of a subject
or a skill by study, experience, or instruction”. He, then, breaks
down the definition of learning into more specific ways:
1) Learning is the acquisition or getting.
2) Learning is retention of information or skill.
3) Retention implies storage systems, memory, and cognitive
organization.
4) Learning involves active, conscious focus on and acting upon
events outside or inside the organism.
5) Learning is relatively permanent but subject to forgetting.
6) Learning involves some form of practice, perhaps reinforced
practice.
7) Learning is a change in behavior.
Similar to Brown’s last component of the definition of
learning, Kimble and Garmezy (1963:133) as cited in Brown
(2007:7), advocate that learning not only deals with getting
knowledge but also leads to permanent change in behavior
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caused by reinforced practice. The change in behavioral
tendency, however, cannot be seen directly after someone
learns a certain subject. There are also probably other factors
that influence the change in behavior.
In preference to learning, there is another term which is
often associated with learning called acquisition. Krashen as
cited in Stern (1983:20), makes the distinction between learning
and acquisition. He claimed that language which is acquired
subconsciously and similar to the process children undergo
when they acquire their first language. Hence, in Krashen’s
view, when they acquire their first language, they do not focus
on the language component such as grammar and vocabulary.
Instead, the process of acquisition happens naturally and
subconsciously contrasted to the deliberate teaching in the
classroom.
Learning, in other word, refers to the conscious
development, particularly in formal school-like setting. Thus,
language that is learn where lent means taught and studied as
grammar and vocabulary, is not available for spontaneous use
in this way (Krashen as cited in Harmer, 2001:71). It implies
that learning language comprises a conscious process which
results in conscious knowledge about language, such as the
knowledge of grammar rules.
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Besides that, Allwright (1979:170) as cited in Harmer
(2001:70) argues that language learning will take care for itself
when learners are involved in the process of solving
communication problems in the target language. He bases his
hypothesis based on the way he had been teaching. He claims
that the best way of learning language is when the learners are
exposed to the language and forced them to use it instead of
exposing he learners to grammar and vocabulary. It means that
to successfully master the language, the learners need to use the
language optimally.
From the definition given about, it can be concluded that
learning is a process of getting knowledge and skill through
conscious way, such as study and instruction which may also
lead to a change in behavior.
5. Curriculum 2013
a. Definition of Curriculum 2013
Undang-undang No. 20 tahun 2003 on National Education
System define that the curriculum is a set of plans and
arrangements regarding the objectives, context and learning
activities to achieve specific educational objectives. Based on such
understanding, there are two dimensions of the curriculum, the first
is the plan and setting the objectives, content and learning
materials, while the second is the means used for learning
39
activities. Curriculum 2013, which enforced starting the academic
year 2013/2014, meets both these dimensions.
b. Characteristic of Curriculum 2013
Undang-undang No. 20 tahun 2003 on National Education
System states that curriculum 2013 is designed with the following
characteristics:
1) Develop a balance between the development of spiritual and
social attitudes, curiosity, creativity, cooperation with
intellectual and psychomotor abilities.
2) The school is part of a community that provides a planned
learning experience where learners apply what is learned in
school into the community and take advantage of the
community as a learning resource.
3) Develop the attitudes, knowledge, and skills and apply them in
various situations in schools and communities.
4) Giving them enough time freely to develop the attitudes,
knowledge and skills.
5) To competence is expressed in the form of class core
competencies specified further in basic competencies subjects.
6) The class core competence become an element of organizing
(organizing elements) basic competence, in which all the basic
competencies and learning process developed to achieve
competence stated in core competencies.
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7) The basic competence is developed based on the principle of
cumulative, mutually reinforcing (reinforced) and enrichment
(enriched) among subjects and education level (horizontal and
vertical organization).
c. Implementation of Curriculum 2013
Based on PERMENDIKBUD 103 tahun 2014 about
learning process, a series of teaching and learning process in
curriculum 2013 should consist of the following steps:
1) Opening Activity
a) Conditioning the enjoyable learning atmosphere.
b) Discussing the competencies that have been studied and
developed previously related to the competencies that will
be studied and developed.
c) Conveying the competence that have to be achieved and its
benefits in everyday life.
d) Outlining the range of material and activities that will be
done.
2) Main Activity
Main activity is a process in the curriculum 2013 using a
scientific approach that is adjusted to characteristics of the
subjects and learners. Teachers facilitate learners to make the
process of observing, questioning, experimenting, associating
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and communicating along teaching and learning process in the
classroom. Here is the explanation of the implementation five
main activities in a series of teaching and learning process in
curriculum 2013:
a) Observing (mengamati)
Observing activity is done by using the sense
(reading, listening, viewing, watch, etc.) with or without
tools.
b) Questiong (menanya)
Questioning activity may be make and ask question,
frequently asked question, discuss the information that has
not been understood, the additional information wanted to
know, or as a clarification.
c) Experimenting (mencoba)
Experimenting activity may be explore, try out,
discuss, demonstrate, imitate the shape/motion, do
experiments, read sources other than textbooks, gathering
data from sources through questionnaires, interviews and
modify/ add to/ develop.
d) Associating (mengasosiasi)
Associating activity may be processing the
information already collected, analyzing the data in the
form creating categories, associating or connecting the
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phenomena/ information that is relevant in order to find a
pattern and concluding.
e) Communicating (mengkomunikasikan)
Communicating activity may be presenting the
report in the form of charts, diagrams of graphs, prepare a
written report and present a report covering the process,
result and conclusions.
3) Closing Activity
a) The activities of teachers and learners, namely :
(1) Summary/concluding lesson.
(2) Reflect on the activities that have been implemented.
(3) To provide feedback on the process and learning
outcomes.
b) Teacher’s activities, namely :
(1) Conduct an assessment.
(2) Plan follow-up activities in the form of remedial
learning enrichment programs, counseling services and
/ or assign a task both individual and group tasks in
accordance with the learning outcomes of students.
6. Students’ Comprehension of Teacher Speech Acts
Dealing with the illocutionary force of using speech acts in the
teaching and learning process, it will be shown from the students’
comprehension towards the teacher’s speech acts. If there is an
illocutionary or perlocutionary failure happens, then the use of speech
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acts considered to inappropriate. Holmes (1993 in Mustikasari, 2010:
10) explained several indicators for them (it is specifically used for
directive speech acts uttered by the teacher):
a. Students are able to understand not only the sentence that is
produced by the teachers, but also the situation when the sentence
is performed.
b. Students recognize the linguistic etiquette rules of the classroom.
c. Students perform the appropriate act to respond the teachers’ speech
act.
d. Students understand a complex contextual demand.
All of the indicators above are continuously connected each other.
It is considered to be implemented in the other teachers’ speech act
types, not only for the directives ones. For instance when the teacher
conveys certain materials, he/she commands the students to listen
carefully. The students comprehend that they not only have to listen
the teacher, moreover they understand that they should also pay
attention to the materials given, keep quiet, and stay focus. Then, it
might that the teacher and the students had certain rules they agreed in
carrying the teaching process so that the students should not break the
agreements. Furthermore, the students will actively give responses to
the teachers’ act of speech, although it conveyed both verbally or non-
verbally such as nodding, shaking head, smiling, keeping silent, or
event ignoring it. These are the important indicators of the students’
responses dealing with the teachers’ speech act.
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To sum up, in order to find out the illocutionary force of the use of
speech acts by the lecturers, it can be seen from the students’
comprehension. If the students comprehend what the teachers asserted,
commanded, or asked in speech acts, and then they can give certain
appropriate responses, it means that the use of speech acts is effective
because there is no locutionary or illocutionary failure in the
communication between them, and vice versa.
B. Review of Previous Study
To conduct this research, some related studies has been taken to
compare this research with the other research. The researcher conducted
this research based on the previous study from two theses and two
journals. The first thesis conducted by Aris Hidayatulloh entitled “A
Representative Speech Act Analysis of A Schizophrenic Character in A
Beautiful Mind Movie”. In his thesis, the researcher found eight types of
representative acts uttered by John Nash as the schizophrenic character in
A Beautiful Mind movie, they are claiming (12 data), informing (7 data),
admitting (3 data), denying (4 data), reporting (2) data, assuring (1 datum),
concluding (1 datum) affirming (2 data). There are some utterances which
breaks the maxim quality in the utterance. The quality maxim employs the
speaker to utter something that is believed as the true condition.
There are several differences between my study and Aris’s study.
They are the subject and object of the research. The subject of my research
is the English teacher on the second grade students of MAN 1 Boyolali in
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Academic Year 2018/2019, while the subject of Aris’s research is
schizophrenic character in a beautiful mind movie. The object in my
research is the utterances of the teacher during teaching and learning
process, while the object of Aris’s research is the utterances of John Nash;
the schizophrenic character in A Beautiful Mind movie. In the Aris’s
study, he also tried to find out the quality maxim of the utterance after
John Nash diagnosed as a schizophrenic, while my problem statements are
about the types, the context of situation, and the most dominant
representative speech acts uttered by the English teacher in teaching and
learning English.
The second thesis entitled “A Descriptive Study of Directive
Speech Act in Teaching and Learning English for Second Grade of MAN 2
Surakarta Academic Year 2016/2017”, composed by Eva Nuriana, English
Education Department, Islamic Education and Teacher Training Faculty of
The State Islamic Institute of Surakarta, 2016. In her research, she
analyzed the directive speech acts used by English teacher in MAN 2
Surakarta by Yule’s theory. Based on the result of this study, the research
shows that there are five types of directive speech acts by English teacher
in classroom communication. They are command or order, invitation,
request, suggestion, and warning. The command is the most frequent acts
while the invitation is the least frequent act.
The differences between my study and this previous research by
Eva Nuriana are the limitation of the study and the subject of the study. In
Eva Nuriana’s study, she had limited the study to directive speech act,
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while my study limited to representative speech act. The subject of  Eva’s
study was the English teacher of MAN 2 Surakarta, while my subject of
this research was the English teacher of MAN 1 Boyolali on second grade
student in academic year 2018/2019. In the Eva’s study she also tried to
find out the perlocutionary acts of the utterances uttered by the English
teacher. While my study try to find out the type, context of situation, and
the most dominant of representative speech acts uttered by the English
teacher in teaching and learning process.
The researcher also conducted this research based on the previous
study from two journals. The first journal entitled “Representative Speech
Acts Performed by The Debaters in an English Debate Competition”,
composed by Karlinda Orin and Yuliasri Issry. In this research, researcher
was discussed the used of representative speech acts performed by
debaters in Grand Final Indonesian Varsity English Debate/ IVED, in
Gajah Mada University and University of Indonesia, Indonesia (2014). In
this research, researcher found out the types and also the relationships
between utterances, actions, and conditions. The researcher of this study
choosed to use the descriptive qualitative method to analyzed the data. The
data are presented descriptively because it was described and explain
representative speech acts used by debaters such as described the types
and the relationships between utterances, actions, and conditions of
representative speech acts. The researcher used Searle’s theory for the
types of representative speech acts and used Schiffrin’s theory for the
relationship between utterances and actions. The finding showed that there
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are twelve types of representative speech acts found in this study:
asserting, arguing, informing, claiming, predicting, suggesting, stating,
criticizing, rebutting, reminding, admitting, and complaining. Arguing acts
are the most frequent performed by the debaters in this study. This study
also found the most dominant opponents’ respond to representative speech
act in Grand Final of Indonesian Varsity English Debate/ IVED 2014 is
“arguing acts” performed by the third speaker of affirmative team Miss
Indriani. The most frequently distribution representative speech acts in
arguments‟ structure is explaining performed by second speaker of
affirmative team which used “arguing” acts 30%.
The differences between my study and this previous research by
Karlinda Orin and Yuliasri Issry are the limitation of the study and the
subject of the study. In Karlinda Orin and Yuliasri Issry’s study, the
subject of their study was the debaters  in English debate contest, while my
subject of this research was the English teacher of MAN 1 Boyolali on
second grade student in academic year 2018/2019. In Karlinda and
Yuliasri’s study they also tried to explain the opponents respond to
representative speech acts in a debate competition. While my study try to
find out the types and the most dominant of representative speech acts
uttered by the English teacher in teaching and learning process.
The second journal entitled “A Study on The Use Speech Acts”
composed by Nihat Bayat. The aim of this research is to find out the
strategies used for apologizing, complaining, refusing, and thanking. In
Nihat’s study, she also tries to find out what extend do they perform
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explicitly or implicitly the acts of apologizing, complaining, refusing and
thanking.  The subject of this study is the preschool teacher education
program in Turkey. While my subject of the study is English teacher in
MAN 1 Boyolali.
To knows the differences between my thesis with two thesis and
two journals as the previous study above in the table follows.
Table 2.1 The Differences between My Thesis with Two Thesis and
Two Journals as the Previous Study Above
No Title The Differences
1. A Representative Speech Act
Analysis of A Schizophrenic
Character in A Beautiful Mind
Movie
The differences are the subject
and object of the research, the
previous study in schizophrenic
character in A Beautiful Mind
movie and this research in Senior
High School.
2. A Descriptive Study of
Directive Speech Act in
Teaching and Learning English
for Second Grade of MAN 2
Surakarta Academic Year
2016/2017
The differences this previous
study are the limitation of the
study and the subject of the study.
In Eva Nuriana’s study, she had
limited the study to directive
speech act, while this study
limited to representative speech
acts. The subject of  Eva’s study
was the English teacher of MAN
2 Surakarta, while the subject of
this research was the English
teacher of MAN 1 Boyolali.
3. Representative Speech Acts In this previous analysis, the
research conduct the research in
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Performed by The Debaters in
an English Debate Competition
debate competition while this
study conduct the research in
English teaching learning at
MAN 1 Boyolali. In this previous
also tried to explain the opponents
respond to representative speech
acts in a debate competition.
4. A Study on The Use Speech
Acts
The subject of previous study is
the preschool teacher education
program in Turkey. While the
subject of this study is English
teacher in MAN 1 Boyolali. In
this previous the aim is to find out
the strategies used for
apologizing,complaining,refusing,
and thanking. While in this study
the aims are to find the types and
the most dominant representative
acts used by English teacher.
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CHAPTER III
RESEARCH  METHODOLOGY
A. Research Design
The design of this research is descriptive qualitative research
where the researcher conducted the research. Qualitative research is an
umbrella concept covering several forms of inquiry that help us understand
and explain the meaning of social phenomena with as little disruption of
the natural setting as possible (Merriam, 1998:5). In addition, Miles and
Hubberman (1994:10) states that qualitative data are useful when one
needs to supplement, validate, explain, illuminate, or reinterpret qualitative
data gathered from the same setting. Issac (1971:46) explains that the
purpose of descriptive research is to describe the fact and the characteristic
of interested area of population in a systematical, factual, and accurate
procedure.
The researcher employed the descriptive method because the
objective of the research was to describe and identify the existence of
linguistic elements within a sentence and without counting them the
statistics. In this research, descriptive method was used in gathering the
data. While the qualitative approach was used for identifying the types of
representative speech acts and the most dominant in representative speech
act in English teaching and learning process uttered by English teacher at
second grade students of MAN 1 Boyolali.
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Furthermore, precise data is needed for research findings. Thus, the
researcher includes the percentage calculation to complete the findings so
that the readers can easily and immediately obtain the precise proportion
of each findings compared to the others. The percentage calculation is
performed as follows:
Speech acts percentage =
B. Setting of Research
The setting of the research consist of location and time in which
the reseracher conduct the research. The research setting will be explained
boardly as follow:
1. The Location of the Research
The researcher conducted this research in one of Islamic high
school, MAN 1 Boyolali. MAN 1 Boyolali is located at Jalan Kates
Kelurahan Siswodipuran Kecamatan Boyolali Kabupaten Boyolali,
Central Java 57311,and phone (0276) 321097. The researcher choose
MAN 1 Boyolali since this high school is considered as one of Islamic
high school in Boyolali which has a high reliability. The researcher
collected the data from the teaching learning process of English class
used by English teacher at the second grade students of MAN 1
Boyolali in the academic year of 2018/2019.
52
2. The Time of the Research
The research was conducted in the English teacher of second grade
students. The pre-research had been done in February 2019. The
observation of getting data in April until May 2019. The researcher
analyzed three English teachers to conduct the research. The speaking
utterance that analyzed in this study were Mrs. Dra.Hj. Sri Karmini
who teach XI Science Class , Mrs. Junainah Helmy,M.Pd who teach
XI Religion Clas and Mr. Drs.H.Agus Susanto who teach XI Social
Class. The duration of each observation was 2 hours of lesson or 90
minutes. The research conduct in XI Science Class, XI Social Class,
and XI Religion Class. In detail, the activities can be seen in this
following schedule:
Table 3.1 Time of Research
Activities Nov-Des
Jan-
Feb
Mar-
Apr
Mei-
June
July-
Aug
Sep-
Okt
Observation
Proposal
Reviewing
Literature
Developing
instruments
Collecting and
analyzing data
Writing the
report
Submitting the
documents
53
C. Data and Source Data
1. Research Data
Qualitative data are generally non-numerical but have a suitable
variety of sources (Schreiber, 2008). The data can be classified as
verbal and nonverbal. Nonverbal data sources include items such as
students perception, kinship diagrams, pictures, videos, movie, art, and
print advertisement. From the data above, the researcher take the
English teachers of MAN 1 Boyolali utterances during teaching and
learning English subject in the classroom by observation.
2. Source Data
The researcher use video recorder to take a recording during the
lesson from opening until closing in the teaching and learning activity.
The researcher record for about six meetings by videos then copy the
videos record into disc in every meetings. After taking the record the
researcher transcribed the videos into written data. Furthermore, this
research is focus on the representative speech acts that are used by the
English teacher in second grade students. So that the source of data in
this research were the English teachers in second grade students of
MAN 1 Boyolali.
D. Object of the Research
The object of this research were representative speech acts uttered
by the English teacher when the teacher teaches hortatory exposition text
in teaching and learning process on English class of the second grade
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students at MAN 1 Boyolali in academic year 2018/2019. Based on the
pre-research done by the researcher, there were three English teachers who
taught at the second grade students in MAN 1 Boyolali. The researcher
had observed all of them, and all the English teachers used representative
speech act during teaching and learning process. The researcher selected
all of three English teachers of MAN 1 Boyolali.
The reasons why researcher chooses all of the three English
teachers are because each English teacher taught in three different classes.
The researcher wanted to know each English teacher in teaching the three
different classes, namely in the Science Class, Social Class, and Religion
Class.
E. Technique of Collecting Data
In this research the researcher used observation technique,
recording technique, and transcript technique adopt from Sudaryanto
(2015) to collect the data. In transcription technique the researcher used
recording instruments, video camera and sound recorder, to record the
classroom dialogues. The researcher noted the data in the data sheet. The
most important thing that the researcher has to notice is that the recording
must be conducted as naturally as possible in order that the utterer does
not realize that his/her utterances are still being recorded (Sudaryanto,
2015:6). However, because the subject of the research was classroom
conversation, situation of which is stimulated, that condition could not be
fully fulfilled. The researcher only tried to act as naturally as possible in
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order that she did not participate in the classroom communication. The
role of researcher here was only as an observer. The data of this research is
collected by using the following steps:
1. Observation technique
This method was considered as the effective way to collect the data
about speech acts that use by the teacher at the second grade of MAN 1
Boyolali. In this research the researcher also uses taking notes method
in order to obtain as asserted by Sudaryanto (1993). By observing the
speech acts of the teachers and the students, the researcher will find the
variant of speech acts that used by them in the class during teaching
and learning process. The implementation of observation methods and
notes taking technique is useful to formulate the analysis of speech
acts (Sudaryanto, 1993:133). The researcher notes, take notes, and
recorded on what happened in the class regarding to the use of speech
acts by the teacher during teaching and learning process.
In this study the techniques used to obtain data are observation
technique. The technique is called observation because it is done by
observe. This technique was used to observe the teacher’s utterances.
The instruments used were audio and video recorder, and notes from
opening to the closing activity on the three teachers that were
observed.
The researcher observed two meetings in each teacher. In the first
teacher Mrs. Junainah Helmy,M.Pd held on Monday, May 6th & 13th
2019 at 09:10 - 10: 10. The second teacher Mr. Drs.H.Agus Susanto
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held on Tuesday, May 7th & 14th 2019 at 10:55 - 11:55, and the last
Mrs. Dra.Hj. Sri Karmini held on Saturday, May 11th & 18th 2019 at
08:00 - 09:00.
Table 3.2 The Schedule of Observation
Teacher Class Day Time Topic Meeting
Mrs.
Junainah
Helmy,
M.Pd
XI Agama
1
1) First
Meeting
(Monday,
6th May
2019)
2) Second
Meeting
(Monday,
13th May
2019)
09:10 -
10: 10
09:10 -
10:10
Hortatory
Expositio
n Text
2
Meetings
Mr.
Drs.H.A
gus
Susanto
XI IPS 1 1) First
Meeting
(Tuesday,
7th May
2019)
2) Second
Meeting
(Tueday,
14th May
2019)
10:55a.
m-
11:55a.
m
10:55 -
11:55
Hortatory
Expositio
n Text
2
Meetings
Mrs.
Dra.Hj.
Sri
Karmini
XI IPA 3 1) First
Meeting
(Saturday,1
1th May
2019)
2) Second
Meeting
(Saturday,1
8th May
2019)
08:00 -
09:00
08:00 -
09:00
Hortatory
Expositio
n Text
2
Meetings
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2. Recording technique
After the technique and determined objects were observed, the
researcher recorded the utterance of the English teacher at MAN 1
Boyolali. The researcher collects the information of speech acts that
uttered by the teacher in the form of hard written notes, including the
situation and condition of teaching and learning process in the class.
The researcher also records the process of teaching and learning in the
class using a recorded in order to complete the transcript records of the
notes. The researcher used tools to record like use two hand phones
Samsung Galaxy J2 and Xiomi Redmi Note 3, then the video used
tripod and camera digital canon. The researcher recorded the teacher’s
utterance in Hortatory Exposition Text in XI Religion Class, XI
Science Class, and XI Socio Class.
3. Transcript technique
After recording is done successfully, the next technique is the
transcription technique. The researcher transcribed the teacher’s
utterances in Hortatory Exposition Text material. The researcher
transcribed three teachers who teaches in XI-1 Religion Class, XI-3
Science Class, and XI-1 Social Class. Transcription is done to take
note the teacher’s utterance in the class. Then the teacher’s utterance is
entered in a sheet.
The collected data is entered in the table data. The table data used
by the researcher is presented in table:
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Table 3.3
The Data Sheet of the Findings
No.
Data
Dialogue Context
Type of
Representative
Acts
Meaning
F. Technique of Analyzing Data
The researcher used conversation analysis to analyze the data.
Schegloff and Sacks in Flick (2009: 335) has three ideas about
conversation analysis. First, conversation analysis assumes that
interaction proceeds in an orderly way and nothing in it should be
regarded as random. Second, the context of interaction not only
influences this interaction but also is produced and reproduced in it.
And third, the decision about what is relevant in social interaction and
thus for the interpretation can only be made through the interpretation
and not by ex-ante settings.
(Paul Ten Have, 2009: 336) suggests the following steps for
research projects using conversation analysis as a method:
1. Getting or making recordings of natural interaction;
2. Transcribing the tapes, in whole or in part;
3. Analyzing selected episodes; and
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4. Reporting the research
The researcher followed the steps on Paul Ten Have’s theory to
analyze the data. The research done the following steps:
1. Getting or making recording of natural interaction
The researcher make video recording in English Subject in
MAN 1 Boyolali. The researcher recorded the students and teacher
conversation in English Subject. The researcher make video
recording in the second grade students.
2. Transcribing the tapes, in whole or in part
After finish the recording, the researcher transcribing the
video. In transcribed the data, the researcher used some strategies
from Burns (in Nurhasanah, 2013), such as keeping the
transcription as simple as possible, labeling the speaker using the
letters, numbering the lines or clauses and inserting contextual
information to explain essential aspects. Moreover, the researcher
labeled each utterance with “T” and “S”. T refers to expressed by
teacher, S refers to those from the students.
3. Analyzing selected episodes
At the first, the researcher analyzed the conversation
utterance found as the data based on Searle and Vanderveken
(1985:182) classifies the sub of representative speech act. Then,
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the researcher analyzed the dominant types of representative
speech act from the teachers utterances during the English Subject.
4. Reporting the research
The last step is the researcher reporting the research on the
thesis. The researcher reporting the data form of data display. The
researcher classified the data of the teacher’s representative speech
acts in teaching and learning process and displayed them in
formative tables.
In the data analysis process, the researcher applied coding
system. The purpose was not to number the data, but was to make
the researcher easier in selecting and classifying the data from the
data sheet. The coding system was as followed.
13.05.2019/T-1/M-1/JH/D1
Note:
T-1 : Number of Transcript
M-1 : Number of Meeting
JH : Initial of English Teacher
13.05.2019 : Date of Datum
D1 : Number of Datum in Data Sheet
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G. Trustworthinesss of Data
A qualitative research needs the trustworthiness of the data.
Ensuring validity and reliability in qualitative research involves
conducting the investigation in an ethical manner (Merriam, 1998:198). To
get the validity of the data, the researcher uses a triangulation technique to
reach credibility of the data. According to Denzin (1970 in Merriam,
1998:204), triangulation is one of strategies to enhance internal validity
using multiple investigators, multiple source of data, or multiple methods
to confirm the emerging findings. Based on the explanation, the researcher
uses the data triangulation that is observing the speech acts used by the
English teachers to understand the types of representative speech acts and
the context of the dialogue. Then, the researcher crosses check the
dialogue in the script and analyzes the data several times to achieve the
validity. Moreover, this study compares the problems of the study related
to the theories about the representative speech acts used by English teacher
in teaching and learning process on the English class as stated in chapter
II in order to get a more valid analysis. The last, the researcher also needs
another perspective that is given by the expert of pragmatic study. The
expert is a pragmatic lecturer in IAIN Surakarta, Mr. Robith Khoiril
Umam,.S.S.,M.Hum.
62
CHAPTER IV
THE RESEARCH FINDINGS AND DISCUSSIONS
In this chapter, the researcher analyzed the data gathered from the
research. The data were obtained from observation. This chapter was divided
into two section, research finding and discussion. This chapter presents the
research finding of representative speech acts in the form of sentence of
English teachers utterances in English teaching learning process in the second
grade students of MAN 1 Boyolali in the academic year 2018/2019. The
discussion section the explanation of the research finding related to the
statements and suggestion from expert.
A. Research Finding
In this sub-chapter the researcher presented the research findings
that have been collected form observation in the classroom. Based on the
formulation of the problem, the aims of this study are to show the form of
representative acts used by the English teachers in teaching and learning of
material hortatory exposition text of the second grade students of MAN 1
Boyolali.
1. Types of Representative Speech Acts Performed by the Teachers’
in English Teaching Learning Process of the Second Grade
Students at MAN 1 Boyolali in Academic year 2018/2019.
This research was in the classroom, because of it the researcher
used classroom based research design. The researcher chosen three
English teachers and did two times observation on each teacher. The
teachers used curriculum 2013 in which every meeting consist of three
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activities, opening, main, and closing activity. Based on curriculum
2013 main activity divided into five activities, they are observing,
questioning, experimenting, associating and communicating. Based on
the observation 6 May until 18 May 2019 about the types of
representative acts performed by the English teachers on English
teaching and learning process of the second grade students of MAN 1
Boyolali, the researcher found eighteen types representative speech
acts performed by the English teachers according to Searle and
Vanderveken’s theory. They were asserting, affirming, stating,
denying, assuring, informing, notifying, rebut, reminding, objecting,
predicting, suggesting, insisting, guessing, blaming, criticizing,
praising, and complaining. The researcher found that there were 222
utterances of three English teachers that classified into Searle and
Vanderveken’s theory of representative speech acts during English
teaching and learning process. The researcher divided those utterances
of the first teacher, second teacher, and third teacher separately. The
findings can be seen in the following data. In this research the
researcher uses coding to explain the data. The coding explains below:
06.05.2019/T-1/M-1/JH/D1
06.05.2019: The date of the datum
T-1 : First Transcript
M-1 : Meeting 1
JH : Teacher’s name initial
D1 : Number of Data
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a. Types of Representative Speech Acts Used by The First
Teacher on English Teaching Learning Process
Day : Monday
Date : 6th May & 13th May 2019
Time : 09.10-10.10 a.m.
Place : MAN 1 Boyolali (XI Agama 1)
Teacher : Mrs. Junainah Helmy, M.Pd
Topic : Hortatory exposition text
The observation from the first teacher Mrs. Junainah Helmy,
M.Pd was held two times on Monday, May 6th and 13th 2019 in
the XI Agama 1 class at 09.10-10.10 a.m. in each meeting, data
findings classified into three activities opening, main activity, and
closing activity.
The material on this meeting is Hortatory Exposition Text. The
researcher found 80 utterances which include in representative
speech acts. The detail information from the first observation
explained below:
1) Opening Activity
In opening the class, the teacher greets the students by
using kinds of speech act which can attract students in learning
process in the next. Start from saying “Complaining”, asking
students’condition, insisting students to do something.
Teachers prepare students psychologically and physically to
follow the learning process with greet, engage learners and
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their appearance class tidied up, and checking for the presence
of the students. On the analysis of this first teacher utterances
that appear include:
a) Complaining
In complaining utterances in the opening teaching
and learning in the classroom. The teacher performed 2
statements about complaining in data 06.05.2019/T-1/M-
1/JH/D1 and 06.05.2019/T-1/M-1/JH/D2. Like the example
below:
Mrs. Junainah Helmy, M.Pd as the first teacher used
2 complaining statements. The conversation above was
based on the situation when the teacher asked the student’s
condition then the teacher stated that the students not give a
respect with the teacher condition. Then the teacher
complained with the students because they did not ask her
condition back after asking their condition, how could this
happen.
b) Guessing
In guessing utterance in the opening teaching and
learning in the classroom. The teacher performed 1
T  : How are you today?
Ss : I’m fine thankyou. Alhamdulillah.
T  : Without ask me how am I ?
No.Data 06.05.2019/T-1/M-1/JH/D1
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statement about guessing in data 06.05.2019/T-1/M-
1/JH/D3 in opening activity. The utterance was:
Mrs. Junainah as the first teacher used 1 guessing
statement when she guessed the students in the opening of
the class. Mrs.Junainah saying “No one remember pasti ya”
to the students because the students did not remember about
the material in the last meeting.
c) Insisting
In insiting utterance in the opening teaching and
learning in the classroom. The teacher performed 1
utterance of insisting in opening the class. There was when
the teacher insisted all of the students to open their book to
start the material. The data can be seen on 06.05.2019/T-
1/M-1/JH/D4. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 insisting statement. The teacher attempts the students to
T : Alright students, does anyone   remember what
topic we discuss the last time before you have
long
long holiday? No one remember pasti ya.
Ss : No.
No.Data 06.05.2019/T-1/M-1/JH/D3
T : Alright. Please open your book on page 48!
Ss : Okay Mam.
No.Data 06.05.2019/T-1/M-1/JH/D4
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perform an action for the speaker benefit, the students open
their book and the teacher will add some explanation.
The speaker insisting the hearer to do something
because the speaker has more authority in that class, if they
refuse its mean they did not respect their teacher.
d) Reminding
Reminding utterance in the opening teaching and
learning process in the classroom. The teacher performed 1
statement about reminding. The data can be seen on
13.05.2019/T-2/M-2/JH/D1. There was when the teacher
reminded the students to take care their health and must
carying with their condition. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement of reminding. The conversation above based
on the situation when the teacher checked the presence of
the students but there were some of students did not attend
to the class. Then the teacher reminded that they have to
take care their condition in Ramadhan, so they can attend
to the class and follows the learning process in good
condition. The speaker of the utterance employs reminding
act. The benefit of the reminding will be gotten both the
T     : Siapa lagi yang gak masuk hari
ini? Kita harus menjaga kesehatan
ya.
No.Data 13.05.2019/T-2/M-2/JH/D1
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speaker and the hearer. Reminding is to assert to a hearer
with the additional prepatory condition that the hearer once
knew and might have forgotten the proportional content.
The speaker reminds the hearer to do such kind of action to
take care their condition on their day life.
e) Suggesting
Suggesting utterance in the opening teaching and
learning process in the classroom. The researcher found 1
data of suggesting that performed by the teacher. The data
can be seen on 13.05.2019/T-2/M-2/JH/D2. There was
when the teacher suggested the students to get some waters
or drinks in their break fasting and sahur during
Ramadhan. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement of suggesting. The conversation above based
on the situation when the teacher knew that there are some
of the students did not attend to the class because of sick.
Then the teacher suggested the students to take care their
condition with have some mineral waters and eat fruits in
T      : Apalagi dibulan puasa ini  Cuacanya cukup
panas. Usahakan waktu sahur dan buka
puasa banyak minum air dan makan buah.
Biar tubuh kalian fit sehingga puasanya
lancar. Oke anak- anak?
Ss : Yess, Bu.
No.Data 13.05.2019/T-2/M-2/JH/D2
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break fasting and sahur during Ramadhan, so they can past
the fasting month, have healthy body, and they can attend
learning process in good condition and good spirit.
The speaker was suggested the hearer to do
something. Suggesting is giving a suggestion for someone
to do something. Suggesting is not forcing the hearer to do.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the first teacher in opening activity. The
teacher in opening activity used complaining, guessing,
insisting, reminding, and suggesting. Table can see below:
Table 4.1
Types of Representative Speech Acts Used by First
Teacher in the Opening Activity
No Activity RepresentativeActs Frequency
1
Opening
Activity
Complaining 2
2 Guessing 1
3 Insisting 1
4 Reminding 1
5 Suggesting 1
Total 6
From the table above, the researcher found five
types of representative acts used by the first teacher during
teaching learning process in the opening activity. The types
are complaining, guessing, insisting, reminding, and
suggesting. The researcher found the complaining 2 acts,
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guessing 1 act, insisting 1 act, reminding 1 act, and the last
suggesting 1 act.
2) Observing  Activity
In observing the class, the teacher asked to the students
about material which will explain today, review the material
that was learned last meeting yesterday, and asked to the
students what the material that was learned. The researcher
found 2 utterances belong to insisting and 1 utterance belongs
to complaining act. The used of insisting and complaining acts
are explained as below:
a) Insisting
In observing the teacher showed utterance that belongs to
insisting. The data can be seen on 06.05.2019/T-1/M-
1/JH/D5. There was when the teacher insisted the students
to open their book to read the material today there is
hortatory exposition text. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about insisting. The conversation above was
based on the situation when the teacher insisted to open
T : Reza, what do you find on page 48? What
topic do you find?
S : 48? *membuka buku*
No.Data 06.05.2019/T-1/M-1/JH/D5
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their book about the material today, that is hortatory
exposition text.
The speaker insisting the hearer to do something
because the speaker has more authority in that class, if they
refuse its mean they did not respect their teacher.
b) Complaining
In complaining utterance in the observing teaching
and learning in the classroom. The teacher performed 1
statement about complaining in data 06.05.2019/T-1/M-
1/JH/D6. There was when the teacher complained to the
student that the student voice is not heard by the teacher.
The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statements about complaining. The conversation above
was based on the situation when the teacher gave a
question to the one of the student, but the students
answering with the lower voice. Then the teacher
complained to the student. The teacher wants the student to
repeat answering the question with a louder voice, so the
teacher and the other students can hear the answer clearly.
S        : bla..bla..bla... *suara tidak terdengar
jelas*
T : Sorry?
S : Polusi udara Miss.
No. Data 06.05.2019/T-1/M-1/JH/D6
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From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the first teacher in observing activity. The
teacher in observing activity used complaining and
insisting. Table can see below:
Table 4.2
Types of Representative Speech Acts Used by First
Teacher in the Observing Activity
No Activity RepresentativeActs Frequency
1 Observing
Activity
Insisting 1
2 Complaining 1
Total 2
From the table above, the researcher found two
types of representative acts used by the first teacher during
teaching learning process in the observing activity. The
types are insisting and complaining acts. The researcher
found the insisting 1 act and complaining 1 act.
3) Questioning Activity
In questioning the class, the teacher gave question about the
material hortatory exposition text they known from other
source. Questioning is part when the teacher guide the students
learn about hortatory exposition text. In this activity, the
researcher found 5 utterances of representative acts. There
where belong to 1 affirming speech act, 1 reminding speech
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act, 1 informing speech act, 1 complaining speech act, and 1
asserting speech act. The data explained below:
a) Affirming
In affirming utterance in the questioning teaching
and learning in the classroom. The teacher performed 1
statement about affirming in data 06.05.2019/T-1/M-
1/JH/D7. There was when the teacher affirmed to the
students answer was correct. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about affirming. The conversation above was
based on the situation when the teacher asked the students
about the type of the text in the book, then the student
answers it with the correct answer. The teacher affirmed the
student answer about exposition text was correct. It is one
of the ways to give confirmation about the students answer
or opinion, it is correct or not.
When the speaker asked something to the hearer and
the hearer answered in correct the speaker would be
affirming the hearers’ answer. Sometimes the speaker
T : Safa? What is that text?
S : Exposition
T :Exposition, that’s right. Tepatnya we have
two types of  Exposition Text they are
Analytical and this one is.... What ?
S : Hortatory Exposition Text
No. Data 06.05.2019/T-1/M-1/JH/D7
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affirmed the hearers’ opinion. When the speaker asked to
the hearer about their opinion, the hearer would give their
opinion. If the hearers’ opinion is correct the speaker would
be affirming their opinion. It is one of the ways to give
confirmation about the hearers’ answer or opinion, it is
correct or not.
b) Reminding
In reminding utterance in the questioning teaching and
learning in the classroom. The teacher performed 1
statement about reminding in data 06.05.2019/T-1/M-
1/JH/D8. There was when the teacher reminded to the
students about material in the past. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about reminding. The conversation above was
based on the situation when the teacher reminded the
students about they have learned analytical exposition text
in the first semester.
c) Informing
In informing utterance in the questioning teaching
and learning in the classroom. The teacher performed 1
statement about informing in data 06.05.2019/T-1/M-
T      : In the first semester we have studied Analytical
Exposition.
No. Data 06.05.2019/T-1/M-1/JH/D8
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1/JH/D9. There was when the teacher informed to the
students about the material they will discuss. The utterance
was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statements about informing. The conversation above was
based on the situation when the teacher informed to the
students that they will learn new material that is hortatory
exposition text.
The speaker is informing the hearer about
something new with the aims the hearer know about the
information. To inform means to assert to a hearer with
expectation that the hearer does not already know what
he/she is being informed of. It is usually to give a fact or
information about something.
d) Complaining
In complaining utterance in the questioning teaching
and learning in the classroom. The teacher performed 1
statement about complaining in data 13.05.2019/T-2/M-
2/JH/D3. There was when the teacher asked the students
about the material in the last meeting, but the students did
T     : And now in the second semester you will learn
about Hortatory Exposition Text.
No.Data 06.05.2019/T-1/M-1/JH/D9
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not remember. Then, the teacher complained the students
about that. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statements about complaining. The conversation above
was based on the situation when the teacher complained to
the students that the students did not remember about
material hortatory exposition text in the first meeting. The
teacher complained the students to remembering the
material of hortatory exposition text that they have learned
in the first meeting. They will continue to learn about it.
e) Asserting
In asserting utterance in the questioning teaching
learning in the classroom. The teacher performed 1
statement about asserting in data 13.05.2019/T-2/M-
2/JH/D4. There was when the teacher asserted the students
to not lie in Ramadhan month. The utterance was:
T : Masa’ gak ada yang ingat? Padahal baru
hari Senin kemarin lho ya! Everybody
remember?
No. Data 13.05.2019/T-2/M-2/JH/D3
T :Hari Senin kemarin kita membahas tentang
Hortatory Exposition text. Sebelumnya ada pr
atau tidak?
Ss : Gak Buuuuu.
T : Are you sure? Bohong itu dosa lho. Apalagi
dibulan puasa seperti ini. Yang kalian
dapatkan cuma lapar dan haus jika bohong
lho.
Ss : Hehehe... Iya Bu.
No.Data 13.05.2019/T-2/M-2/JH/D4
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Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about asserting. The conversation above was
based on the situation when the teacher asked the students
about homework and the students answered there is no
homework. The teacher asserts to the students that a lie is a
bad habbit. The teacher wants the students not to lie in any
situation.
The speaker asserted the important information to
the hearer, because it was important to know by the hearer.
When the speaker asserted something to the hearer about
his opinion or statement, the hearer would give their
attention. So that the hearer will known and understand
about that information or explanation of the speakers’
asserting. It is one of the ways to inactive for the students
that they will know about the important information by
asserting the utterances.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the first teacher in questioning activity. The
teacher in questioning activity used affirming, reminding,
informing, complaining, and asserting act. Table can see
below:
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Table 4.3
Types of Representative Speech Acts Used by First
Teacher in the Questioning Activity
No Activity RepresentativeActs Frequency
1
Questioning
Activity
Affirming 1
2 Reminding 1
3 Informing 1
4 Complaining 1
5 Asserting 1
Total 5
From the table above, the researcher found five
types of representative acts used by teacher 1 during
teaching learning process in the questioning activity. The
types are affirming, reminding, informing, complaining,
and asserting. The researcher found the affirming 1 act,
reminding 1 act, informing 1 act, complaining 1 act, and
the last asserting 1 act.
4) Experimenting Activity
In the experimenting activity, the teacher explained about the
exercise they should do. The researcher found 1 utterance
belong to asserting, 1 utterance belong to affirming, and 1
belong to informing. The data explained below:
a) Asserting
In asserting utterance in the experimenting teaching
and learning in the classroom. The teacher performed 1
79
statement about asserting in data 06.05.2019/T-1/M-
1/JH/D10. There was when the teacher asserted the students
about hortatory exposition text. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about asserting. The conversation above was
based on the situation when the teacher asserted the
students about analytical and hortatory exposition text. The
teacher showed the two texts to the students with the aims
the students understand about the two texts.
Asserting is the activity explaining about the
material, so that in this meeting the speaker asserted some
information, explanation or statement to the hearer about
the material and information she had explained in many
time.
b) Affirming
In affirming utterance in the experimenting teaching
and learning in the classroom. The teacher performed 1
statement about affirming in data 06.05.2019/T-1/M-
1/JH/D11. There was when the teacher affirmed the
T : This first text is Analytical Exposition Text
and this one is Hortatory Exposition Text *showing
the two texts*. Are there similar?
No.Data 06.05.2019/T-1/M-1/JH/D10
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students answer about exposition text was correct. The
utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher used
1 statement about affirming. The conversation above was
based on the situation when the teacher affirmed the
students’ answer about exposition text. The teacher asked
the students about what type are the two texts, and the
students answered it correctly then the teacher affirmed
that.
When the speaker asked something to the hearer and
the hearer answered in correct the speaker would be
affirming the hearers’ answer. Sometimes the speaker
affirmed the hearers’ opinion. When the speaker asked to
the hearer about their opinion, the hearer would give their
opinion. If the hearers’ opinion is correct the speaker would
be affirming their opinion. It is one of the ways to give
confirmation about the hearers’ answer or opinion, it is
correct or not.
T : Yes, because both of them are Exposition
Text. But they must be some differences. So is
there anyone know the differences both of
Analytical and Hortatoty Exposition Text?
Ss : Nggak tau Mam.
No.Data 06.05.2019/T-1/M-1/JH/D11
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c) Informing
In informing utterance in the experimenting
teaching learning in the classroom. The teacher performed
1 statement about informing in data 06.05.2019/T-1/M-
1/JH/D12. There was when the teacher informed the
students about the definition of analytical and hortatory
exposition text. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement about informing. The conversation
above was based on the situation when the teacher
informed the students about the clues of the differences
between analytical and hortatory exposition text. The
teacher informed the students there are some differences
between the two text.
T : Let me give you some clues. Analytical
Exposition Text the writer wants to persuade
that something is the case. But in Hortatory
Exposition the writer wants to persuade the
readers or listeners that something should or
should not be done. Apa tadi Yuli yang
Hortatory?
S :Hortatory Exposition the writer wants to
persuade  the readers or listeners that
something should or should not be done.
No.Data 06.05.2019/T-1/M-1/JH/D12
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Informing means to assert to a hearer with
expectation that the hearer does not already know what
he/she is being informed of. It is usually to give a fact or
information about something.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the first teacher in experimenting activity. The
teacher in experimenting activity used asserting, affirming,
and informing act. The table can see below:
Table 4.4
Types of Representative Speech Acts Used by First
Teacher in the Experimenting Activity
No Activity RepresentativeActs Frequency
1 Experimenting
Activity
Asserting 1
2 Affirming 1
3 Informing 1
Total 3
From the table above, the researcher found three
types of representative acts used by teacher 1 during
teaching learning process in the experimenting activity. The
types are asserting, affirming, and informing. The
researcher found the asserting 1 act, affirming 1 act, and the
last informing 1 act.
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5) Associating Activity
In associating activity the teacher asked students to answer
the question of hortatory exposition text in the paper work. In
this activity the researcher found 2 utterances of asserting act,
2 utterances of informing act, 2 utterances of affirming act, 3
utterances of stating act, 1 utterance of criticizing act, 1
utterance of praising act, 2 utterances of notifying act, 2
utterances of insisting act, 1 utterance of blamming act, 1
utterance of suggest, and 1 utterance of denying. The data
explained below:
a) Asserting
In asserting utterance in the associating teaching
and learning in the classroom. The teacher performed 2
statements about asserting in data 06.05.2019/T-
1/M1/JH/D13 and 06.05.2019/T-1/M-1/JH/D25 in
associating activity. Like for example in the following
utterance:
T   : So, this is the difference, in Analytical is the
writer wants to persuade that something is the
case, this has an implication in the last
paragraph. So, in the last paragraph the writer
will conclude her/his discussions. Usually the
witer uses the word.... what word the writer
usually use?
No.Data 06.05.2019/T-1/M-1/JH/D13
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From the utterance above, Mrs. Junainah Helmy,
M.Pd stated an asserting to the students. The conversation
above was based on the situation when the teacher
asserted the differences between the two exposition text.
The teacher explained the students there were some
differences between the two texts. When the teacher
explained something to the students about the important
thing which is students much pay attention to that
information the teacher would be asserting her
explanation to the students.
b) Informing
In informing utterance in the associating teaching
and learning in the classroom. The teacher performed 2
statements about informing in data 06.05.2019/T-1/M-
1/JH/D14 and 06.05.2019/T-1/M-1/JH/D21 in associating
activity. Like for example in the following utterance:
From the utterance above, Mrs. Junainah Helmy,
M.Pd stated informing act to the students. The
conversation above was based on the situation when the
teacher informed the structure  of hortatory exposition
text to the students. The teacher informed that the writer
T : Usually the witer uses the words “In
conclusion”, what else ?
No.Data 06.05.2019/T-1/M-1/JH/D14
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always used that word to give a conclusion in analytical
exposition text. The teacher wants the students to know
how to identifying a conclusion from analytical
exposition text.
The speaker gave information about the difference
of analytical and hortatory exposition text that the hearer
did not know before. Informing means to assert to a
hearer with expectation that the hearer does not already
know what he/she is being informed of. It is usually to
give a fact or information about something.
c) Affirming
In affirming utterance in the associating teaching
and learning in the classroom. The teacher performed 2
statements about affirming in data 06.05.2019/T-1/M-
1/JH/D15 and 06.05.2019/T-1/M-1/JH/D26 in associating
activity. Like for example in the following utterance:
From the utterance above, Mrs. Junainah Helmy,
M.Pd as the first teacher stated affirming act to the
students. The conversation above was based on the
situation when the teacher affirmed with the students
Ss : In summary.
T : Yes, that’s rights. “In other words” dengan
kata lain atau kesimpulannya.
No.Data 06.05.2019/T-1/M-1/JH/D15
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answer was correct. The teacher affirmed the students
answer about the synonym of “conclusion” was “in
summary” is a correct answer.
When the speaker asked something to the hearer and
the hearer answered in correct the speaker would be
affirming the hearers’ answer. It is one of the ways to give
confirmation about the hearers’ answer or opinion, it is
correct or not.
d) Stating
In stating utterance in the associating teaching and
learning in the classroom. The teacher performed 3
statements about affirming in data 06.05.2019/T-1/M-
1/JH/D16, 06.05.2019/T-1/M-1/JH/D17 and 06.05.2019/T-
1/M-1/JH/D20 in associating activity. Like for example in
the following utterance:
From the utterance above, Mrs. Junainah Helmy,
M.Pd performed stating act to the students. The
conversation above was based on the situation when the
teacher stated that they have been learned another words of
suggestion. The teacher stated that to give a suggestion in
T : We have “Suggest, recommend, and why
don’t and now we have should and must.
No.Data 06.05.2019/T-1/M-1/JH/D20
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hortatory exposition text they can use words suggest,
recommend, why don’t, should, and must.
e) Criticizing
In criticizing utterance in the associating teaching
learning in the classroom. The teacher performed  1
statement about criticizing in data 06.05.2019/T-1/M-
1/JH/D18 in associating activity. There was when the
teacher found that her student answering her question with
a hesitation. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of criticizing act. The conversation
above was based on the situation when the teacher gave her
student a question, then the student answered it with a
hesitation. The teacher criticizing the student behavior’s to
not doubt on answering a question from the teacher.
The speaker criticize the hearer about something is
to assert that a certain state of affairs that has to do with
him/her, or it is expressing disapproval of it or him/her.
f) Praising
In praising utterance in the associating teaching
learning in the classroom. The teacher performed 1
S : Recommend *menjawab dengan lirih*
T : Ya betul. Jangan ragu-ragu jawabnya, Tiara ya
S :*tertawa*
No.Data 06.05.2019/T-1/M-1/JH/D18
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statement about praising in data 06.05.2019/T-1/M-
1/JH/D19. There was when the teacher praised the student
about answering the correct answer. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of praising act. The conversation
above was based on the situation when the activity of
presenting the students answers about the task and the
teacher giving an evaluation to the students answer. When
the student has done answering the task correctly, the
teacher would give an appreciation for the student about
her task and her effort by praised to the student. Praising is
to praise about something. It is the opposite of criticizing.
g) Notifying
In notifying utterance in the associating teaching
learning in the classroom. The teacher performed 2
statements about notifying in data 06.05.2019/T-1/M-
1/JH/D22 and 06.05.2019/T-1/M-1/JH/D30. Like for
example in the following utterance:
T : Yes good Santi. Why don’t you or why don’t
we.
No.Data 06.05.2019/T-1/M-1/JH/D19
T     : This is the most important thing you should
remember about Hortatory Exposition and Analytical
Exposotion Texts. The writer intention or tujuannya
penulis to persuade something is the case and to
persuade something should be done. In this case the
writer conclude in Hortatory Exposition the writer
recommend or give suggestion. Is that understood?
No.Data 06.05.2019/T-1/M-1/JH/D22
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of notifying act. The conversation
above was based on the situation when the teacher notified
the students to remember the differences between analytical
and hortatory exposition text. The teacher has explained the
differences between analytical and hortatory exposition text
before to the students. The teacher notified the students to
remember that pattern so the students can understand about
the material. When the speaker notified and explained
something to the hearer about the important thing that the
hearer should pay attention to that information the speaker
would be notifying that information or his idea and
knowledge to the hearer, so that the hearer would be
knowing and understand about the information and
knowledge related to the lesson that was the speaker uttered
to them during the process of teaching and learning.
h) Insisting
In insisting utterance in the associating teaching
learning in the classroom. The teacher performed 2
statements about insisting in data 06.05.2019/T-1/M-
1/JH/D23 and 06.05.2019/T-1/M-1/JH/D24. Like for
example in the following utterance:
T : Okey. Now, please open your book on page
57!
No.Data 06.05.2019/T-1/M-1/JH/D23
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 2 statements of insisting act. The conversation
above was based on the situation when the teacher insisted
the students to open their book on page 57. The teacher has
more authority to insist the students to open their book. In
the classroom, the teacher is the center of the teaching and
learning activity. If the students deny it, it means the
students did not respect their teacher.
Insisting is the same illocutionary force with
suggesting. The different is that the force to do something
where insisting has more authority to assert the hearer. The
speaker can insist the hearer on doing  something and insist
that something is the case.
i) Blaming
In blamming utterance in the associating teaching
learning in the classroom. The teacher performed 1
statement about blamming in data 06.05.2019/T-1/M-
1/JH/D27. There was when the teacher blamed the students
about the translation of the word because the students
answer was incorrect. The utterance was:
S : Dalam kondisi
T : Bukan itu Zahra, tepatnya “tambahan lagi”.
Itukan in condition ya hmm.
No. Data 06.05.2019/T-1/M-1/JH/D27
No.Data 06.05.2019/T-1/M-1/JH/D27.
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Mrs. Junainah Helmy, M.Pd as teacher 1 performed
1 statement of blamming act. The conversation above was
based on the situation when the teacher blamed to the
students answer was incorrect. The teacher asked about the
synonym of the words “in addition” to the student, but the
student answers it incorrect. The teacher gives a blaming
act with the higher voice to the students.
j) Suggesting
In suggesting utterance in the associating teaching
and learning in the classroom. The teacher performed 1
statement about suggesting in data 06.05.2019/T-1/M-
1/JH/D28. There was when the teacher suggested the
students about to use the words moreover and furthermore
for giving an argument in Hortatory Exposition text. The
utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of suggesting. The conversation
above was based on the situation when the teacher had
T    : You may use the word “moreover” artinya
terlebih lagi, and “furthermore” sama juga
artinya yaitu terlebih lagi atau lebih jauh lagi.
My question is “Do the words Firstly, Secondly,
Thirdly show “urutan”? Apakah kata “Firstly,
Secondly, Thirdly” dalam text Hortatory atau
Analytical ini menunjukkan urutan yang tidak
boleh dibolak-balik ?
No.Data 06.05.2019/T-1/M-1/JH/D28
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done explained the material about giving an argument of
hortatory exposition text. Then the teacher gives
suggestion to the students they can use another words like
moreover and furthermore to give an argument. The
teacher wants the students to have more vocabulary.
The speaker suggested the hearer to do something.
The speaker suggests the hearer to use some words for
giving an argument. The hearer can use the speakers’
suggestion or not. Suggesting is giving a suggestion for
someone to do something. Suggesting is not forcing the
hearer to do.
k) Denying
In denying utterance in the associating teaching
learning in the classroom. The teacher performed 1
statement about denying in data 06.05.2019/T-1/M-
1/JH/D29. There was when the teacher gave a question to
the students. The students answers’ was not suitable with
the teacher’s question. The utterance was:
Ss : Yes Mam.
T : Unfortunately, No. Bukan ya, jadi ini yang
ada Firstly, Secondly, Thirdly pada teks
Hortatory Exposition atau Analytical
Exposition itu tidak menunjukkan urutan jadi
boleh di balik. Yang tadinya menentukan
Secondly pada yang kedua boleh di sebutkan
yang pertama. Jadi Firstly, Secondly, Thirdly
ini hanya menujukkan julmahnya supaya urut
saja seperti umumnya begitu. It is understood?
Ss : Yes
No.Data 06.05.2019/T-1/M-1/JH/D29
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of denying. The conversation above
was based on the situation when the teacher gave a
question about the structure of hortatory exposition text.
The students’ answers’ was incorrect answer. Then the
teacher denied the students’ answers. The teacher denied
the students’ answers and explained the correct answer.
The speaker denied the hearer answer is a negation of an
assertion. Denying can be understood as refusing
something because you have own opinion.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the first teacher in associating activity. The
teacher in associating activity used asserting, informing,
affirming, stating, criticizing, praising, notifying, insisting,
blamming, suggesting, and denying act. Table can see
below:
Table 4.5
Types of Representative Speech Acts Used by First
Teacher in the Associating Activity
No Activity RepresentativeActs Frequency
1
Associating
Activity
Asserting 2
2 Informing 2
3 Affirming 2
4 Stating 3
5 Criticizing 1
6 Praising 1
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7 Notifying 2
8 Insisting 2
9 Blamming 1
10 Suggesting 1
11 Denying 1
18
From the table above, the researcher found eleventh
types of representative acts used by the first teacher during
teaching learning process in the associating activity. The
types are asserting, informing, affirming, stating,
criticizing, praising, notifying, insisting, blaming,
suggesting, and denying. The researcher found the
asserting 2 acts, informing 2 acts, affirming 2 acts, stating
3 acts, criticizing 1 act, praising 1 act, notifying 2 acts,
insisting 2 acts, blamming 1 act, suggest 1 act, and the last
denying 1 act.
6) Communicating Activity
In communicating activity the teacher gave the exercise to
the students, to discuss about the material, commanded the
students to did the exercise, and explained about the material.
In this activity the researcher found 15 types of representative
acts. There are 11 utterances of insisting acts, 1 utterance of
notifying act, 1 utterance of reminding act, 2 utterances of rebut
acts, 4 utterances of informing acts, 2 utterances of suggesting
acts, 3 utterances of praising acts, 2 utterances of denying acts,
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2 utterances of complaining acts, 1 utterance of objecting act, 4
utterances of asserting acts, 1 utterance of guessing act, 1
utterance of stating act, 1 utterance of affirming act, and 1
utterance of predicting act. The data explained below:
a) Insisting
In insisting utterance in the communicating teaching
learning in the classroom. The teacher performed 11
statements about insisting in data 06.05.2019/T-1/M-
1/JH/D31, 06.05.2019/T-1/M-1/JH/D32, 06.05.2019/T-
1/M-1/JH/D36, 13.05.2019/T-2/M-2/JH/D5,
13.05.2019/T-2/M-2/JH/D7, 13.05.2019/T-2/M-2/JH/D15,
13.05.2019/T-2/M-2/JH/D18, 13.05.2019/T-2/M-
2/JH/D25, 13.05.2019/T-2/M-2/JH/D29, 13.05.2019/T-
2/M-2/JH/D31, and 13.05.2019/T-2/M-2/JH/D34. There
were when the teacher insisted the students to read the
book, insisted the students to open the book, insisted the
students to pay attention at the material, etc. Like example
below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 11 statements of insisting. The conversation
T : Yes, Hortatory Exposition Text. Let’s just
continue with the second text. Please read the
first paragraph first! Semuanya baca
paragraf satu!
No.Data 13.05.2019/T-2/M-2/JH/D18
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above was based on the situation when the teacher insisted
the students to read the text. The teacher has more
authority to force the students to do something.
b) Notifying
In notifying utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about denying in data 06.05.2019/T-1/M-
1/JH/D33. There was when the teacher wanted the
students to read the text. The teacher notified the students
only to read the first paragraph not all of the text. The
teacher wanted the students to focus on the first paragraph.
The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of notifying. The conversation
above was based on the situation when the teacher notified
the students to read the text. The teacher notified the
students for only read the first paragraph of the text. The
teacher only focusing on the first paragraph because the
question number 1-5 can be found in the first paragraph.
The teacher notified the important information to the
T : Okey. Only the first paragraph. Aprillia
Nurbaiti where are you?
No.Data 06.05.2019/T-1/M-1/JH/D33
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students, so the students would know and understand how
the rule to answer the question.
c) Reminding
In reminding utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about reminding in data 06.05.2019/T-1/M-
1/JH/D34. There was when the teacher asked the students
to answer the question in the paper work. The question
was about the structure of hortatory exposition text, but
the students cannot answer it. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of reminding. The conversation
above was based on the situation when the teacher
commanded the students to answer the question. The
question was about the structure of hortatory exposition
text. The students can not answered the question because
the students forgot how the structures of hortatory
T : What is the first paragraph about?
S : Malah meneng wae *tertawa*
T : Dewi Giswanti? Coba diingat lagi
strukturnya tadi gimana. Tadikan ibu sudah jelaskan
struktur dari hortatory exposition text. In your
opinion what does the first paragraph belong to? Is
that thesis statements or arguments or it
recommendation?
No.Data 06.05.2019/T-1/M-1/JH/D34
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exposition text. Then the teacher reminded the students
that the teacher has done explained the structures of
hortatory exposition text before giving the students a task.
The teacher wants the students to reminded back about the
strucutres of hortatory exposition text.
The speaker reminded the hearer about the material
that the hearer once knew about that maerial and might
have forgotten about the material.
d) Rebut
In rebut utterance in the communicating teaching
learning in the classroom. The teacher performed 1
statement about rebut in data 06.05.2019/T-1/M-
1/JH/D35. There was when the teacher rebutted the
students answer. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of rebut. The conversation above
was based on the situation when the teacher rebutted the
students’ answer with another argument. The teacher
argued the students answers’ with giving another
T : About what?
Ss : To complain
T : About writing to complain? Emm not very
sure about this. Ada yang punya pendapat lain?
No.Data 06.05.2019/T-1/M-1/JH/D35
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argument. The teacher argued that the students’ answers
was incorrect.
e) Informing
In informing utterance in the communicating
teaching learning in the classroom. The teacher performed
4 statements about informing in data 13.05.2019/T-2/M-
2/JH/D6, 13.05.2019/T-2/M-2/JH/D8, 13.05.2019/T-2/M-
2/JH/D14, and 13.05.2019/T-2/M-2/JH/D28. There were
when the teacher informed the students about what will
they learn today, informed the students about something
that related to the lesson and etc. Like the example below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 4 statements of informing. The conversation
above was based on the situation when the teacher
informed the students to continue discussing about the task
in the last meeting. The speaker gave an information to the
hearer about the planning of the lesson today.
f) Suggesting
In suggesting utterance in the communicating
teaching learning in the classroom. The teacher performed
2 statements about suggesting in data 13.05.2019/T-2/M-
T     : We will continue to discuss about last meeting.
No.Data 13.05.2019/T-2/M-2/JH/D6
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2/JH/D9 and 13.05.2019/T-2/M-2/JH/D22. There were
when the teacher suggested the students about something
that related to the lesson. Like example below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 2 statements of suggesting. The conversation
above was based on the situation when the teacher
explained about formalin to the students. After that the
teacher suggested the students for more aware in selecting
the foods. The teacher suggested the students to eats a
healthy food.
g) Praising
In praising utterance in the communicating teaching
learning in the classroom. The teacher performed 3
statements about praising in data 13.05.2019/T-2/M-
2/JH/D10,13.05.2019/T-2/M-2/JH/D19, and
13.05.2019/T-2/M-2/JH/D20. There were when the
teacher gave a question to the student and the student
answered it correctly. The teacher praised the student
because the student’s answer was correct. Like the
example below:
T : We should be more aware about what we
bought and ate.
No.Data 13.05.2019/T-2/M-2/JH/D22
Ss : Kesulitan
T :Kesulitan, good. Indah difficulty meaning is
kesulitan. So what is the Indonesian meaning of the
first sentence in the fourth paragraph?
No.Data 13.05.2019/T-2/M-2/JH/D20
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 3 statements of praising. The conversation
above was based on the situation when the teacher asked
the student about the Indonesian translation of the word
“difficulty”. Then the student answers was correctly. The
teacher praised the student to appreciation the student
work.
h) Denying
In denying utterance in the communicating teaching
learning in the classroom. The teacher performed 2
statements about denying in data 13.05.2019/T-2/M-
2/JH/D12 and 13.05.2019/T-2/M-2/JH/D26. There were
when the teacher denied the students answers. Like the
example below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 2 statements of denying. The conversation
above was based on the situation when the teacher and the
students discussing the task. The teacher asked one of the
students to answer the question. The teacher denied the
student answers because the teacher did not agree with the
answer. The teacher refused the student answers.
Ss : Tidak peduli artinya Bu. Iya Bu negatif.
T : Unfortunatelly that is not the correct
answer. Oke, have any other answer for number one?
No. Data 13.05.2019/T-2/M-2/JH/D12
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i) Complaining
In complaining utterance in the communicating
teaching learning in the classroom. The teacher performed
2 statements about complaining in data 13.05.2019/T-2/M-
2/JH/D13 and 13.05.2019/T-2/M-2/JH/D21. There were
when the teacher complained the students about the
students behavior’s in the classroom. Like the example
below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 2 statements of complaining. The conversation
above was based on the situation when the teacher
complained the students for not noisy in the teaching and
learning process. The teacher still explaining about the
lesson, but one of the students keep talking with other
students and not pay attention to the teacher. So the
teacher complains about a bad behavior of the student.
j) Objecting
In objecting utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about objecting in data 13.05.2019/T-2/M-
T : Ilham jangan begitu to. Sudah dua kali saya
katakan kalo kita sedang membahas....
No. Data 13.05.2019/T-2/M-2/JH/D21
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2/JH/D16. There was when the teacher objected the
students answers and to rebutting it. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of objecting. The conversation
above was based on the situation when the teacher
objected the students’ answer. The students’ answer was
not correct then the teacher objected it and gave a correct
answer.
k) Asserting
In asserting utterance in the communicating
teaching and learning in the classroom. The teacher
performed 4 statements about asserting in data
13.05.2019/T-2/M-2/JH/D17, 13.05.2019/T-2/M-
2/JH/D24, 13.05.2019/T-2/M-2/JH/D27, and
13.05.2019/T-2/M-2/JH/D35. There were when the
teacher asserted the students about something that related
to the lesson. Like the example below:
T : No, merekanya itu adalah advertisement atau
iklan-iklan yang ada di TV.
No.Data 13.05.2019/T-2/M-2/JH/D16
T : Kan ada judulnya, topiknya pasti sama
dengan judulnya kan.
Ss : Yes
No.Data 13.05.2019/T-2/M-2/JH/D35
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 4 statements of asserting. The conversation
above was based on the situation when the teacher and the
students were discussing the task of hortatory exposition
text. The teacher asserted an information that maybe
important to the students. The teacher asserted about how
to find the topic of hortatory exposition text.
l) Guessing
In guessing utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about guessing in data 13.05.2019/T-2/M-
2/JH/D23. There was when the teacher guessed that the
students would not ask a question to the teacher. The
utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of guessing. The conversation
above was based on the situation when the teacher asked
the students if the students still not understand about the
lesson, the students can ask some question to the teacher.
T : Terhadap situasi with the control, dengan
pengawasan tentang penggunaan formalin.
Any question about this ?
Ss : No
T : I believe you don’t. Kalo begitu we go to the
question number six. Shafa Arya Ashari.
No.Data 13.05.2019/T-2/M-2/JH/D23
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The students answered it that they don’t have any question
to the teacher. The teacher just guessed that the students
would be not asking some question because they wants the
lesson will be end up quickly.
m) Stating
In stating utterance in the communicating teaching
learning in the classroom. The teacher performed 1
statement about stating in data 13.05.2019/T-2/M-
2/JH/D30. There was when the teacher stated that there
were some question that not indicates a hortatory
exposition text. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher stated to the
students to skip some questions of the task. The teacher
stated that the questions did not contain a hortatory
exposition text.
n) Affirming
In affirming utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about affirming in data 13.05.2019/T-2/M-
T : Mereka itu menggantikan food produser. Yang
pertanyaan nomer 11-12 kita lewati, because it
is not a Hortatory Exposition Text.
No.Data 13.05.2019/T-2/M-2/JH/D30
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2/JH/D32. There was when the teacher affirms the
student’s statement about not smoking at home. The
utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher asked the
students if they smoke or not at home. Then the students
answer it that they do not smoke at home. The teacher
affirmed the student’s answer that they do not smoke at
home.
o) Predicting
In predicting utterance in the communicating
teaching learning in the classroom. The teacher performed
1 statement about predicting in data 13.05.2019/T-2/M-
2/JH/D33. There was when the teacher predicted that the
male students smoking at outside of the school. The
utterance was:
T : Okey. Kalo dihome engga, but do you smoke
on the way home ?
Ss girls: Yesssss
Ss boys : *laugh*
No.Data 13.05.2019/T-2/M-2/JH/D32
T : Pernah ya *laugh*.
No.Data13.05.2019/T-2/M-2/JH/D33
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Mrs. Junainah Helmy, M.Pd as teacher 1 performed
1 statement of predicting. The conversation above was
based on the situation when the teacher predicted that the
male students have been ever smoked outside of the
school.
From the explanation above, the researcher gave
table to show the findings of types of representative acts
used by the first teacher in communicating activity. In
communicating activity, the teacher gave the exercise to
the students, discussed about the material, commanded the
students to doing the exercise, and explained about the
material. The teacher used insisting, notifying, reminding,
rebut, informing suggesting, praising, denying,
complaining, objecting, asserting, guessing, stating,
affirming, and predicting in communicating activity. The
table can see below:
Table 4.6
Types of Representative Speech Acts Used by First
Teacher in the Communicating Activity
No Activity RepresentativeActs Frequency
1
Communicating
Activity
Insisting 11
2 Notifying 1
3 Reminding 1
4 Rebut 2
5 Informing 4
6 Suggesting 2
7 Praising 3
8 Denying 2
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9 Complaining 2
10 Objecting 1
11 Asserting 4
12 Guessing 1
13 Stating 1
14 Affirming 1
15 Predicting 1
Total 37
From the table above, the researcher found fifteen
types of representative speech acts used by the first teacher
during teaching and learning process in the
communicating activity. The types are insisting, notifying,
reminding, rebut, informing, suggesting, praising,
denying, complaining, objecting, asserting, guessing,
stating, affirming, and predicting. The researcher found
insisting 11 acts, notifying 1 act, reminding 1 act, rebut 2
acts, informing 4 acts, suggesting 2 acts, praising 3 acts,
denying 2 acts, complaining 2 acts,  objecting 1 act,
asserting 4 acts, guessing 1 act, stating 1 act, affirming 1
act, and the last predicting 1 act.
7) Closing Activity
In closing activity, the teacher closed the meeting but
before that the teacher explained to next activity in order to the
students can prepare. The teacher recalled back about the
material of today. After that the teacher also remembered to the
students to study hard for the final examination. The researcher
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found 4 types of representative speech acts performed by the
first teacher. There are informing, affirming, ssuggesting, and
stating. The data explained below:
a) Informing
In informing utterance in the closing teaching
learning in the classroom. The teacher performed 6
statements about informing in data 06.05.2019/T-1/M-
1/JH/D37, 06.05.2019/T-1/M-1/JH/D38, 06.05.2019/T-
1/M-1/JH/D39, 06.05.2019/T-1/M-1/JH/D40,
13.05.2019/T-2/M-2/JH/D36 and 13.05.2019/T-2/M-
2/JH/D37. These were when the teacher informed the
students about the time in the meeting today have ended.
Like the example below:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 6 statements of informing. The conversation
above was based on the situation when the teacher
informed the students that it would be their last meeting in
this semester. The teacher also informed about the material
that would be appear in the examination.
T       : Anak anak ini pertemuan terakhir, so materi
untuk PAT nya sampai this text ya, meskipun
belum sampai selesai tapi nanti diambilkan
dari contoh di buku. Tadi kita mempelajari
apa saja anak-anak?
Ss : Hortatory Exposition Text, Bu.
No. Data 13.05.2019/T-2/M-2/JH/D37
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b) Affirming
In affirming utterance in the closing teaching
learning in the classroom. The teacher performed 1
statement about affirming in data 13.05.2019/T-2/M-
2/JH/D38. There was when the teacher affirmed the
students answer. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of affirming. The conversation
above was based on the situation when the teacher asked a
question to the students about what they have learned
today. The students answer it correctly, and then the
teacher affirmed the student’s answers.
c) Suggesting
In suggesting utterance in the closing teaching
learning in the classroom. The teacher performed 1
statement about suggesting in data 13.05.2019/T-2/M-
2/JH/D39. There was when the teacher suggested the
students to prepared study for the final examination. The
utterance was:
Ss : Hortatory Exposition Text, Bu.
T : Betul.
No. Data 13.05.2019/T-2/M-2/JH/D38
T    : Itu nanti sambil dibaca dan dipelajari lagi ya
anak-anak!
Ss : Yess, Bu.
No. Data 13.05.2019/T-2/M-2/JH/D39
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Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of suggesting. The conversation
above was based on the situation when the teacher closed
the meeting and suggested the students to read and prepare
study for the final examination.
d) Stating
In stating utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
stating in data 13.05.2019/T-2/M-2/JH/D40. There was
when the teacher stated to say Hamdallah together for
closing the lesson today. The utterance was:
Mrs. Junainah Helmy, M.Pd as the first teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher stated to close
the lesson by saying Hamdallah together to the students.
From the explanation above, the researcher gave
table to show the findings of types of representative acts
used by the first teacher in closing activity. In closing
activity, the teacher closed the meeting but before that the
teacher recalled back about what they have learned in this
meeting. After that the teacher informed and suggested the
T : Okey let’s say hamdallah
Ss : Alhamdulillah hirobbil ‘alamin..
No. Data 13.05.2019/T-2/M-2/JH/D40
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students to study before final examination. The teacher
used informing, affirming, suggesting, and stating in
closing activity. The table can see below:
Table 4.7
Types of Representative Speech Acts Used by First
Teacher in the Closing Activity
No Activity RepresentativeActs Frequency
1
Closing
Activity
Informing 6
2 Affirming 1
3 Suggesting 1
4 Stating 1
Total 9
From the table above, the researcher found four
types of representative speech acts used by the first teacher
during teaching and learning process in the closing activity.
The types are informing, affirming, suggesting, and the last
stating. The researcher found 6 informing acts, 1 affirming
act, 1 suggesting act, and 1 stating act.
From the explanation above, the first teacher  used
seventeen types of representative speech acts, there are
complaining, guessing, insisting, affirming, reminding,
asserting, informing, stating, criticizing, praising,
suggesting, notifying, blaming, denying, rebut, objecting,
and predicting. The researcher made a table that showed
about the types of representative speech acts used by
teacher 1 in teaching and learning process when the
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material hortatory exposition text. The table can be seen
bellow:
Table 4.8
Data Findings of the Types of Representative Speech
Acts Used by First Teacher in Teaching Learning
Process on XI AGAMA 1 Class at MAN 1 Boyolali
First Teacher
No Activity Types of
Representative
Acts
Frequency
1 Opening
Complaining 2
Guessing 1
Insisting 1
Reminding 1
Suggesting 1
2 Observing Insisting 1Complaining 1
3
Questioning
Affirming 1
Reminding 1
Informing 1
Complaining 1
Asserting 1
4 Experimenting
Informing 1
Asserting 1
Affirming 1
5 Associating
Asserting 2
Informing 2
Affirming 2
Stating 3
Criticizing 1
Praising 1
Notifying 2
Insisting 2
Blaming 1
Suggesting 1
Denying 1
6 Communicating
Insisting 11
Notifying 1
Reminding 1
Rebut 2
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First Teacher
No Activity Types of
Representative
Acts
Frequency
Informing 4
Suggesting 2
Praising 3
Denying 2
Complaining 2
Objecting 1
Asserting 4
Guessing 1
Stating 1
Affirming 1
Predicting 1
7 Closing Informing 2
Affirming 1
Suggesting 1
Stating 1
TOTAL 80
Based on the table above, the researcher found
seventeen types of representative acts used by the first
teacher in the classroom during teaching and learning
process. There were asserting, affirming, complaining,
guessing, insisting, reminding, informing, stating,
criticizing, praising, suggesting, notifying, blaming,
denying, rebut, objecting, and predicting. From 80
utterances asserting 8 times, affirming 6 times, complaining
3 times, guessing 2 times, insisting 15 times, reminding 3
times, informing 14 times, stating 5 times, criticizing 1
time, praising 4 times, notifying 3 times, blaming 1 time,
suggesting 5 times, denying 3 times, rebut 2 times,
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objecting 1 time, and predicting 1 time. From the utterances
above, the most dominant types of representative speech
acts used by teacher 1 was insisting, there 15 times.
b. Types of Representative Speech Acts Used by The Second
Teacher on English Teaching and Learning Process
Day : Tuesday
Date : 7th May & 14th May 2019
Time : 10.55 – 11.55 a.m.
Place : MAN 1 Boyolali (XI IPS 1)
Teacher : Mr. Drs.H.Agus Susanto
Topic : Hortatory exposition text
The observation from the second teacher Mr.Drs.H.Agus
Susanto was held two times on Tuesday, May 7th and 14th 2019 in
the XI IPS 1 class at 10.55-11.55 a.m. in each meeting, data findings
classified into three activities opening, main activity, and closing
activity.
The material on this meeting is Hortatory Exposition Text. The
researcher found 63 utterances which include in representative
speech acts. The detail information from the second observation
explained below:
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1) Opening Activity
In opening the class, the teacher greeted the students by
using kinds of speech act which can attract students in learning
process in the next. Start from saying “Notifying”, asking
students’ condition, and insisting students to do something. The
teacher prepared students psychologically and physically to
follow the learning process with greet, engage learners and their
appearance class tidied up, and checking for the presence of the
students. On the analysis of this second teacher utterances that
appear include:
a)Notifying
In notifying utterance in the opening teaching
learning in the classroom. The teacher performed 1 statement
about notifying in data 07.05.2019/T-3/M-1/AS/D1. There
was when the teacher notified the students to stop playing
with other friends before started the lesson. The utterance
was:
Mr. Drs.H.Agus Susanto as the second teacher
performed 1 statement of notifying. The conversation above
was based on the situation when the teacher came to the
class, but the situation was so noisy. The teacher notified
T : Sudah ya ramenya. Saya mulai ya!
Ss : *noisy* Sssstttt. Menengo cah!
No.Data 07.05.2019/T-3/M-1/AS/D1
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the students to stop, and notified that the teacher will began
the teaching and learning process.
b)Stating
In stating utterance in the opening teaching learning
in the classroom. The teacher performed 1 statement about
stating in data 07.05.2019/T-3/M-1/AS/D2. There was when
the teacher stated to the students about the material today
they will discuss. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher stated to the
students they would discuss about hortatory exposition text.
c)Insisting
In insisting utterance in the opening teaching
learning in the classroom. The teacher performed 1 statement
about insisting in data 07.05.2019/T-3/M-1/AS/D3. There
was when the teacher insisted the students to open their book
after controlling the class situations. The utterance was:
T : Hari ini kita belajar Hortatory Exposition
Text.
No.Data 07.05.2019/T-3/M-1/AS/D2
T         : Open your book on page 49!
Ss : Yes, Pak
No.Data 07.05.2019/T-3/M-1/AS/D3
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of insisting. The conversation above
was based on the situation when the teacher after notified the
students to keep silent, the teacher insisted the students to
open their book to starts the lesson.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the second teacher in opening activity. The
teacher in opening activity used notifying, stating, and
insisting. Table can see below:
Table 4.9
Types of Representative Speech Acts Used by Second
Teacher in the Opening Activity
No Activity RepresentativeActs Frequency
1 Opening
Activity
Notifying 1
2 Stating 1
3 Insisting 1
TOTAL 3
From the table above, the researcher found three
types of representative acts used by the second teacher during
teaching learning process in the opening activity. The types
are notifying, stating, and insisting acts. The researcher found
the notifying 1 act, stating 1 act, and insisting 1 act.
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2) Observing Activity
In observing the class, the teacher asked to the
students about material which would explain today, review the
material that was learned last meeting yesterday, and asked to
the students about what the material that was learned. The
teacher did not found the representative acts in observing
activity.
3) Questioning Activity
In questioning the class, the teacher gave question about the
material hortatory exposition text they known from other source.
Questioning is part when the teacher guide the students learn
about hortatory exposition text. In this activity, the researcher
found 5 utterances of representative acts. There where belong to
1 affirming act and belong to 4 asserting acts. The data explained
below:
a)Affirming
In affirming utterance in the questioning teaching
learning in the classroom. The teacher performed 1 statement
about affirming in data 07.05.2019/T-3/M-1/AS/D4. There
was when the teacher affirmed the students answers. The
students’ answer was correct. The utterance was:
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of affirming. The conversation above
was based on the situation when the teacher gave a question
to the students about the definition of hortatory expositon
text. The students answered the question correctly. Then the
teacher affirmed the student’s answers.
b)Asserting
In asserting utterance in the questioning teaching
learning in the classroom. The teacher performed 4
statements about asserting in data 07.05.2019/T-3/M-
1/AS/D5, 07.05.2019/T-3/M-1/AS/D6, 07.05.2019/T-3/M-
1/AS/D7, and 07.05.2019/T-3/M-1/AS/D8. These were when
the teacher asserted the students some explanation or
statement about the material and information he had
explained in many time. Like the example below:
S : Hortatory Exposition Text is a   type text that
persuade the listeners or readers that something
should be done, by showing the information or
reason in a logical way.
T     :Okay, jadi Hortatory Exposition Text itu    adalah
sebuah text digunakan untuk membujuk
pembaca atau pendengar bahwa sesuatu tidak
boleh atau harus dilakukan. Ali.... apa tadi?
No.Data  07.05.2019/T-3/M-1/AS/D4
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Mr.Drs.H.Agus Susanto as the second teacher
performed 4 statements of asserting. The conversation above
was based on the situation when the teacher asserted some
explanation to the students about the material.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the second teacher in questioning activity. The
teacher in questioning activity used affirming and asserting.
The table can see below:
Table 4.10
Types of Representative Speech Acts Used by Second
Teacher in the Questioning Activity
No Activity RepresentativeActs Frequency
1 Questioning
Activity
Affirming 1
2 Asserting 4
Total 5
T : Terus selanjutnya, generic structurenya yaitu
Arguments atau pendapat. Arguments are
some paragraph providing reasons that will
lead to recomendation. Jadi arguments itu
berisi pendapat-pendapat yang mendukung
ide pokok penulis. Semakin banyak pendapat
yang dituliskan, semakin menarik sebuah
Hortatory Exposition Text itu, karena
pembaca cenderung percaya terhadap
peristiwa jika terdapat banyak pendapat yang
mendukung didalamnya.
Ss : *noisy*
No. Data 07.05.2019/T-3/M-1/AS/D6
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From the table above, the researcher found two
types of representative acts used by the second teacher during
teaching learning process in the questioning activity. The
types are affirming and asserting act. The researcher found
the affirming 1 act and asserting 4 acts.
4) Experimenting Activity
In experimenting activity the class, the teacher explained
about the language features of hortatory exposition text and gave
the example of it, and the last the teacher asked to the students to
answer the exercise. On the analysis of this second teacher
utterances that appear include:
a)Asserting
In asserting utterance in the associating teaching
learning in the classroom. The teacher performed 9
statements about asserting in data 07.05.2019/T-3/M-
1/AS/D10, 07.05.2019/T-3/M-1/AS/D15, 07.05.2019/T-3/M-
1/AS/D18, 07.05.2019/T-3/M-1/AS/D19, 07.05.2019/T-3/M-
1/AS/D21, 07.05.2019/T-3/M-1/AS/D23, 07.05.2019/T-3/M-
1/AS/D27, 07.05.2019/T-3/M-1/AS/D31, and 07.05.2019/T-
3/M-1/AS/D33. There was when the teacher asserted about
the language features to the students. Like the example
below:
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Mr.Drs.H.Agus Susanto as the second teacher
performed 9 statements of asserting. The conversation above
was based on the situation when the teacher asserted some
information and explained to the students about the
characteristic of hortatory exposition text.
When the teacher explained something to the
students about the important thing which is students should
pay attention to that explanation the teacher would be
asserting his explanation twice to the students. So that the
students will know and understand about that information or
explanation of the teacher’s asserting. It is one of the ways to
inactive for the students that they will know about the
important information by asserting the utterances.
b)Reminding
In reminding utterance in the experimenting
teaching learning in the classroom. The teacher performed 4
statements about reminding in data 07.05.2019/T-3/M-
1/AS/D9, 07.05.2019/T-3/M-1/AS/D11, 07.05.2019/T-3/M-
1/AS/D30, and 07.05.2019/T-3/M-1/AS/D32. There was
T       : Itu yang pake verb satu. And then yang action
verb. Using the action verb, using noun
phrase, using adverbial phrase, using
conjuction, cause and efffect.
No.Data 07.05.2019/T-3/M-1/AS/D31
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when the teacher reminded the students that they have
learned about cause and effect. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of reminding. The conversation
above was based on the situation when the teacher
reminded the students about cause and effect material. The
teacher explained about the characteristic of hortatory
exposition text. One of the characteristic is cause and
effect. So the teacher reminded the students that they have
learned about cause and effect material in the past.
c) Affirming
In affirming utterance in the experimenting teaching
learning in the classroom. The teacher performed 4
statements about affirming in data 07.05.2019/T-3/M-
1/AS/D14, 07.05.2019/T-3/M-1/AS/D24, 07.05.2019/T-
3/M-1/AS/D26, and 07.05.2019/T-3/M-1/AS/D28. There
was when the teacher gave a question to the students and
the student’s answer was correctly. Then the teacher
affirms the students answers. Like the example below:
T      : Dulu juga sudah diterangkan juga yang cause
and effect nya. Ya?
Ss : Ya, Pak. Sebab dan akibat.
No. Data 07.05.2019/T-3/M-1/AS/D32
S : Verb dua.
T : Iya betul verb dua. Menjadi apa?
No. Data 07.05.2019/T-3/M-1/AS/D24
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Mr.Drs.H.Agus Susanto as the second teacher
performed 4 statements of affirming. The conversation above
was based on the situation when the teacher gave a question
to the students about simple past tense. The student’s
answered was correctly. After that the teacher affirmed the
student’s answers because they answered it correctly.
d) Informing
In informing utterance in the experimenting
teaching learning in the classroom. The teacher performed 1
statement about informing in data 07.05.2019/T-3/M-
1/AS/D12. There was when the teacher informs the students
about the pattern of simple present tense. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of informing. The conversation above
was based on the situation when the teacher explained the
students about simple present tense. The teacher informed the
students about the pattern of simple present tense they can
indicate.
e) Criticizing
In criticizing utterance in the experimenting
teaching and learning in the classroom. The teacher
T : Jadi nanti semuanya, itu adalah pattern dari
Simple Present Tense.
Ss : Ya, Pak.
No.Data 07.05.2019/T-3/M-1/AS/D12
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performed 1 statement about criticizing in data 07.05.2019/T-
3/M-1/AS/D13. There was when the teacher criticized the
students for not reminding about simple present tense. The
utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of criticizing. The conversation above
was based on the situation when the teacher asked the
students about simple present tense. But the students cannot
answer it because they were forget about simple present
tense. Then the teacher criticized the students about that.
f) Insisting
In insisting utterance in the experimenting teaching
learning in the classroom. The teacher performed 3
statements about insisting in data 07.05.2019/T-3/M-
1/AS/D16, 07.05.2019/T-3/M-1/AS/D20, and 07.05.2019/T-
3/M-1/AS/D25. These were when the teacher insisted the
students to do something, to remembering and to note about
simple present tense that simple present tense is the language
features of hortatory exposition text. Like the example below:
T : Masa gak ingat? Coba kita bahas! Yang
pakai tambahan “s/es” untuk subjek yang
mana saja?
Ss : He, She, It. Itu bukan Pak?
No. Data 07.05.2019/T-3/M-1/AS/D13
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Mr.Drs.H.Agus Susanto as the second teacher
performed 3 statements of insisting. The conversation above
was based on the situation when the teacher explained about
simple present tense to the students. The teacher gave the
point-point that important in simple present tense. The
teacher insisted to the students to pay attention to it and
insisted the students for noted the features that identifying
simple present tense. The teacher has more authority to insist
the students to do something in the class.
g) Blaming
In blaming utterance in the experimenting teaching
learning in the classroom. The teacher performed 2
statements about blaming in data 07.05.2019/T-3/M-
1/AS/D17 and 07.05.2019/T-3/M-1/AS/D22. There were
when the teacher blamed to the students that verb three is not
for simple present tense. Like the utterance below:
T : Jadi diperhatikan disini. Ini ciri umumnya
ya! Jangan lupa! Disini ada yang namanya
pronoun. Apa ini pronoun ?
No. Data 07.05.2019/T-3/M-1/AS/D25
Ss : Verb three.
T : Ini verb satu! Baik ditambah “s” or “es”.
Mosok verb tiga Simple Present Tense lho. Baru saja
saya sampaikan tadi masa sudah lupa ya.
No. Data 07.05.2019/T-3/M-1/AS/D22
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Mr.Drs.H.Agus Susanto as the second teacher
performed 2 statements of blaming. The conversation above
was based on the situation when the teacher gave a question
to the students what verb that used in simple present tense.
Then the students’ answer was wrong. The teacher blamed to
the students that verb three is not used in simple present
tense.
h) Stating
In stating utterance in the experimenting teaching
learning in the classroom. The teacher performed 1 statement
about stating in data 07.05.2019/T-3/M-1/AS/D29. There was
when the teacher stated that he have explained the students
about simple present continuous tense in the past. The
utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher stated he just
reminded about simple present continuous tense to the
students.
T : Ya. Jadi itu ya! Sudah saya ingatkan Present
Continous Tense.
Ss : Yes, Pak.
No. Data 07.05.2019/T-3/M-1/AS/D29
129
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the second teacher in experimenting activity.
The teacher in experimenting activity used affirming,
asserting, reminding, informing, criticizing, insisting,
blaming, and stating. The table can see below:
Table 4.11
Types of Representative Speech Acts Used by Second
Teacher in the Experimenting Activity
No Activity RepresentativeActs Frequency
1
Experimenting
Activity
Affirming 4
2 Asserting 9
3 Reminding 4
4 Informing 1
5 Criticizing 1
6 Insisting 3
7 Blaming 2
8 Stating 1
Total 25
From the table above, the researcher found eight
types of representative acts used by the second teacher during
teaching learning process in the experimenting activity. The
types are affirming, asserting, reminding, informing,
criticizing, insisting, blaming, and stating act. The researcher
found the affirming 4 acts, asserting 9 acts, reminding 4 acts,
informing 1 act, criticizing 1 act, insisting 3 acts, blaming 2
acts, and the last stating 1 act.
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5) Associating Activity
In associating activity, the teacher asked the students to
answer the task of hortatory exposition text in the book. On the
analysis of this second teacher utterances that appear include:
a) Insisting
In insisting utterance in the associating teaching
learning in the classroom. The teacher performed 5
statements about insisting in data 07.05.2019/T-3/M-
1/AS/D34, 07.05.2019/T-3/M-1/AS/D35, 07.05.2019/T-3/M-
1/AS/D36, 07.05.2019/T-3/M-1/AS/D37, and 07.05.2019/T-
3/M-1/AS/D38. These were when the teacher insisted the
students to read the text, insisted to answer the task in the
paper, to discussed with their friend, and etc. Like the
example below:
Mr.Drs.H.Agus Susanto as the second teacher
performed 5 statements of insisting. The conversation above
was based on the situation when the teacher insisted the
students to doing the task on the paper.
b) Informing
In informing utterance in the associating teaching
learning in the classroom. The teacher performed 1 statement
T : Gak usah. Disitu aja mengerjakannya.
Dikertas soalnya langsung.
No. Data 07.05.2019/T-3/M-1/AS/D37
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about informing in data 07.05.2019/T-3/M-1/AS/D39. There
was when the teacher informed the students about using hand
phone in the class. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of informing. The conversation above
was based on the situation when the teacher asked the
students to do the exercise, then the students asked to the
teacher if they can used hand phone or not. The teacher
informed the students that they can use their hand phone only
for dictionary.
c) Stating
In stating utterance in the associating teaching
learning in the classroom. The teacher performed 1 statement
about stating in data 07.05.2019/T-3/M-1/AS/D40. There was
when the teacher stated that the students can do the exercise
with discussing with their friends and open dictionary. The
utterance was:
T : Hp kalo untuk kamus gapapa.
No. Data 07.05.2019/T-3/M-1/AS/D39
S : Sulit mengartikannya Pak *laugh*
T : Kan boleh sambil buka kamus boleh diskusi
sama teman sebangku atau depannya juga
boleh hlo.
No. Data 07.05.2019/T-3/M-1/AS/D40
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher stated that the
students can discussed the exercise with their seatmate and
other friends.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the second teacher in associating activity. The
teacher in associating activity used insisting, informing, and
stating. The table can see below:
Table 4.12
Types of Representative Speech Acts Used by Second
Teacher in the Associating Activity
No Activity RepresentativeActs Frequency
1 Associating
Activity
Insisting 5
2 Informing 1
3 Stating 1
Total 7
From the table above, the researcher found three
types of representative acts used by the second teacher during
teaching and learning process in the associating activity. The
types are insisting, informing, and stating act. The researcher
found the insisting 5 acts, informing 1 act, and the last stating
1 act.
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6) Communicating Activity
In communicating activity, the teacher discussed and
correction the exercise that answered by the students, and the last
the teacher asked all of the students already understand or not.
On the analysis of this second teacher utterances that appear
include:
a) Reminding
In reminding utterance in the communicating teaching
learning in the classroom. The teacher performed 2
statements about reminding in data 14.05.2019/T-4/M-
2/AS/D1 and 14.05.2019/T-4/M-2/AS/D5. There were when
the teacher reminded the students about the task in the last
meeting and reminded the students about the task. Like the
example below:
Mr.Drs.H.Agus Susanto as the second teacher
performed 2 statements of reminding. The conversation
above was based on the situation when the teacher reminded
the students about the task in the last meeting. The teacher
said that they have not correction the task in the last meeting.
T    : Okey. Kemaren belum jadi kita cocokkan secara
bersama ya. Sekarang the first text, the first
paragraf termasuk apa Ferdi ? thesis atau
argument?
S : Thesis Pak
No.Data 14.05.2019/T-4/M-2/AS/D1
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b) Affirming
In affirming utterance in the communicating teaching
learning in the classroom. The teacher performed 3
statements about affirming in data 14.05.2019/T-4/M-
2/AS/D2, 14.05.2019/T-4/M-2/AS/D11, and 14.05.2019/T-
4/M-2/AS/D17. There were when the teacher affirmed that
the students’ answer was correct. Like the example below:
Mr.Drs.H.Agus Susanto as the second teacher
performed 3 statements of affirming. The conversation above
was based on the situation when the teacher gave a question
to the students about hortatory exposition text, the students
answered it correctly. After that the teacher affirmed the
students answer. It is one of the ways to give confirmation
about the hearers’ answer or opinion, it is correct or not.
c) Denying
In denying utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about denying in data 14.05.2019/T-4/M-2/AS/D3. There
was when the teacher denies the students answers that the
answer is not correct. The utterance was:
Ss : Merokok di tempat umum mengganggu
kenyamanan umum.
T : Ya betul. Itu dinamakan apa dalam teks
Hortatory?
No.Data 14.05.2019/T-4/M-2/AS/D11
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of denying. The conversation above
was based on the situation when the teacher denied that the
students’ answer was not correct. The teacher and the
students was discussed the task together, but the students
answered it not correct. After that the teacher denied that and
explained the correct answer to the students.
d) Asserting
In asserting utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about asserting in data 14.05.2019/T-4/M-2/AS/D4. There
was when the teacher explained about the question of
hortatory exposition text to the students. The teacher asserted
about drugs to the students that related to the question. The
utterance was:
Ss : Eee kalimat kedua Pak.
T : Ya itu the first argument. Lalu argumen yang
keduanya apa lagi itu?
No.Data 14.05.2019/T-4/M-2/AS/D3
T : Malah ketawa *laugh*. Maksudnya itu alasan
pertama penulis tadi kan bisa merusak
kesehatan kan ? Jadi drug juga bisa membuat
prestatsi siswa menurun karena kesehatannya
sering terganggu itu hlo anak-anak. Jadi
alasan yang pertama tadi juga dijelaskan kalau
drug itu membuat imun orang yang
mengonsumsinya sering menurun jadi sering
sakit-sakitan. Understand?
Ss : Yes Sir
No. Data 14.05.2019/T-4/M-2/AS/D4
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of asserting. The conversation above
was based on the situation when the teacher and the students
was correction the task of hortatory exposition text. After that
the teacher asserted about drugs to the students that drugs can
disruption their performance in the school and also disturbing
their health.
e) Objecting
In objecting utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about objecting in data 14.05.2019/T-4/M-2/AS/D6. There
was when the teacher objected the students that there was still
an argument in the task of hortatory exposition text. The
utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of objecting. The conversation above
was based on the situation when the teacher objected the
students answer that there was still an argument on the
question of hortatory exposition text.
T : Kan tadi yang pertama bisa membuat
kesehatan terganggu, lalu prestasi bisa
menurun lalu masih ada lagi tidak?
S : Tidak
T : Hlohh ya masih itu yang kalimat terakhir.
No. Data 14.05.2019/T-4/M-2/AS/D6
137
f) Stating
In stating utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about stating in data 14.05.2019/T-4/M-2/AS/D7. There was
when the teacher stated to the students if a person used drugs
in their life, it maybe can affected in their society life. The
utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of stating. The conversation above
was based on the situation when the teacher and the students
are discussed the task. The teacher stated that drugs can affect
in their social life. The environment also can influence them
to use or not use drugs.
g) Insisting
In insisting utterance in the communicating teaching
learning in the classroom. The teacher performed 3
statements about insisting in data 14.05.2019/T-4/M-
2/AS/D8, 14.05.2019/T-4/M-2/AS/D10, and 14.05.2019/T-
4/M-2/AS/D16. There were when the teacher insisted the
T      : Jadi biasanya orang yang memakai narkoba
gitu jadi dijauhi dilingkungan sekitarnya,
nanti bergaulnya juga sama dengan yang
memakai drug. Tambah tidak bisa lepas dari
jerat narkoba itu.
No. Data 14.05.2019/T-4/M-2/AS/D7
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students to read the question, repeat the answer and etc.. Like
the example below:
Mr.Drs.H.Agus Susanto as the second teacher
performed 3 statements of insisting. The conversation above
was based on the situation when the teacher insisted to all of
the students to read the question, because when the teacher
asked about the question no one of the students answered the
teacher question. So the teacher insisted the students to read
again about the text.
h) Notifying
In notifying utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about notifying in data 14.05.2019/T-4/M-2/AS/D9. There
was when the teacher notified the students to pay attention to
answer the next question. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher 2
performed 1 statement of notifying. The conversation above
was based on the situation when the teacher and the students
T : Apa aja yang dituliskan penulis? Semuanya
baca!
No. Data 14.05.2019/T-4/M-2/AS/D16
T :Sekarang the second text. Dilanjutkan yang
second text!
No. Data 14.05.2019/T-4/M-2/AS/D9
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were discussing about the task of hortatory exposition text.
The teacher notified the students to answer the second text to
continue the teaching learning process.
i) Complaining
In complaining utterance in the communicating
teaching learning in the classroom. The teacher performed 3
statements about complaining in data 14.05.2019/T-4/M-
2/AS/D12, 14.05.2019/T-4/M-2/AS/D13, and 14.05.2019/T-
4/M-2/AS/D15. These were when the teacher complained
about the student’s behavior in the class. Like the example
below:
Mr.Drs.H.Agus Susanto as the second teacher
performed 3 statements of complaining. The conversation
above was based on the situation when the teacher and the
students were discussing about the task. The students only
keep silent because they cannot answer the question. The
teacher complained to the students that have they read about
the question or not in the paper.
j) Criticizing
In criticizing utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about criticizing in data 14.05.2019/T-4/M-2/AS/D14. There
T : Jane pada dibaca engga to?
No. Data 14.05.2019/T-4/M-2/AS/D13
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was when the teacher criticized the students being not focus
in the learning process. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of criticizing. The conversation above
was based on the situation when the teacher criticized the
students did not focuss in answering the task of hortatory
exposition text.
From the explanation above, the researcher gave table to
show the findings of types of representative speech acts used
by the second the teacher in communicating activity. In
communicating activity, the teacher discussed and correction
the task that answered by the students and the teacher asked
to all of the students already understand or not. The teacher
used reminding, affirming, denying, asserting, objecting,
stating, insisting, notifying, complaining, and criticizing in
communicating activity. The table can see below:
T : Coba dicari ada berapa itu. Shidiq ayo dicari!
Malah nyanyi-nyanyi.
S : Nggih Pak *laugh*
No. Data 14.05.2019/T-4/M-2/AS/D14
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Table 4.13
Types of Representative Speech Acts Used by Second
Teacher in the Communicating Activity
No Activity RepresentativeActs Frequency
1
Communicating
Activity
Reminding 2
2 Affirming 3
3 Denying 1
4 Asserting 1
5 Objecting 1
6 Stating 1
7 Insisting 3
8 Notifying 1
9 Complaining 3
10 Criticizing 1
Total 17
From the table above, the researcher found ten types
of representative acts used by the second teacher during
teaching and learning process in the communicating activity.
The types are reminding, affirming, denying, asserting,
objecting, stating, insisting, notifying, complaining, and
criticizing act. The researcher found the reminding 2 acts,
affirming 3 acts, denying 1 act, asserting 1 act, objecting 1
act, stating 1 act, insisting 3 acts, notifying 1 act, complaining
3 acts, and the last criticizing 1 act.
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7) Closing Activity
In closing activity, the teacher review the material today,
asking to the students what is the material today, next the teacher
explain the result of the material today, the teacher asking to the
students have understood or not, after that the teacher give an
information to the students about final examination in the next
week and notify the students to prepare study before the
examination. On the analysis of this second teacher utterances
that appear include:
a) Informing
In informing utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
informing in data 07.05.2019/T-3/M-1/AS/D41. There was
when the informed to the students that the score of the
exercise would be inputted in daily score. The utterance was:
Mr.Drs.H.Agus Susanto as second teacher performed
1 statement of informing. The conversation above was based
on the situation when the teacher unfinished to correction the
student’s task. The teacher said that the students must finish
T : Ya, dikarenakan jamnya sudah habis. Itu
nanti diselesaikan dirumah. Next meeting kita
akan cocokkan bersama. Nilainya akan
dimasukkan sebagai nilai harian kalian.
Karna nilai harian kalian masih kurang.
Ss :Gih, Pak.
No. Data 07.05.2019/T-3/M-1/AS/D41
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the task at home. After that the teacher informed the students
that the score would be inputed in their daily score.
b) Reminding
In reminding utterance in the closing teaching
learning in the classroom. The teacher performed 1 statement
about reminding in data 07.05.2019/T-3/M-1/AS/D42. There
was when the teacher reminded the students for not forgetting
doing the task at home. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of reminding. The conversation above
was based on the situation when the teacher reminded the
students to finish the task at home and closing the meeting.
c) Affirming
In affirming utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
affirming in data 14.05.2019/T-4/M-2/AS/D18. There was
when the teacher review the  material with asking the
students about what material they have learned. The utterance
was:
T : Okey students. Jadi itu ya Hortatory
Exposition Text. Tugasnya jangan lupa
dikerjakan!
Ss : Yess, Sir!
No. Data 07.05.2019/T-3/M-1/AS/D42
T : Betul. Generic structurenya tadi ada Thesis,
Argument, sama Recomendation. Dibaca lagi
sendiri nanti apa itu Thesis, Argument, dan
Recomendation. Kemudian tadi languages
featuresnya apa saja?
No. Data 14.05.2019/T-4/M-2/AS/D18
144
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of affirming. The conversation above
was based on the situation when the teacher reviewed about
the material with asking the students about the material they
have learned. The students can answer the teacher’s question
correctly, and the teacher affirmed the students answer.
d) Praising
In praising utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
praising in data 14.05.2019/T-4/M-2/AS/D19. There was
when the teacher reviewed the material and the students
understand about what they have learned in this meeting.
The teacher praised the students because they understand
about the material of hortatory exposition text. The
utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of praising. The conversation above
was based on the situation when the teacher reviewed about
the material with asking the students about the material they
have learned. The teacher praised the students because they
understand about the material of hortatory exposition text.
T : Nahhhh pinter
Ss : Iya dong Pak.
No. Data 14.05.2019/T-4/M-2/AS/D19
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e) Insisting
In insisting utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
insisting in data 14.05.2019/T-4/M-2/AS/D20. There is when
the teacher insists the students to study before the final
examination. The utterance was:
Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of insisting. The conversation above
was based on the situation when the teacher insisted the
students to study before the examination. The teacher has
more authority to the students to insist the students to study
before the final examination.
f) Notifying
In notifying utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
notifying in data 14.05.2019/T-4/M-2/AS/D21. There was
when the teacher notified the students for not study one night
before the final examination. The utterance was:
T : Nah itu nanti dipelajari lagi dirumah. Sama
dipersiapkan belajar untuk UAS besok
minggu depan.
No. Data 14.05.2019/T-4/M-2/AS/D20
T     : Jangan sistem SKS ya! Sistem Kebut Semalam.
Ss : *laugh* Gih, Pak.
No. Data 14.05.2019/T-4/M-2/AS/D21
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Mr.Drs.H.Agus Susanto as the second teacher
performed 1 statement of notifying. The conversation above
was based on the situation when the teacher after gave an
information to the students about the final examination on
next week. The teacher notified the students for not study
only the night before the final examination. The teacher
notified the students to really prepare for final examination
on the next week.
From the explanation above, the researcher gave table
to show the findings of types of representative speech acts
used by the second teacher in closing activity. In closing
activity, the teacher reviewed the material, asked the students
what the material they have learned, and gave an information
to the students about final examination on the next week. The
teacher used informing, reminding, affirming, praising,
insisting, and notifying in closing activity. The table can see
below:
Table 4.14
Types of Representative Speech Acts Used by Second
Teacher in the Closing Activity
No Activity RepresentativeActs Frequency
1
Closing
Activity
Informing 1
2 Reminding 1
3 Affirming 1
4 Praising 1
5 Insisting 1
6 Notifying 1
Total 6
147
From the table above, the researcher found six types
of representative acts used by the second teacher during
teaching learning process in the closing activity. The types
are informing, reminding, affirming, praising, insisting, and
notifying act. The researcher found the informing 1 act,
reminding 1 act, affirming 1 act, praising 1 act, insisting 1
act, and the last notifying 1 act.
From the explanation above, the second teacher
used thirteen types of representative speech acts, there are
notifying, stating, insisting, affirming, asserting, reminding,
informing, denying, criticizing, blaming, objecting,
complaining, and praising. The researcher made a table that
showed about the types of representative speech acts used by
teacher 2 in teaching and learning process when the material
hortatory exposition text. The table can be seen bellow:
Table 4.15
Data Findings of the Representative Acts Used by Second
Teacher  in Teaching and Learning Process on XI IPS 1
Class at MAN 1 Boyolali
Second Teacher
No Activity
Types of
Representative
Acts
Frequency
1 OpeningActivity
Notifying 1
Stating 1
Insisting 1
2 ObservingActivity - -
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Second Teacher
No Activity
Types of
Representative
Acts
Frequency
3 QuestioningActivity
Affirming 1
Asserting 4
4 ExperimentingActivity
Reminding 4
Asserting 9
Affirming 4
Informing 1
Criticizing 1
Insisting 3
Blaming 2
Stating 1
5 AssociatingActivity
Insisting 5
Informing 1
Stating 1
6 CommunicatingActivity
Reminding 2
Affirming 2
Denying 1
Asserting 1
Objecting 1
Stating 1
Insisting 3
Notifying 1
Complaining 3
Criticizing 1
7 Closing Activity
Informing 1
Reminding 1
Affirming 1
Praising 1
Insisting 1
Notifying 1
Total 63
Based on the table above, the researcher found
thirteen types of representative acts used by the second
teacher in the classroom during teaching and learning
process. There were notifying, stating, insisting, affirming,
asserting, reminding, informing, denying, criticizing,
149
blaming, objecting, complaining, and praising. From 63
utterances notifying 3 times, stating 4 times, insisting 13
times, affirming 9 times, asserting 14 times, reminding 7
times, informing 3 times, criticizing 2 times, denying 1
time, objecting 1 time, blaming 1 time, complaining 3
times, and the last praising 1 time. From the utterances
above, the most dominant types of representative speech
acts used by teacher 2 was asserting, there 14 times.
c. Types of Representative Speech Acts Used by Third Teacher on
English Teaching and Learning Process
Day : Saturday
Date : 11st May & 18th May 2019
Time : 08.00-09.00 a.m
Place : MAN 1 Boyolali (XI IPA 3)
Teacher : Mrs. Dra.Hj. Sri Karmini
Topic : Hortatory exposition text
The observation from the third teacher Mrs.Dra.Hj.Sri
Karmini was held two times on Saturday, May 11st and 18th 2019 in
the XI IPA 3 class at 08.00-09.00 a.m. in each meeting, data findings
classified into three activities opening, main activity, and closing
activity.
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The material on this meeting is Hortatory Exposition Text.
The researcher found 79 utterances which include in representative
speech acts. The detail information from the third teacher utterances
explained below:
1) Opening Activity
In the opening the class, the teacher used some kinds of
representative speech acts which can attract students in learning
process in the next. Start from asking students’ condition and
“informs” to the students what will be learn today. Teachers
prepare students psychologically and physically to follow the
learning process with greet, engage learners and their
appearance class tidied up, and check for the presence of the
learners. On the analysis of this third teacher utterances that
appear include:
a) Stating
In stating utterance in the associating teaching and
learning in the classroom. The teacher performed 1
statement about stating in data 11.05.2019/T-5/M-1/SK/D1.
There was when the teacher stated about her condition to the
students before start the lesson. The utterance was:
Ss : We are fine thank you, and  you?
T : I’m so well thanks.
No. Data 11.05.2019/T-5/M-1/SK/D1
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of stating. The conversation above was based on
the situation when the teacher opened the class with asking
the students’ condition. After that the students also asked the
teachers’ condition. The teacher stated that she is in a good
condition.
b) Informing
In informing utterance in the opening teaching
learning in the classroom. The teacher performed 2
statements about informing in data 11.05.2019/T-5/M-
1/SK/D2 and 11.05.2019/T-5/M-1/SK/D3. These were when
the teacher informed the students about the material that
would be learned today. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 2 statements of informing. The conversation above
was based on the situation when the teacher started the class
with gave an information to the students about the material
that would be learned today. The material is hortatory
exposition text.
T : Today we will review about Exposition Text,
Analytical and  Hortatory Text. First I will
give you some papers of each table of you.
Ss : Thank you Miss.
No. Data 11.05.2019/T-5/M-1/SK/D3
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c) Reminding
In reminding utterance in the opening teaching
learning in the classroom. The teacher performed 2
statements about reminding in data 18.05.2019/T-6/M-
2/SK/D1 and 18.05.2019/T-6/M-2/SK/D3. These were
when the teacher reminded the students about the material
on last week. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 1 statement of reminding. The conversation
above was based on the situation when the teacher
reminded the students about the material on last week. The
teacher reminded to the students to make the students ready
to continue the material today.
d) Insisting
In insisting utterance in the opening teaching
learning in the classroom. The teacher performed 1
statement about insisting in data 18.05.2019/T-6/M-
2/SK/D2. There was when the teacher insisted the students
to open the paper from the last meeting. The utterance was:
T : In the last meeting we are discuss the
Hortatory exposition text on page 1. Masih
ingat tidak structurenya hortatori kemarin apa
saja?
Ss : Thesis, arguments and recommendation.
No. Data 18.05.2019/T-6/M-2/SK/D3
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Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 1 statement of insisting. The conversation above
was based on the situation when the teacher insisted to the
students to open their paper about material hortatory
exposition text. The students still did not open their book,
so the teacher insisted the students to open the paper of the
material that day.
e) Affirming
In affirming utterance in the opening teaching
learning in the classroom. The teacher performed 1
statement about affirming in data 18.05.2019/T-6/M-
2/SK/D4. There was when the teacher gave a question to the
students and the students answer was correctly. The teacher
affirmed that the student’s answer was correct. The utterance
was:
T          :Coba buka lagi kertasnya.
S : *open the paper*
No. Data 18.05.2019/T-6/M-2/SK/D2
Ss : Thesis, arguments and recommendation.
T   : Yes there are thesis, arguments and
recommendation. Now we come to the next
text on page two. Please everybody read
the text first.
No. Data 18.05.2019/T-6/M-2/SK/D4
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Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 1 statement of affirming. The conversation
above was based on the situation when the teacher asked to
the students about the generic structure of hortatory
exposition text. The students gave a correct answer to the
teacher. After that the teacher affirmed the student’s
answer. It is one of the ways to give a confirmation to the
hearer’s answer, it is correct or not.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the third teacher in opening activity. In
opening activity, the teacher start from asking students’
condition and “informing” to the students what will be
learn today. Teachers prepare students psychologically and
physically to follow the learning process with greet, engage
learners and their appearance class tidied up, and check for
the presence of the learners. The teacher used stating,
informing, reminding, insisting, and affirming act in
opening activity. The table can see below:
Table 4.16
Types of Representative Speech Acts Used by Third
Teacher in the OpeningActivity
No Activity RepresentativeActs Frequency
1 Opening
Activity
Stating 1
2 Informing 2
3 Reminding 2
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4 Insisiting 1
5 Affirming 1
Total 7
From the table above, the researcher found five
types of representative acts used by the third teacher during
teaching and learning process in the opening activity. The
types are stating, informing, reminding, insisting, and
affirming act. The researcher found stating 1 act, informing
2 acts, reminding 2 acts, insisting 1 act, and affirming 1 act.
2) Observing Activity
In observing activity, the teacher reminded about the material
of the differences between analytical and hortatory exposition
text, after that the teacher praised the students for about
understanding the material. On the analysis of this third teacher
utterances that appear include:
a) Reminding
In reminding utterance in the observing teaching
learning in the classroom. The teacher performed 1
statement about reminding in data 11.05.2019/T-5/M-
1/SK/D4. There was when the teacher reminded the
students about the differences between analytical and
hortatory exposition text. The utterance was:
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Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 1 statement of reminding. The conversation
above was based on the situation when the teacher
reminded the students about the material they have learned
in the last meeting.
b) Praising
In praising utterance in the observing teaching and
learning in the classroom. The teacher performed 1 statement
about praising in data 11.05.2019/T-5/M-1/SK/D5. There
was when the teacher checked the student’s vocabulary and
the students can answer the correct vocabulary. After that the
teacher praises the students. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher
performed 1 statement of praising. The conversation above
was based on the situation when the teacher checked the
T : I hope you still remember Exposition Text.
There are two types of exposition text in the
last material, especially Analytical and
Hortatory. Okay at first please you attend of
the uses of the word of should, must, should
not and must not.
No. Data 11.05.2019/T-5/M-1/SK/D4
T     : For beginning our lesson today we will remember
the word first. What is the meaning of should in
Indonesian?
Ss : Harus.
T : Yes good. Must?
No. Data 11.05.2019/T-5/M-1/SK/D5
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student’s vocabulary. The result was the students can
answers the teacher’s question correctly, then the teacher
praised the students.
From the explanation above, the researcher gave table
to show the findings of types of representative speech acts
used by the third teacher in observing activity. In observing
activity, the teacher reminded about the material of the
differences between analytical and hortatory exposition
text, after that the teacher praised the students for about
understanding the material. The teacher used reminding and
praising act in observing activity. The table can see below:
Table 4.17
Types of Representative Speech Acts Used by Third
Teacher in the Observing Activity
No Activity
Representative
Acts
Frequency
1 Observing
Activity
Reminding 1
2 Praising 1
Total 2
From the table above, the researcher found two
types of representative acts used by the third teacher during
teaching and learning process in the observing activity. The
types are reminding and praising act. The researcher found
reminding 1 act and praising 1 act.
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3) Questioning Activity
In questioning activity, the teacher discussed with the
students about the material and explained about the differences
between analytical and hortatory exposition text. On the analysis
of this third teacher utterances that appear include:
a) Affirming
In affirming utterance in the questioning teaching learning
in the classroom. The teacher performed 2 statements about
affirming in data 11.05.2019/T-5/M-1/SK/D8. There was when
the students answer the questions correctly. Then the teacher
affirmed the students answer. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher performed
2 statements of affirming. The conversation above was based
on the situation when the students answered the question
correctly. After that the teacher affirmed the students’ answer
that their answer’s was correct.
b) Asserting
In asserting utterance in the questioning teaching
learning in the classroom. The teacher performed 1 statement
about asserting in data 11.05.2019/T-5/M-1/SK/D7. There was
S : Berpartisipasi dalam menjaga planet kita.
T : Ya betul. How is number four Bowo?
No. Data 11.05.2019/T-5/M-1/SK/D8
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when the teacher asserted the students about “must”. The
utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher performed 1
statement of asserting. The conversation above was based on
the situation when the teacher asserted about should and must.
The teacher gave an important explanation that the students
have to know.
c) Insisting
In insisting utterance in the questioning teaching and
learning in the classroom. The teacher performed 2 statements
about insisting in data 11.05.2019/T-5/M-1/SK/D9 and
11.05.2019/T-5/M-1/SK/D10. There were when the teacher
insisted the students to read and complete the text of hortatory
exposition text. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher performed 1
statement of reminding. The conversation above was based on
the situation when the teacher insisted the students to read and
complete the task of hortatory exposition text.
T : Ya karena kalo must not cenderung diartikan
jangan. Anak-anak jangan makan-makanan
yang mengandung kimia. Okay. Now Talia, what
is number three?
No. Data 11.05.2019/T-5/M-1/SK/D7
T   : Oke number five Aziz? Please, read and complete the
sentence!
No. Data 11.05.2019/T-5/M-1/SK/D9
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d) Praising
In praising utterance in the questioning teaching
learning in the classroom. The teacher performed 1 statement
about praising in data 11.05.2019/T-5/M-1/SK/D11. There was
when the teacher praised the students because the students
answer the question correctly. The utterance was:
Mrs.Dra.Hj.Sri Karmini as the third teacher performed 1
statement of praising. The conversation above was based on
the situation when the teacher gave a question to the students
and the students answer it correctly. The teacher praised the
students because the students answered well and correct.
From the explanation above, the researcher gave table to
show the findings of representative speech act used by the third
teacher in questioning activity. In questioning activity, the
teacher discussed with the students about the material they
would be learned and explained about the differences between
analytical and hortatory exposition text. The researcher found
four types of representative speech acts used by the teacher in
questioning activity. There are affirming, asserting. Insisting,
and praising act. The table can see below:
S : Seharusnya Bu.
T   : Great. Oke the next number. Auliya Khairunnisa?
No. Data 11.05.2019/T-5/M-1/SK/D11
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Table 4.18
Types of Representative Speech Acts Used by Third
Teacher in the Questioning Activity
No Activity
Representative
Acts
Frequency
1
Questioning
Activity
Affirming 2
2 Asserting 1
3 Insisting 2
4 Praising 1
Total 6
From the table above, the researcher found four
types of representative acts used by third teacher during
teaching and learning process in the questioning activity.
The types are affirming, asserting, insisting, and praising
act. The researcher found affirming 2 acts, asserting 1 act,
insisting 2 acts, and praising 1 act.
4) Experimenting Activity
In experimenting activity, the teacher explained about
“suggestion” of hortatory exposition text, after that the teacher
wanted the students to compared between analytical text and
hortatory exposition text, the teacher orders the students to
identify the two text about the material of hortatory exposition
text. On the analysis of this third teacher utterances that appear
include:
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a) Insisting
In insisting utterance in the experimenting
teachingand learning in the classroom. The teacher
performed 2 statements about insisting in data 11.05.2019/T-
5/M-1/SK/D12 and 11.05.2019/T-5/M-1/SK/D23. There
were when the teacher insisted the students to compare the
two text of analytical and hortatory exposition text. Like the
example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of insisting. The conversation above was based
on the situation when the teacher insisted the students to
compare between the two text of analytical and hortatory
exposition text. The teacher has more authority to order the
students to do something in the class. Because the teacher is
the center of teaching learning process.
b) Affirming
In affirming utterance in the experimenting teaching
learning in the classroom. The teacher performed 7
statements about affirming in data 11.05.2019/T-5/M-
T     : Oke now look at  your paper and please compare
text number one and text number two! Coba
bandingkan teks 1 dengan teks 2.
Please Anggit you read the first text!
S : *siswa membaca teks yang sudah disediakan
guru*
No. Data 11.05.2019/T-5/M-1/SK/D23
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1/SK/D13, 11.05.2019/T-5/M-1/SK/D21, 11.05.2019/T-5/M-
1/SK/D26, 11.05.2019/T-5/M-1/SK/D27, 11.05.2019/T-5/M-
1/SK/D33, 11.05.2019/T-5/M-1/SK/D34, and 11.05.2019/T-
5/M-1/SK/D38. There were when the students answered the
question of the exercise of hortatory exposition text correctly.
The teacher affirmed the students’ answer. Like the example
below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 7
statements of affirming. The conversation above was based
on the situation when the students answered the question of
the exercise in front of the class and the answer was correct.
Then the teacher affirmed the students’ answer.
c) Asserting
In asserting utterance in the experimenting teaching
learning in the classroom. The teacher performed 13
statements about asserting in data 11.05.2019/T-5/M-
1/SK/D14, 11.05.2019/T-5/M-1/SK/D15, 11.05.2019/T-5/M-
1/SK/D16, 11.05.2019/T-5/M-1/SK/D24, 11.05.2019/T-5/M-
1/SK/D25,11.05.2019/T-5/M1/SK/D28, 11.05.2019/T-5/M-
1/SK/D31,11.05.2019/T-5/M1/SK/D32, 11.05.2019/T-5/M-
Ss : Pembaca
T :Ya pembaca atau pendengar atau ke yang
lainnya.
No. Data 11.05.2019/T-5/M-1/SK/D38
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1/SK/D35,11.05.2019/T-5/M1/SK/D37, 11.05.2019/T-5/M-
1/SK/D42,11.05.2019/T-5/M1/SK/D43, and 11.05.2019/T-
5/M-1/SK/D45. There were when the teacher asserted the
student with give an explanation about hortatory exposition
text, explained about structure of hortatory exposition text,
explained about should, explained about suggestion, and
explained about the differences between analytical and
exposition text. Like the example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 13
statements of asserting. The conversation above was based on
the situation when the teacher asserted the students about
argument of hortatory exposition text.
d) Denying
In denying utterance in the experimenting teaching
and learning in the classroom. The teacher performed 1
statement about denying in data 11.05.2019/T-5/M-
1/SK/D17. There was when the teacher denied the students’
answer. The students’ answer was wrong. Then the teacher
T : Ada kalimat firstly, secondly dan seterusnya, if
it is more than one arguments to support the
thesis. Jadi biar thesisnya kuat pendapat
penulisnya tadi disetujui oleh pembaca jadi
penulis memberi argumen yang kuat lebih dari
satu argumennya.
No. Data 11.05.2019/T-5/M-1/SK/D43
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denied the answer and gave the correct answer. The utterance
was:
Mrs.Dra.Hj.Sri Karmini as third teacher  performed 1
statement of denying. The conversation above was based on
the situation when the teacher denied the students’ answer.
The students answer it incorrect. The teacher denied the
students’ answer and gave a correct answer.
e) Notifying
In notifying utterance in the experimenting teaching
learning in the classroom. The teacher performed 9
statements about notifying in data 11.05.2019/T-5/M-
1/SK/D18, 11.05.2019/T-5/M-1/SK/D22, 11.05.2019/T-5/M-
1/SK/D29, 11.05.2019/T-5/M-1/SK/D30, 11.05.2019/T-5/M-
1/SK/D36, 11.05.2019/T-5/M-1/SK/D39, 11.05.2019/T-5/M-
1/SK/D40, 11.05.2019/T-5/M-1/SK/D41, 11.05.2019/T-5/M-
1/SK/D44. There were when the teacher notified the
information about the knowledge, the reason, and the answer
about some questions that the teacher asked before to the
students. Like the example below:
S : Must Bu
T : Must? Eemmm lebih tepatnya should ya anak-
anak. Artinya apa ayo diartikan satu-satu!
No. Data 11.05.2019/T-5/M-1/SK/D17
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Mrs.Dra.Hj.Sri Karmini as third teacher  performed 9
statements of notifying. The conversation above was based
on the situation when the teacher notified the students about
the structure of hortatory exposition text. The teacher notified
about the material she had explained before. The teacher had
explained about the structure of hortatory exposition. By
producing notifying utterance, the teacher would increasing
the knowledge and English comprehension of the students,
because after the teacher notified the information about
knowledge that related to the lesson and other thing, the
students would know and understand about what the teacher
said.
f) Stating
In stating utterance in the experimenting teaching
learning in the classroom. The teacher performed 1 statement
about stating in data 11.05.2019/T-5/M-1/SK/D19. There was
when the teacher stated the correct answer for the students.
The utterance was:
T : Oke. Kalau kita lihat tadi ya on comparing two
text about tentang teks 1 dan 2 tadi dalam
paragraf terakhirnya the last paragraph di teks
pertama itu kan seperti sebuah statement kan ya,
nahh kalo di Hortatori tidak begitu lagi pasti
ada recomendasinya.
No. Data 11.05.2019/T-5/M-1/SK/D40
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of stating. The conversation above was based on
the situation when the teacher and the students were
discussed the task of hortatory exposition text. The teacher
stated that should is the correct answer for that question.
g) Informing
In informing utterance in the experimenting teaching
learning in the classroom. The teacher performed 1 statement
about informing in data 11.05.2019/T-5/M-1/SK/D20. There
was when the teacher informed to the students about “should”
is indicating a commanding sentence. The utterance was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of informing. The conversation above was based on
the situation when the teacher informed to the students that
the word “should” indicate a commanding sentence.
T : Sudah lanjut ke nomor sepuluh ya. Suppoters
should not make any violent act when supporting
their club plays. Ini jawabannya should not. This
sentence remind us with what kinds of sentence?
No. Data 11.05.2019/T-5/M-1/SK/D19
T : Like sentence “You should study hard, you
should come ontime, you should be carefull or
you must be carefull” termasuk kalimat
perintah. Kalimat apa?
S : Perintah.
No. Data 11.05.2019/T-5/M-1/SK/D20
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From the explanation above, the researcher gave table
to show the findings of representative speech act used by the
third teacher in experimenting activity. In experimenting
activity, the teacher explains about suggestion of hortatory
exposition text, after that the teacher wants the students to
compare between analytical text and hortatory exposition
text, the teacher orders the students to identify the two text
about the material of hortatory exposition text. The researcher
found seven types of representative speech acts used by the
third teacher in experimenting activity. There are insisting,
affirming, asserting, denying, notifying, stating, and
informing act. The table can see below:
Table 4.19
Types of Representative Speech Acts Used by Third
Teacher in the Experimenting Activity
No Activity
Representative
Acts
Frequency
1
Experimenting
Activity
Insisting 2
2 Affirming 7
3 Asserting 13
4 Denying 1
5 Notifying 9
6 Stating 1
7 Informing 1
Total 34
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From the table above, the researcher found seven
types of representative acts used by third teacher during
teaching and learning process in the experimenting activity.
The types are insisting, affirming, asserting, denying,
notifying, stating, and informing. The researcher found
insisting 2 acts, affirming 7 acts, asserting 13 acts, denying 1
act, notifying 9 acts, stating 1 act, and the last informing 1
act.
5) Associating Activity
In associating activity, the teacher asked students to do the
exercise of hortatory exposition text and after that the teacher
and the students correction together about the exercise. On the
analysis of this third teacher utterances that appear include:
a) Insisting
In insisting utterance in the associating teaching
learning in the classroom. The teacher performed 1 statement
about insisting in data 18.05.2019/T-6/M-2/SK/D5. There
was when the teacher insisted the students to read and get the
meaning from the hortatory exposition text in fifteen minute.
The utterance was:
T          : I will give you fifteen minutes to read the text
and understand the meaning.
Ss : Ya Bu.
No. Data 18.05.2019/T-6/M-2/SK/D5
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Mrs.Dra.Hj.Sri Karmini as third teacher  performed 1
statement of insisting. The conversation above was based on
the situation when the teacher insisted the students to read
and understanding the point of the hortatory text only in
fifteen minute.
b) Affirming
In affirming utterance in the associating teaching
learning in the classroom. The teacher performed 3
statements about affirming in data 18.05.2019/T-6/M-
2/SK/D6, 18.05.2019/T-6/M-2/SK/D9, 18.05.2019/T-6/M-
2/SK/D10. There were when the affirms the students answer.
Like the example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 3
statements of affirming. The conversation above was based
on the situation when the teacher was correction the students’
answer together with the students. The students answer it
correctly then the teacher affirmed the students answer that
the answer was correct.
Ss : Recommendation
T : Recommendation right. We like to read aloud,
dibaca keras ya!
No. Data 18.05.2019/T-6/M-2/SK/D6
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c) Complaining
In complaining utterance in the associating teaching
learning in the classroom. The teacher performed 1 statement
about complaining in data 18.05.2019/T-6/M-2/SK/D7. There
was when the teacher complained that the students voice in
answering the teacher question is not hearer. The utterance
was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of complaining. The conversation above was based
on the situation when the teacher asked the student to answer
the teacher question, but the student answer it in lower voice.
The teacher complained the students to answers with a louder
voice.
d) Stating
In stating utterance in the associating teaching
learning in the classroom. The teacher performed 2
statements about stating in data 18.05.2019/T-6/M-2/SK/D8
and 18.05.2019/T-6/M-2/SK/D13. There were when the
teacher stated the student to answer the question and stated
about modern people to the students. Like the example
below:
T : Repeat Mud! Ulangi Mud tapi lebih keras
suaranya.
No. Data 18.05.2019/T-6/M-2/SK/D7
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of stating. The conversation above was based on
the situation when the teacher stated to the students that a
modern people want anything in an instant way.
e) Asserting
In asserting utterance in the associating teaching
learning in the classroom. The teacher performed 3
statements about asserting in data 18.05.2019/T-6/M-
2/SK/D11, 18.05.2019/T-6/M-2/SK/D23, and 18.05.2019/T-
6/M-2/SK/D24. There was when the teacher asserted the
students about the information that relate to the lesson. Like
the example below:
T : Ya? Jadi dari kalimat pertama? One typical
characteristic of modern people is that they
want to do anything in an instant way. Do you
know the meaning?
Ss : Melakukan dengan secara instan.
No. Data 18.05.2019/T-6/M-2/SK/D13
T : That persuade listeners or readers that
something should be done or by showing a
reason or argument with logical way. So, your
reason your argument shoul be logic. Harus
masuk akal. Kalo gak masuk akal nanti gak
akan percaya si pembaca atau si
pendengarnya. Bagaimana mau membujuk kalo
gak masuk akal argumennya? Argumennya
harus masuk akal agar dapat diterima.
Second?
Ss : Yes, miss.
No. Data 18.05.2019/T-6/M-2/SK/D24
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 3
statements of asserting. The conversation above was based on
the situation when the teacher asserted the students about
giving an argument of hortatory exposition text. The teacher
asserted that the argument should be logic.
f) Notifying
In notifying utterance in the associating teaching
learning in the classroom. The teacher performed 3
statements about notifying in data 18.05.2019/T-6/M-
2/SK/D12, 18.05.2019/T-6/M-2/SK/D16, and 18.05.2019/T-
6/M-2/SK/D22. There was when the teacher notified to the
students about the material hortatory exposition text. Like the
example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 3
statements of notifing. The conversation above was based on
the situation when the teacher notified the students about
“first” and “second” is a connector that include in hortatory
exposition text.
T : “First” and “second” is the connector
between the two paragraphs. What is the idea
that support of the arguments?
Ss : Emm.. idea nya adalah...
No. Data 18.05.2019/T-6/M-2/SK/D12
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g) Informing
In informing utterance in the associating teaching
learning in the classroom. The teacher performed 2
statements about informing in data 18.05.2019/T-6/M-
2/SK/D14 and 18.05.2019/T-6/M-2/SK/D15. These were
when the teacher informs the students about instants food.
Like the example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of informing. The conversation above was based
on the situation when the teacher informed to the students
that there were a lot of instant foods in this modern era. In
this modern era, people want everything in an instant ways.
h) Reminding
In reminding utterance in the associating teaching
learning in the classroom. The teacher performed 4
statements about reminding in data 18.05.2019/T-6/M-
2/SK/D17, 18.05.2019/T-6/M-2/SK/D19, 18.05.2019/T-6/M-
2/SK/D20, and 18.05.2019/T-6/M-2/SK/D21. Thesee were
when the teacher reminded the students about instant food
that she had explained before. Like the example below:
T : Maka jangan heran sekarang banyak sekali
makanan-makanan instan. This is why they
only buy can food, take fast food in the everyday
meals. Gimana itu?
Ss : Fast food.
No. Data 18.05.2019/T-6/M-2/SK/D14
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 4
statements of reminding. The conversation above was based
on the situation when the teacher reminded the students about
instant food not good for human body she had explained
before. The teacher reminded about that to help the students
found the other argument of hortatory exposition text.
i) Criticizing
In criticizing utterance in the associating teaching
learning in the classroom. The teacher performed 1 statement
about criticizing in data 18.05.2019/T-6/M-2/SK/D18. There
was when the teacher criticized one the student who answers
the question with a lower voice. The teacher criticized the
students with a purpose that the student answers the question
loudly. The utterance was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of criticizing. The conversation above was based
on the situation when the teacher criticized one the student
T : Kan tadi dikatakan makanan instan tadi tidak
baik bagi kesehatan. Terus, apa argumen
pertamanya?
Ss : *silent*
No. Data 18.05.2019/T-6/M-2/SK/D20
S : Because they...
T : Okay, dibaca keras Ris!
No.Data 18.05.2019/T-6/M-2/SK/D18
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when the student answered the question, but the teacher did
not heard the students’ answer. After that the teacher
criticized the student with saying to read the answer louder.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the third teacher in associating activity. In
associating activity, the teacher asked students to do the
exercise of hortatory exposition text and after that the teacher
and the students correction together about the exercise. The
teacher used insisting, affirming, complaining, stating,
asserting, notifying, informing, reminding, and criticizing in
associating activity. The table can see below:
Table 4.20
Types of Representative Speech Acts Used by Third
Teacher in the Associating Activity
No Activity
Representative
Acts
Frequency
1
Associating
Activity
Insisting 1
2 Affirming 3
3 Complaining 1
4 Stating 2
5 Asserting 3
6 Notifying 3
7 Informing 2
8 Reminding 4
9 Criticizing 1
Total 20
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From the table above, the researcher found nine types
of representative acts used by third teacher during teaching
and learning process in the associating activity. The types are
insisting, affirming, complaining, stating, asserting,
notifying, informing, reminding, and criticizing act. The
researcher found insisting 1 act, affirming 3 acts,
complaining 1 act, stating 2 act, asserting 3 acts,  notifying 3
acts, informing 2 acts, reminding 4 acts, and criticizing 1 act.
6) Communicating Activity
In communicating activity, the teacher explained and
correction the exercise who answered by the students, then
explained the structure of hortatory exposition again to the
students. On the analysis of this third teacher utterances that
appear include:
a) Notifying
In notifying utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about notifying in data 18.05.2019/T-6/M-2/SK/D25. There
was when the teacher notified to the students about the
purpose of hortatory exposition text. the utterance was:
T : The communicative purpose of hortatory
exposition text is to persuade the readers or
listeners that something should be done.
Tujuannya tidak lain adalah persuade tadi. Are
you understand class?
Ss : Yes, Bu.
No. Data 18.05.2019/T-6/M-2/SK/D25
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of notifying. The conversation above was based on
the situation when the teacher notified to the students about
the material of the lesson. The teacher notified that the
purpose of hortatory exposition is to persuade the readers.
b) Asserting
In asserting utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about asserting in data 18.05.2019/T-6/M-2/SK/D26. There
was when the teacher asserted to the students about the
language features of hortatory exposition text. The utterance
was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of asserting. The conversation above was based on
the situation when the teacher asserted the students about the
language features of hortatory exposition text. The teacher
asserted that the students should use simple present tense in
hortatory exposition text.
T         : Then, the language features of hortatory
exposition text include you should use Simple
Present Tense.
No. Data 18.05.2019/T-6/M-2/SK/D26
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c) Assuring
In assuring utterance in the communicating teaching
learning in the classroom. The teacher performed 1 statement
about communicating in data 18.05.2019/T-6/M-2/SK/D27.
There was when the teacher assures to the students that
simple present tense use verb one. The utterance was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of assuring. The conversation above was based on
the situation when the teacher asked to the students what kind
of verb that use in simple present tense. The students
answered it that simple present tense use verb one. After that
the teacher assured to the students that simple present tense
use verb one.
d) Affirming
In affirming utterance in the communicating teaching
learning in the classroom. The teacher performed 2
statements about affirming in data 18.05.2019/T-6/M-
2/SK/D28, and 18.05.2019/T-6/M-2/SK/D30. These were
when the teacher affirmed the students answer was correct.
Like the example below:
Ss : Bentuk yang satu, Bu.
T : Ya, are you sure? Bentuk satu? Bentuk satu
apa bentuk “s”? Nah bentuk satu! Kalo bentuk
satu digunakan untuk subjek siapa saja?
Ss : I, we, you, they.
No, Data 18.05.2019/T-6/M-2/SK/D27
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Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of affirming. The conversation above was based
on the situation when the teacher gave the students a question
about subject in simple present tense. The students answer it
correctly. The teacher affirmed the students’ answer with
replaying the correct answer to the students.
e) Stating
In stating utterance in the communicating teaching
and learning in the classroom. The teacher performed  2
statements about stating in data 18.05.2019/T-6/M-
2/SK/D29, and 18.05.2019/T-6/M-2/SK/D31. These were
when the teacher stated about subject of simple present tense
and the choosing of word that indicating a recommendation.
Like the example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of stating. The conversation above was based on
the situation when the teacher stated to the students some
words that they can use for giving recommendation. The
Ss : I, we, you, they.
T : I, we, you, they. Then you use the “s” form?
No. Data 18.05.2019/T-6/M-2/SK/D28
T     : Ada should, must ya. Biasanya should yang
digunakan. It’s better than, or it’s good for.
No. Data 18.05.2019/T-6/M-2/SK/D31
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students can use should, must, it’s better than, and it’s good
for.
From the explanation above, the researcher gave table
to show the findings of types of representative speech acts
used by the third teacher in communicating activity. In
communicating activity, the teacher explained and gave
correction to the students’ exercise, then the teacher
explained the structure of hortatory exposition to the
students. The teacher used notifying, asserting, assuring,
affirming, and stating in communicating activity. The table
can see below:
Table 4.21
Types of Representative Speech Acts Used by Third
Teacher in the Communicating Activity
No Activity RepresentativeActs Frequency
1
Communicating
Activity
Notifying 1
2 Asserting 1
3 Assuring 1
4 Affirming 2
5 Stating 2
Total 7
From the table above, the researcher found five types
of representative acts used by the tird teacher during teaching
learning process in the communicating activity. The types are
notifying, asserting, assuring, affirming, and stating act. The
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researcher found notifying 1 act, asserting 1 act, assuring 1
act, affirming 2 acts, and the last stating 2 acts.
7) Closing Activity
In closing activity, the teacher reviewed the material today, asked
to the students what the material they have learned, then the
teacher asked to the students have understood or not, and
informing that the time is over in this meeting. On the analysis of
this third teacher utterances that appear include:
a) Asserting
In asserting utterance in the closing teaching learning in
the classroom. The teacher performed 1 statement about
asserting in data 11.05.2019/T-5/M-1/SK/D45. There was
when the teacher asserted to the students that the text in the
next page is also hortatory exposition text. The utterance
was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of asserting. The conversation above was based on
the situation when the teacher asserted the students that the
text is also hortatory exposition text.
T : Oke now please open your book page two. It is
also Hortatori exposition text.
(the bell is ringing)
No. Data 11.05.2019/T-5/M-1/SK/D45
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b) Informing
In informing utterance in the closing teaching learning
in the classroom. The teacher performed 2 statements about
informing in data 11.05.2019/T-5/M-1/SK/D46, and
18.05.2019/T-6/M-2/SK/D33. These were when the teacher
informed to the students that the time was over and informed
the students to keep the paperwork because the teacher would
be correction the students’ exercise. Like the example below:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 2
statements of informing. The conversation above was based
on the situation when the teacher informed to the students
that the time of the lesson was over. The teacher also
informed the students to keep their paperwork because in the
next meeting the teacher will give correction to the students’
work.
c) Reminding
In reminding utterance in the closing teaching learning
in the classroom. The teacher performed 1 statement about
reminding in data 18.05.2019/T-6/M-2/SK/D32. There was
when the teacher reminded to the students about
T : Yaudah kertasnya disimpan dulu ya,
pertemuan besok dibawa lagi kita bahas lagi.
Understand class?
No. Data 11.05.2019/T-5/M-1/SK/D46
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“recommendation” of hortatory exposition text. The utterance
was:
Mrs.Dra.Hj.Sri Karmini as third teacher performed 1
statement of reminding. The conversation above was based
on the situation when the teacher reminded to the students
about the material of the lesson. The teacher reminded about
how to write a recommendation in hortatory exposition text
to the students.
From the explanation above, the researcher gave
table to show the findings of types of representative speech
acts used by the third teacher in closing activity. In closing
activity, the teacher reviewed the material today, asked to the
students what the material they have learned, then the teacher
asked to the students have understood or not, and informed
that the time was over in this meeting. The teacher used
asserting, informing, and reminding in closing activity. The
table can see below:
T : Recomendation or suggestion. Jadi kalimat-
kalimat yang menyatakan saran. Biasanya
menggunakan should. Bisa juga kita gunakan
why don’t blablabla... bisa juga kita gunakan
apa tadi? It’s better than. Itu semua sudah
kita pelajari sebelumnya. Jadi kemaren-
kemaren. Jadi ini tinggal mengulang ya.
No. Data 18.05.2019/T-6/M-2/SK/D32
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Table 4.22
Types of Representative Speech Acts Used by the Third
Teacher in the Closing Activity
No Activity RepresentativeActs Frequency
1
Closing
Activity
Asserting 1
2 Informing 2
3 Reminding 1
Total 4
From the table above, the researcher found four types
of representative acts used by the third teacher during
teaching and learning process in the closing activity. The
types are asserting, informing, and reminding act. The
researcher found asserting 1 act, informing 2 acts, and
reminding 1 act.
From the explanation above, the third teacher used
twelve types of representative speech acts there are stating,
informing, reminding, praising, affirming, asserting,
insisting, complaining, denying, notifying, criticizing, and the
last assuring. The researcher made a table that showed about
the types of representative speech acts used by the third
teacher in teaching learning process when the material
hortatory exposition text. The table can be seen bellow:
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Table 4.23
Data Findings of the Types of Representative Speech
Acts Used by the Third Teacher in Teaching Learning
Process on XI IPA 3 Class at MAN 1 Boyolali
Third Teacher
No Activity
Types of
Representative
Acts
Frequency
1 OpeningActivity
Affirming 1
Stating 1
Informing 2
Insisting 1
Reminding 2
2 ObservingActivity
Reminding 1
Praising 1
3 QuestioningActivity
Asserting 1
Affirming 2
Insisting 2
Praising 1
4 ExperimentingActivity
Asserting 13
Affirming 7
Insisting 2
Denying 1
Notifying 9
Stating 1
Informing 1
5 AssociatingActivity
Asserting 3
Affirming 3
Insisting 1
Complaining 1
Stating 2
Notifying 3
Informing 2
Reminding 4
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Third Teacher
No Activity
Types of
Representative
Acts
Frequency
Criticizing 1
6 CommunicatingActivity
Asserting 1
Affirming 2
Notifying 1
Assuring 1
Stating 2
7 ClosingActivity
Asserting 1
Informing 2
Reminding 1
Total 79
Based on the table above, the researcher found 12 types
of representative speech acts used by the third teacher in the
classroom during teaching learning process. There were are
stating, informing, reminding, praising, affirming, asserting,
insisting, complaining, denying, notifying, criticizing, and the
last assuring. From 79 utterances stating 6 times, informing 7
times, reminding 8 times, praising 2 times, affirming 15
times, asserting 19 times, insisting 6 times, complaining 1
time, denying 1 time, notifying 13 times, criticizing 1 time,
and assuring 1 time. From the utterance above, the most
dominant types of representative speech acts acts used by
third teacher was asserting, there 19 times.
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2. Representative Speech Acts Dominant Used by the Teacher in
Teaching Learning Process at Second Grade Students of MAN 1
Boyolali in Academic Year 2018/2019
From the data display above, the researcher wants to know the
representative speech acts dominant used by the teacher in teaching
learning process at second grade students of MAN 1 Boyolali. The
researcher presents it for three teachers each teachers explained
dominant based implementation curriculum 2013. The detail can be
seen below:
a. Representative Speech Acts Dominant used by First Teacher
in Teaching Learning Process at Second Grade Students of
MAN 1 Boyolali in Academic Year 2018/2019
The researcher wants to know the representative speech
acts dominant used by the first teacher in teaching learning process
at second grade students of MAN 1 Boyolali based on curriculum
2013. It will be explained below:
1) Representative Speech Acts Dominant Used by First
Teacher in Opening Activity
The percentage of types of representative acts that
was used by the first teacher in opening activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
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know the frequency of the used representative acts used by the
first teacher in opening activity. The table as below:
Table 4.24
Dominant Representative Speech Acts Used by First
Teacher in Opening Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Complaining 2 33,33%
2 Guessing 1 16,67%
3 Insisting 1 16,6 7%
4 Reminding 1 16,6 7%
5 Suggesting 1 16,6 7%
Total 6 100%
Based on table above, the researcher found 6 utterances
used by the first teacher in the opening activity during
teaching and learning process at second grade students of
MAN 1 Boyolali there are complaining, guessing, insisting,
reminding, and suggesting. From 6 utterances, it includes
complaining 2 utterances which 33,33%, guessing 1 utterance
which 16,67%, insisting 1 utterance which 16,67%,
reminding 1 utterance which 16,67% and suggesting 1
utterance which 16,67%.
From the classification above, it can be concluded
that complaining act was dominantly than the other used by
the first teacher in opening activity during teaching and
learning process. Complaining was uttered by the first
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teacher 2 times in opening activity. The teacher dominant
complaining because in opening activity the teacher many
complained the students to give a feedback to the teacher
when the teacher asked to the students about the students
condition before start the material.
2) Representative Speech Acts Dominant Used by First
Teacher in Observing Activity
The percentage of types of representative acts that
was used by the first teacher in observing activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
first teacher in observing activity. The table as below:
Table 4.25
Dominant Representative Speech Acts Used by First
Teacher in Observing Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Insisting 1 50 %
2 Complaining 1 50%
Total 2 100%
Based on table above, the researcher found 2
utterances used by the first teacher in the observing activity
during teaching and learning process at second grade students
of MAN 1 Boyolali there are insisting and complaining. From
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2 utterances, it includes insisting 1 utterance which 50% and
complaining 1 utterance which 50%.
From the classification above, it can be concluded
that there was not found dominantly types of representative
acts in observing activity. In observing activity there was
equal between insisting and compalining acts used by the first
teacher in observing activity during teaching and learning
process. Insisting and complaining was uttered by the first
teacher 1 time in observing activity. The teacher used insisting
because in observing activity the teacher insisted the students
to read the book about the lesson today, and the teacher used
complaining because the teacher compalined the students’
voice did not hearer by the teacher.
3) Representative Speech Acts Dominant Used by First
Teacher in Questioning Activity
The percentage of types of representative acts that
was used by the first teacher in questioning activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
first teacher in questioning activity. The table as below:
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Table 4.26
Dominant Representative Speech Acts Used by First
Teacher in Questioning Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Affirming 1 20%
2 Reminding 1 20%
3 Informing 1 20%
4 Complaining 1 20%
5 Asserting 1 20%
Total 5 100%
Based on table above, the researcher found 5
utterances used by the first teacher in the questioning activity
during teaching and learning process at second grade students
of MAN 1 Boyolali there are affirming, reminding, informing,
complaining, and asserting. From 5 utterances, it includes
affirming 1 utterance which 20%, reminding 1 utterance
which 20%, informing 1 utterance which 20%, complaining 1
utterance which 20%, and asserting 1 utterance which 20%.
From the classification above, it can be concluded
that there was not found dominantly types of representative
acts in questioning activity. In questioning activity there was
equal between affirming, reminding, informing, complaining,
and asserting acts used by the first teacher in questioning
activity during teaching and learning process.
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4) Representative Speech Acts Dominant Used by First
Teacher in Experimenting Activity
The percentage of types of representative acts that
was used by the first teacher in experimenting activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
first teacher in experimenting activity. The table as below:
Table 4.27
Dominant Representative Speech Acts Used by First
Teacher in Experimenting Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 1 33,33%
2 Affirming 1 33,33%
3 Informing 1 33,33%
Total 3 100%
Based on table above, the researcher found 3 utterances
used by the first teacher in the experimenting activity during
teaching and learning process at second grade students of
MAN 1 Boyolali there are asserting, affirming, and informing.
From 3 utterances, it includes asserting 1 utterance which
33,3%, affirming 1 utterance which 33,3%, and informing 1
utterance which 33,3%.
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From the classification above, it can be concluded
that there was not found dominantly types of representative
acts in experimenting activity. In experimenting activity there
was equal between asserting, affirming, and informing acts
used by the first teacher in experimenting activity during
teaching and learning process.
5) Representative Speech Acts Dominant Used by First
Teacher in Associating Activity
The percentage of types of representative acts that
was used by the first teacher in associating activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by
the first teacher in associating activity. The table as below:
Table 4.28
Dominant Representative Speech Acts Used by First
Teacher in Associating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 2 11,11%
2 Affirming 2 11,11%
3 Informing 2 11,11%
4 Stating 3 16,67%
5 Criticizing 1 5,56%
6 Praising 1 5,56%
7 Notifying 2 11,11%
8 Insisting 2 11,11%
9 Blaming 1 5,56%
10 Suggesting 1 5,56%
11 Denying 1 5,56%
Total 18 100%
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Based on table above, the researcher found 18
utterances used by the first teacher in the associating activity
during teaching and learning process at second grade students
of MAN 1 Boyolali there are asserting, affirming, informing,
stating, criticizing, praising, notifying, insisting, blaming,
suggesting, and denying. From 18 utterances, it includes
asserting 2 utterances which 11,11%, affirming 2 utterances
which 11,11%, informing 2 utterances which 11,11%, stating
3 utterances which 16,67%, criticizing 1 utterance which
5,56%, praising 1 utterance which 5,56%, notifying 2
utterances which 11,11%, insisting 2 utterances which
11,11%, blaming 1 utterance which 5,56%, suggesting 1
utterance which 5,56%, and denying 1 utterance which
5,56%.
From the classification above, it can be concluded that
stating was dominantly than the other used by the first
teacher in associating activity. Stating was uttered by the first
teacher 3 times in associating activity. The teacher dominant
stating because in associating activity the teacher many stated
and explained about the material they discussed during
teaching and learning process.
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6) Representative Speech Acts Dominant Used by First
Teacher in Communicating Activity
The percentage of types of representative acts that was
used by the first teacher in communicating activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
first teacher in communicating activity. The table as below:
Table 4.29
Dominant Representative Speech Acts Used by First
Teacher in Communicating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 4 10,81%
2 Affirming 1 2,70%
3 Stating 1 2,70%
4 Insisting 11 29,72%
5 Notifying 1 2,70%
6 Reminding 1 2,70%
7 Rebut 2 5,40%
8 Informing 4 10,81%
9 Suggesting 2 5,40%
10 Praising 3 8,10%
11 Denying 2 5,40%
12 Complaining 2 5,40%
13 Objecting 1 2,70%
14 Guessing 1 2,70%
15 Predicting 1 2,70%
Total 37 100%
Based on table above, the researcher found 37
utterances used by the first teacher in the communicating
activity during teaching and learning process at second grade
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students of MAN 1 Boyolali there are asserting, affirming,
stating, insisting, notifying, reminding, rebut, informing,
suggesting, praising, denying, complaining, objecting, and
guessing. From 37 utterances, it includes asserting 4
utterances which 10,81%, affirming 1 utterance which 2,70%,
stating 1 utterance which 2,70%, insisting 11 utterances which
29,72%, notifying 1 utterance which 2,70%, reminding 1
utterance which 2,70%, rebut 2 utterances which 5,40%,
informing 4 utterances which 10,81%, suggesting 2 utterances
which 5,40%, praising 3 utterances which 8,10%, denying 2
utterances which 5,40%, complaining 2 utterances which
5,40%, objecting 1 utterance which 2,70%, and guessing 1
utterance which 2,70%.
From the classification above, it can be concluded
that insisting was dominantly than the other used by the first
teacher in communicating activity. Insisting was uttered by
the first teacher 11 times in communicating activity. The
teacher dominant insisting because in communicating activity
the teacher many insisted to the students to do many things
such as to answer the question, insisted to repeat the teacher,
etc. The teacher has more authority to control the teaching
and learning process in the classroom.
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7) Representative Speech Acts Dominant Used by First
Teacher in Closing Activity
The percentage of types of representative acts that
was used by the first teacher in communicating activity during
teaching and learning process at second grade students of
MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
first teacher in communicating activity. The table as below:
Table 4.30
Dominant Representative Speech Acts Used by First
Teacher in Closing Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Affirming 1 11,11%
2 Stating 1 11,11%
3 Informing 6 66,67%
4 Suggesting 1 11,11%
Total 9 100%
Based on table above, the researcher found 9 utterances
used by the first teacher in the closing activity during teaching
and learning process at second grade students of MAN 1
Boyolali there are affirming, stating, informing, and
suggesting. From 9 utterances, it includes affirming 1
utterance which 11,11%, stating 1 utterance which 11,11%,
informing 6 utterances which 66,67%, and suggesting 1
utterance which 11,11%.
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From the classification above, it can be concluded
that informing was dominantly than the other used by the first
teacher in closing activity. Informing was uttered by the first
teacher 6 times in closing activity. The teacher dominant
informing because in closing activity the teacher many
informed about some information such as that the time of the
lesson was ends, informed to the students about the material
in next meeting, and informed the students about the final
examination.
From the explanation above, the researcher will
percentage of types of representative speech acts that was
used by the first teacher in teaching and learning process at
second grades students of MAN 1 Boyolali based on
curriculum 2013 there are opening, observing, questioning,
experimenting, associating, communicating, and the last is
closing. The researcher used table to make easier to know the
frequency of the used representative acts used by the first
teacher. The table as below:
Table 4.31
Dominant Representative Speech Acts Used by
The First Teacher
First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
1 Asserting
Opening - -
Observing - -
Questioning 1 1,25%
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First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
Experimenting 1 1,25%
Associating 2 2,50%
Communicating 4 5%
Closing - -
Total 8 10%
2 Affirming
Opening - -
Observing - -
Questioning 1 1,25%
Experimenting 1 1,25%
Associating 2 2,50%
Communicating 1 1,25%
Closing 1 1,25%
Total 6 7,50%
3 Stating
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 3 3,75%
Communicating 1 1,25%
Closing 1 1,25%
Total 5 6,25%
4 Complaining
Opening 2 2,50%
Observing 1 1,25%
Questioning 1 1,25%
Experimenting - -
Associating - -
Communicating 2 2,50%
Closing - -
Total 6 7,50%
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First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
5 Guessing
Opening 1 1,25%
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,25%
Closing - -
Total 2 2,50%
6 Insisting
Opening 1 1,25%
Observing 1 1,25%
Questioning - -
Experimenting - -
Associating 2 2,50%
Communicating 11 13,75%
Closing - -
Total 15 18,75%
7 Reminding
Opening 1 1,25%
Observing - -
Questioning 1 1,25%
Experimenting - -
Associating - -
Communicating 1 1,25%
Closing - -
Total 3 3,75%
8 Informing
Opening - -
Observing - -
Questioning 1 1,25%
Experimenting 1 1,25%
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First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
Associating 2 2,50%
Communicating 4 5%
Closing 6 7,50%
Total 14 17,50%
9 Criticizing
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,25%
Communicating - -
Closing - -
Total 1 1,25%
10 Praising
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,25%
Communicating 3 3,75%
Closing - -
Total 4 5%
11 Notifying
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 2 2,50%
Communicating 1 1,25%
Closing - -
Total 3 3,75%
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First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
12 Blaming
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,25%
Communicating - -
Closing - -
Total 1 1,25%
13 Suggesting
Opening 1 1,25%
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,25%
Communicating 2 2,50%
Closing 1 1,25%
Total 5 6,25%
14 Denying
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,25%
Communicating 2 2,50%
Closing - -
Total 3 3,75%
15 Rebut
Opening - -
Observing - -
Questioning - -
Experimenting - -
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First Teacher
No
Types of
Representati
ve Acts
Activity Frequency Percentage
Associating - -
Communicating 2 2,50%
Closing - -
Total 2 2,50%
16 Objecting
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,25%
Closing - -
Total 1 1,25%
17 Predicting
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,25%
Closing - -
Total 1 1,25%
Total Representative Acts from the
first teacher
80 100%
From the data above the researcher found there are 80
utterances of representative speech acts from the first teacher.
The researcher found types of representative acts dominant
from first teacher is insisting 15 utterances from 80
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utterances which 18,75% from 100%. Insisting is more than
informing 14 utterances which 17,50%, then informing is
more than asserting 8 utterances which 10%, then informing
is more than affirming and complaining 6 utterances which
7,50%, affirming and complaining are more than stating 5
utterances which 6,25%, stating are more than praising 4
utterances which 5%, praising is more than notifying,
reminding and denying 3 utterances which 3,75%, notifying,
reminding, and denying are more than guessing and rebut are
2 utterances which 2,50%, guessingn and rebut are more than
criticizing, blaming, suggesting, objecting, and predicting
only 1 utterance which 1,25%.
From the above explanation of the first teacher
dominant use insisted in teaching and learning English. The
first teacher is more used insisting because the teacher had
more authority in organizing teaching and learning activities
in class to asks to the students to do something such as, to
read the book, to answer the question, to be quiet in the class
and ect. The researcher found the most dominant in
communicating activity with 11 acts.
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b. Representative Speech Acts Dominant used by Second
Teacher in Teaching Learning Process at Second Grade
Students of MAN 1 Boyolali in Academic Year 2018/2019
The researcher wants to know the representative speech
acts dominant used by the second teacher in teaching learning
process at second grade students of MAN 1 Boyolali based on
curriculum 2013. It will be explained below:
1) Representative Speech Acts Dominant Used by Second
Teacher in Opening Activity
The percentage of types of representative acts that
was used by the second teacher in opening activity during
teaching and learning process at second grade students of MAN
1 Boyolali. The researcher used table to make easier to know
the frequency of the used representative acts used by the second
teacher in opening activity. The table as below:
Table 4.32
Dominant Representative Speech Acts Used by Second
Teacher in Opening Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Stating 1 33,33%
2 Notifying 1 33,33%
3 Insisting 1 33,33%
Total 3 100%
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Based on table above, the researcher found 3
utterances used by the second teacher in the opening activity
during teaching and learning process at second grade students
of MAN 1 Boyolali there are stating, notifying, and insisting.
From 3 utterances, it includes stating 1 utterance which
33,33%, notifying 1 utterance which 33,33%, and insisting 1
utterance which 33,33%.
From the classification above, it can be concluded
that there was not found dominantly types of representative acts
in opening activity. In questioning activity there was equal
between stating, notifying, and insisting acts used by the
second teacher in opening activity during teaching and learning
process.
2) Representative Speech Acts Dominant Used by Second
Teacher in Observing Activity
The percentage of types of representative acts that
was used by the second teacher in observing activity during
teaching and learning process at second grade students of MAN
1 Boyolali. The researcher did not found any types of
representative acts in observing activity.
3) Representative Speech Acts Dominant Used by Second
Teacher in Questioning Activity
The percentage of types of representative acts that
was used by the second teacher in questioning activity during
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teaching and learning process at second grade students of MAN
1 Boyolali. The researcher used table to make easier to know
the frequency of the used representative acts used by the second
teacher in questioning activity. The table as below:
Table 4.33
Dominant Representative Speech Acts Used by Second
Teacher in Questioning Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 4 80%
2 Affirming 1 20%
Total 5 100%
Based on table above, the researcher found 5
utterances used by the second teacher in the questioning
activity during teaching and learning process at second grade
students of MAN 1 Boyolali there are asserting and affirming.
From 5 utterances, it includes asserting 4 utterances which 80%
and affirming 1 utterance which 20%.
From the classification above, it can be concluded
that asserting was dominantly than the other used by the second
teacher in questioning activity. Asserting was uttered by the
second teacher 4 times in questioning activity. The teacher
dominant asserting because in questioning activity the teacher
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many asserted to the students about knowledge that related to
the material and information he had explained.
4) Representative Speech Acts Dominant Used by Second
Teacher in Experimenting Activity
The percentage of types of representative acts that
was used by the second teacher in experimenting activity
during teaching and learning process at second grade students
of MAN 1 Boyolali. The researcher used table to make easier to
know the frequency of the used representative acts used by the
second teacher in experimenting activity. The table as below:
Table 4.34
Dominant Representative Speech Acts Used by Second
Teacher in Experimenting Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 9 36%
2 Affirming 4 16%
3 Stating 1 4%
4 Reminding 4 16%
5 Informing 1 4%
6 Criticizing 1 4%
7 Insisting 3 12%
8 Blaming 2 8%
Total 25 100%
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Based on table above, the researcher found 25
utterances used by the second teacher in the experimenting
activity during teaching and learning process at second grade
students of MAN 1 Boyolali there are asserting, affirming,
stating, reminding, informing, criticizing, insisting, and
blaming. From 25 utterances, it includes asserting 9 utterances
which 36%, affirming 4 utterances which 16%, stating 1
utterance which 4%, reminding 4 utterances which 16%,
informing 1 utterance which 4%, criticizing 1 utterance which
4%, insisting 3utterances which 12%, and blaming 2 utterances
which 8%.
From the classification above, it can be concluded
that asserting was dominantly than the other used by the second
teacher in experimenting activity. Asserting was uttered by the
second teacher 9 times in experimenting activity. The teacher
dominant asserting because in experimenting activity the
teacher many asserted to the students important things, a
forceful or confident and positive statement regarding a belief
or a fact that related to the material.
5) Representative Speech Acts Dominant Used by Second
Teacher in Associating Activity
The percentage of types of representative acts that was used
by the second teacher in associating activity during teaching
and learning process at second grade students of MAN 1
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Boyolali. The researcher used table to make easier to know the
frequency of the used representative acts used by the second
teacher in associating activity. The table as below:
Table 4.35
Dominant Representative Speech Acts Used by Second
Teacher in Associating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Stating 1 14,28%
2 Informing 1 14,28%
3 Insisting 5 71,42%
Total 7 100%
Based on table above, the researcher found 7
utterances used by the second teacher in the associating activity
during teaching and learning process at second grade students
of MAN 1 Boyolali there are stating, informing, and insisting.
From 7 utterances, it includes stating 1 utterance which
14,28%, informing 1 utterance which 14,28%, and insisting 5
utterances which 71,42%.
From the classification above, it can be concluded
that insisting was dominantly than the other used by the second
teacher in associating activity. Insisting was uttered by the
second teacher 5 times in associating activity. In associating
activity the teacher many insisted to the students to do what the
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teacher said. The teacher gave the students some instructions
such as to answer the question, to read the text of hortatory
exposition text and etc. Insisted appear dominant in associating
activity of the second teacher.
6) Representative Speech Acts Dominant Used by Second
Teacher in Communicating Activity
The percentage of types of representative acts that was
used by the second teacher in communicating activity during
teaching and learning process at second grade students of MAN
1 Boyolali. The researcher used table to make easier to know
the frequency of the used representative acts used by the second
teacher in communicating activity. The table as below:
Table 4.36
Dominant Representative Speech Acts Used by Second
Teacher in Communicating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 1 5,88%
2 Affirming 3 17,64%
3 Stating 1 5,88%
4 Reminding 2 11,76%
5 Criticizing 1 5,88%
6 Objecting 1 5,88%
7 Insisting 3 17,64%
8 Notifying 1 5,88%
9 Denying 1 5,88%
10 Complaining 3 17,64%
Total 17 100%
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Based on table above, the researcher found 17
utterances used by the second teacher in the communicating
activity during teaching and learning process at second grade
students of MAN 1 Boyolali there are asserting, affirming,
stating, reminding, criticizing, objecting, insisting, notifying,
denying, and complaining. From 17 utterances, it includes
asserting 1 utterance which 5,88%, affirming 3 utterances
which 17,64%, stating 1 utterance which 5,88%, reminding 2
which 11,76%, criticizing 1 utterance which 5,88%, objecting 1
utterance which 5,88%, insisting 3 utterance which 17,64%,
notifying 1 utterance which 5,88%, denying 1 utterance which
5,88%, and complaining 3 utterances which 17,64%.
From the classification above, it can be concluded that
affirming, insisting, and complaining was dominantly than the
other used by the second teacher in communicating activity.
Affirming, insisting, and complaining were uttered by the
second teacher 3 times in communicating activity. The teacher
dominant affirming, insisting, and complaining because in
communicating activity the teacher more affirmed the students
answers, insisted to the students to read the question, and
complaining to the students about students behavior’s.
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7) Representative Speech Acts Dominant Used by Second
Teacher in Closing Activity
The percentage of types of representative acts that was
used by the second teacher in closing activity during teaching
and learning process at second grade students of MAN 1
Boyolali. The researcher used table to make easier to know the
frequency of the used representative acts used by the second
teacher in closing activity. The table as below:
Table 4.37
Dominant Representative Speech Acts Used by Second
Teacher in Closing Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Affirming 1 16,67%
2 Informing 1 16,67%
3 Reminding 1 16,67%
4 Praising 1 16,67%
5 Insisting 1 16,67%
6 Notifying 1 16,67%
Total 6 100%
Based on table above, the researcher found 6 utterances
used by the second teacher in the closing activity during
teaching and learning process at second grade students of
MAN 1 Boyolali there are affirming, informing, reminding,
praising, insisting, and notifying. From 6 utterances, it includes
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affirming 1 utterance which 16,67%, informing 1 utterance
which 16,67%, reminding 1 utterance which 16,67%, praising
1 utterance which 16,67%, insisting 1 utterance which 16,67%,
and notifying 1 utterance which 16,67%.
From the classification above, it can be concluded that
there was not found dominantly types of representative acts in
closing activity. In closing activity there was equal between
affirming, informing, reminding, praising, insisting, and
notifying acts used by the second teacher in closing activity
during teaching and learning process.
From the explanation above, the researcher will
percentage of types of representative speech acts that was used
by the second teacher in teaching and learning process at
second grades students of MAN 1 Boyolali based on
curriculum 2013 there are opening, observing, questioning,
experimenting, associating, communicating, and the last is
closing. The researcher used table to make easier to know the
frequency of the used representative acts used by the second
teacher. The table as below:
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Table 4.38
Dominant Representative Speech Acts Used by
Second Teacher
Second Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
1 Asserting
Opening - -
Observing - -
Questioning 4 6,34%
Experimenting 9 14,28%
Associating - -
Communicating 1 1,58%
Closing - -
Total 14 22,22%
2 Affirming
Opening - -
Observing - -
Questioning 1 1,58%
Experimenting 4 6,34%
Associating - -
Communicating 3 4,76%
Closing 1 1,58%
Total 9 14,28%
3 Stating
Opening 1 25%
Observing - -
Questioning - -
Experimenting 1 1,58%
Associating 1 1,58%
Communicating 1 1,58%
Closing - -
Total 4 6,34%
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Second Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
4 Notifying
Opening 1 1,58%
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,58%
Closing 1 1,58%
Total 3 4,74%
5 Insisting
Opening 1 1,58%
Observing - -
Questioning - -
Experimenting 3 4,74%
Associating 5 7,93%
Communicating 3 4,74%
Closing 1 1,58%
Total 13 20,57%
6 Reminding
Opening - -
Observing - -
Questioning - -
Experimenting 4 6,34%
Associating - -
Communicating 2 3,17%
Closing 1 1,58%
Total 7 11,09%
7 Informing
Opening - -
Observing - -
Questioning - -
Experimenting 1 1,58%
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Second Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
Associating 1 1,58%
Communicating - -
Closing 1 1,58%
Total 3 4,74%
8 Criticizing
Opening - -
Observing - -
Questioning - -
Experimenting 1 1,58%
Associating - -
Communicating 1 1,58%
Closing - -
Total 2 3,17%
9
Blaming
Opening - -
Observing - -
Questioning - -
Experimenting 2 3,17%
Associating - -
Communicating - -
Closing - -
Total 2 3,17%
10 Denying
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,58%
Closing - -
Total 1 1,58%
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Second Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
11 Objecting
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,58%
Closing - -
Total 1 1,58%
12 Complaining
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 3 4,74%
Closing - -
Total 3 4,74%
13 Praising
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating - -
Closing 1 1,58%
Total 1 1,58%
Total Representative Acts by The
Second Teacher
63 100%
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From the data above the researcher found there are 63
utterances of representative speech acts from the second
teacher. The researcher found types of representative acts
dominant from second teacher is Asserting 14 utterances from
63 utterances which 22,22% from 100%. Insisting 13 utterances
which 20,57% are more than affirming, affirming 9 utterances
which 14,28% are more than reminding, reminding 7 utterances
which 11,09% are more than stating, stating 4 utterances which
6,34% are more than informing, complainin, and notifying have
3 utterances each types which 4,74% are more than  blaming
and criticizing that have 2 utterances each types which 3,17%
are more than denying, objecting, and praising that have 1
utterance each types which 1,58%.
From the explanation above the second teacher
dominant used asserting in English teaching learning process.
The second teacher is more used asserting because the teacher
asserted about the knowledge and asserted some information to
the students. The researcher found the most dominant in
experimenting activity which 9 acts.
c. Representative Speech Acts Dominant used by Third Teacher
in Teaching Learning Process at Second Grade Students of
MAN 1 Boyolali in Academic Year 2018/2019
The researcher wants to know the representative speech
acts dominant used by the third teacher in teaching learning
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process at second grade students of MAN 1 Boyolali based on
curriculum 2013. It will be explained below:
1) Representative Speech Acts Dominant Used by Third
Teacher in Opening Activity
The percentage of types of representative acts that was
used by the third teacher in opening activity during teaching
learning process at second grade students of MAN 1 Boyolali.
The researcher used table to make easier to know the frequency
of the used representative acts used by the third teacher in
opening activity. The table as below:
Table 4.39
Dominant Representative Speech Acts Used by Third
Teacher in Opening Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Affirming 1 14,28%
2 Stating 1 14,28%
3 Informing 2 28,57%
4 Reminding 2 28,57%
5 Insisting 1 14,28%
Total 7 100%
Based on table above, the researcher found 7 utterances
used by the third teacher in the opening activity during
teaching learning process at second grade students of MAN 1
Boyolali there are affirming, stating, informing, reminding,
and insisting act. From 7 utterances, it includes affirming 1
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utterance which 14,28%, stating 1 utterance which 14,28%,
informing 2 utterances which 28,57%, reminding 2 utterances
which 28,57%, and insisting 1 utterance which 14,28%. From
the classification above, it can be concluded that informing and
reminding are the most dominant acts the third teacher used in
opening activity. The teacher most informing to the students
about the material they will learned and reminded about the
material from last meeting.
2) Representative Speech Acts Dominant Used by Third
Teacher in Observing Activity
The percentage of types of representative acts that was
used by the third teacher in observing activity during teaching
learning process at second grade students of MAN 1 Boyolali.
The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher in observing activity. The table as below:
Table 4.40
Dominant Representative Speech Acts Used by Third
Teacher in Observing Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Reminding 1 50%
2 Praising 1 50%
Total 2 100%
223
Based on table above, the researcher found 2 utterances
used by the third teacher in the observing activity during
teaching and learning process at second grade students of
MAN 1 Boyolali there are reminding and insisting act. From 2
utterances, it includes reminding 1 utterance which 50% and
praising 1 utterance which 50%.
From the classification above, it can be concluded
that there was not found dominantly types of representative acts
in observing activity. In observing activity there was equal
between reminding and insisting acts used by the third teacher
in observing activity during teaching and learning process.
3) Representative Speech Acts Dominant Used by Third
Teacher in Questioning Activity
The percentage of types of representative acts that was
used by the third teacher in questioning activity during
teaching learning process at second grade students of MAN 1
Boyolali. The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher in questioning activity. The table as below:
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Table 4.41
Dominant Representative Speech Acts Used by Third
Teacher in Questioning Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 1 16,67%
2 Affirming 2 33,33%
3 Insisting 2 33,33%
4 Praising 1 16,67%
Total 6 100%
Based on table above, the researcher found 6 utterances
used by the third teacher in the questioning activity during
teaching learning process at second grade students of MAN 1
Boyolali there are asserting, affirming, insisting, and praising
acts. From 6 utterances, it includes asserting 1 utterance which
16,67%, affirming 2 utterances which 33,33%, insisting 2
utterances which 33,33%, and praising which 16,67%.
From the classification above, it can be concluded that
affirming and insisting were dominantly than the other used by
the third teacher in questioning activity. Affirming and insisting
were uttered by the third teacher 2 times in questioning activity.
In questioning activity the teacher more affirmed the student’s
answer and insisted the students to answer the question.
225
4) Representative Speech Acts Dominant Used by Third
Teacher in Experimenting Activity
The percentage of types of representative acts that was
used by the third teacher in experimenting activity during
teaching learning process at second grade students of MAN 1
Boyolali. The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher in experimenting activity. The table as below:
Table 4.42
Dominant Representative Speech Acts Used by Third
Teacher in Experimenting Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 12 36,36%
2 Affirming 7 21,21%
3 Stating 1 3,03%
4 Notifying 9 27,27%
5 Denying 1 3,03%
6 Insisting 2 6,06%
7 Informing 1 3,03%
Total 33 100%
Based on table above, the researcher found 33
utterances used by the third teacher in the experimenting
activity during teaching learning process at second grade
students of MAN 1 Boyolali. There are asserting, affirming,
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stating, notifying, denying, insisting, and informing acts. From
33 utterances, it includes asserting 12 utterances which
36,36%, affirming 7 utterances which 21,21%, stating 1
utterance which 3,03%, notifying 9 utterances which 27,27%,
denying 1 utterance which 3,03%, insisting 2 utterances which
6,06%, and informing 1 utterance which 3,03%.
From the classification above, it can be concluded
that asserting was dominantly than the other used by the third
teacher in experimenting activity. Asserting was uttered by the
third teacher 12 times in experimenting activity. The teacher
dominant asserting because in experimenting activity the
teacher assserted the students about the material and asserted
some information or explanation that related to the material.
5) Representative Speech Acts Dominant Used by Third
Teacher in Associating Activity
The percentage of types of representative acts that was
used by the third teacher in associating activity during teaching
learning process at second grade students of MAN 1 Boyolali.
The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher in associating activity. The table as below:
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Table 4.43
Dominant Representative Speech Acts Used by Third
Teacher in Associating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 3 15%
2 Affirming 3 15%
3 Stating 2 10%
4 Insisting 1 5%
5 Complaining 1 5%
6 Notifying 3 15%
7 Informing 2 10%
8 Reminding 4 20%
9 Criticizing 1 5%
Total 20 100%
Based on table above, the researcher found 20
utterances used by the third teacher in the associating activity
during teaching learning process at second grade students of
MAN 1 Boyolali. There are asserting, affirming, stating,
insisting, complaining, notifying, informing, reminding, and
criticizing acts. From 20 utterances, it includes asserting 3
utterances which 15%, affirming 3 utterances which 15%,
stating 2 utterances which 10%, insisting 1 utterance which
5%, complaining 1 utterance which 5%, notifying 3 utterances
which 15%, informing 2 utterances which 10%, reminding 4
utterances which 20%, and criticizing 1 utterance which 5%.
From the classification above, it can be concluded that
reminding was dominantly than the other used by the third
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teacher in associating activity. Reminding was uttered by the
third teacher 4 times in associating activity. The teacher
dominant reminding because in associating activity the teacher
more reminded the students about some of information from
the hortatory exposition text material. The teacher reminded to
the students with explained again about the lesson on that day.
6) Representative Speech Acts Dominant Used by Third
Teacher in Communicating Activity
The percentage of types of representative acts that was
used by the third teacher in communicating activity during
teaching learning process at second grade students of MAN 1
Boyolali. The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher in communicating activity. The table as below:
Table 4.44
Dominant Representative Speech Acts Used by Third
Teacher in Communicating Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 1 14,28%
2 Affirming 2 28,57%
3 Stating 2 28,57%
4 Notifying 1 14,28%
5 Assuring 1 14,28%
Total 7 100%
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Based on table above, the researcher found 7
utterances used by the third teacher in the communicating
activity during teaching learning process at second grade
students of MAN 1 Boyolali. There are asserting, affirming,
stating, notifying, and assuring acts. From 7 utterances, it
includes asserting 1 utterance which 14,28%, affirming 2
utterances which 28,57%, stating 2 utterances which 28,57%,
notifying 1 utterance which 14,28%, and assuring 1 utterance
which 14,28%.
From the classification above, it can be concluded
that affirming and stating were dominantly than the other used
by the third teacher in communicating activity. Affirming and
stating were uttered by the third teacher 2 times in
communicating activity. The teacher dominant affirming and
stating because in communicating activity the teacher more
affirmed the student’s answer and more stated about his
opinion that related to the lesson.
7) Representative Speech Acts Dominant Used by Third
Teacher in Closing Activity
The percentage of types of representative acts that was
used by the third teacher in closing activity during teaching
learning process at second grade students of MAN 1 Boyolali.
The researcher used table to make easier to know the
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frequency of the used representative acts used by the third
teacher in closing activity. The table as below:
Table 4.45
Dominant Representative Speech Acts Used by Third
Teacher in Closing Activity
No
Types of
Representative
Speech Act
Frequency Percentage %
1 Asserting 1 25%
2 Informing 2 50%
3 Reminding 1 25%
Total 4 100%
Based on table above, the researcher found 4
utterances used by the third teacher in the closing activity
during teaching learning process at second grade students of
MAN 1 Boyolali. There are asserting, informing, and
reminding acts. From 4 utterances, it includes asserting 1
utterance which 25%, informing 2 utterances which 50%, and
reminding 1 utterance which 25%.
From the classification above, it can be concluded
that informing was dominantly than the other used by the third
teacher in closing activity. Informing was uttered by the third
teacher 2 times in closing activity. The teacher dominant
informing because in closing activity the teacher more
informed the students about the final examination.
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From the explanation above, the researcher will
percentage of types of representative speech acts that was
used by the third teacher in teaching and learning process at
second grades students of MAN 1 Boyolali based on
curriculum 2013 there are opening, observing, questioning,
experimenting, associating, communicating, and the last is
closing. The researcher used table to make easier to know the
frequency of the used representative acts used by the third
teacher. The table as below:
Table 4.46
Dominant Representative Speech Acts Used by
Third Teacher
Third Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
1 Asserting
Opening - -
Observing - -
Questioning 1 1,26%
Experimenting 12 15,89%
Associating 3 3,79%
Communicatin
g 1 1,26%
Closing 1 1,26%
Total 18 22,78%
2 Affirming
Opening 1 1,26%
Observing - -
Questioning 2 2,53%
Experimenting 7 8,86%
Associating 3 3,79%
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Third Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
Communicatin
g 2 2,53%
Closing - -
Total 15 18,98%
3 Stating
Opening 1 1,26%
Observing - -
Questioning - -
Experimenting 1 1,26%
Associating 2 2,53%
Communicatin
g 2 2,53%
Closing - -
Total 6 7,59%
4 Informing
Opening 2 2,53%
Observing - -
Questioning - -
Experimenting 1 1,26%
Associating 2
Communicatin
g - -
Closing 2 2,53%
Total 7 8,89%
5 Reminding
Opening 2 2,53%
Observing 1 1,26%
Questioning - -
Experimenting - -
Associating 4 5,06%
Communicating - -
Closing 1 1,26%
Total 8 10,12%
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Third Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
6 Praising
Opening - -
Observing 1
Questioning 1
Experimenting - -
Associating - -
Communicatin
g - -
Closing - -
Total 2 2,53%
7 Insisting
Opening 1 1,26%
Observing - -
Questioning 2 2,53%
Experimenting 2 2,53%
Associating 1 1,26%
Communicatin
g - -
Closing - -
Total 6 7,59%
8 Denying
Opening - -
Observing - -
Questioning - -
Experimenting 1
Associating - -
Communicatin
g - -
Closing - -
Total 1 1,26%
9 Notifying
Opening - -
Observing - -
Questioning - -
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Third Teacher
No
Types of
Representative
Acts
Activity Frequency Percentage
Experimenting 9 11,39%
Associating 3 3,79%
Communicating 1 1,26%
Closing - -
Total 13 16,45%
10 Complaining Opening - -Observing - -
10 Complaining
Questioning - -
Experimenting - -
Associating 1 1,26%
Communicating - -
Closing - -
Total 1 1,26%
11 Criticizing
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating 1 1,26%
Communicating - -
Closing - -
Total 1 1,26%
12 Assuring
Opening - -
Observing - -
Questioning - -
Experimenting - -
Associating - -
Communicating 1 1,26%
Closing - -
Total 1 1,26%
Total of Representative Acts by
Third Teacher 79 100%
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From the data above the researcher found there are 79
utterances of representative speech acts from the third teacher.
The researcher found types of representative acts dominant
from third teacher is Asserting 18 utterances from 79 utterances
which 22,78% from 100%. Affirming 15 utterances which
18,98% is more than notifying, notifying 13 utterances which
16,45% is more than reminding, reminding 8 utterances which
10,12% is more than informing, informing 7 utterances which
8,89% is more than stating and insisting, stating and insisting
have 3 utterances each types which 7,59% are more than
praising 2 utterances which 2,53% is more than denying,
complaining, criticizing, and assuring that only 1 utterance each
types which 1,26%.
From the explanation above the third teacher dominant
used asserting in English teaching learning process. The third
teacher is more used asserting because the teacher asserted
about the important thing, asserted the knowledge, and asserted
some information to the students. The researcher found the
most dominant in experimenting activity which 12 acts.
d. Representative Speech Acts Dominant Used by Teachers in
Teaching Learning Process at Second Grade Students of MAN
1 Boyolali in Academic Year 2018/2019
The percentage of representative speech acts that was used
by the teachers in teaching learning process at second grade
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students of MAN 1 Boyolali based on curriculum 2013. The
section in curriculum 2013 are opening activity, observing,
questioning, experimenting, associating, communicating, and
closing activity. The researcher used table to make easier to know
the frequency of the used representative acts used by the teachers
based on curriculum 2013. The table as below:
Table 4.47
Dominant Representative Speech Acts Used by The Teachers
in MAN 1 Boyolali
No
Types of
Representative
Acts
T1 T2 T3 Frequency Percentage
1 Asserting 8 14 18 40 18,01%
2 Affirming 6 9 15 30 13,51%
3 Stating 5 4 6 15 6,75%
4 Denying 3 1 1 5 2,25%
5 Assuring - - 1 1 0,45%
6 Informing 14 3 7 24 10,81%
7 Notifying 3 3 13 19 8,55%
8 Rebut 2 - - 2 0,90%
9 Reminding 3 7 8 18 8,10%
10 Objecting 1 1 - 2 0,90%
11 Predicting 1 - - 1 0,45%
12 Suggesting 5 - - 5 2,25%
13 Insisting 15 13 6 34 15,31%
14 Guessing 2 - - 2 0,90%
15 Blaming 1 2 - 3 1,35%
16 Criticizing 1 2 1 4 1,80%
17 Praising 4 1 2 7 3,15%
18 Complaining 6 3 1 10 4,50%
Total 80 63 79 222 100%
237
Based on table above, the researcher found 222
utterances used by the teachers during teaching learning process at
second grade students of MAN 1 Boyolali there are asserting,
affirming, stating, denying, assuring, informing, notifying, rebut,
reminding, objecting, predicting, suggesting, insisting, guessing,
blaming, criticizing, praising, and complaining acts.
From 222 utterances, it includes asserting 40 utterances
which 18,01%, affirming 30 utterances which 13,51%, stating 15
utterances which 6,75%, denying 5 utterances which 2,25%,
assuring 1 utterance which 0,45%, informing 24 utterances which
10,81%, notifying 19 utterances which 8,55%, rebut 2 utterances
which 0,90%, reminding 18 utterances which 8,10%, objecting 2
utterances which 0,90%, predicting 1 utterance which 0,45%,
suggesting 5 utterances which 2,25%, insisting 34 utterances
which 15,31%, guessing 2 utterances which 0,90%, blaming 3
utterances which 1,35%, criticizing 4 utterances which 1,80%,
praising 7 utterances which 3,15%, and complaining 10 utterances
which 4,50%. From the classification before, it can be concluded
that asserting act was dominantly than the other used by the
teacher during teaching learning process in MAN 1 Boyolali.
Asserting act dominant because the teacher often asserts some
explanation or statement to the students about the material and
information he had explained in many time.  The teacher asserted
the important information to the students, because it was important
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to know by the students. When the teacher asserted something to
the students about his opinion or statement, the students would
give their attention. So that the students will know and understand
about that information or explanation of the teacher’s asserting. It
is one of the ways to for the students that they will know about the
important information by asserting the utterances.
From the explanation above, the researcher found the
most dominant expecially in experimenting activity with 25 acts,
because in experimenting activity the teacher ask the students to
explore, try out, discuss, demonstrate,  imitate the shape/motion,
do experiments, read sources other than textbooks, gathering data
from sources through questionnaires (Suseno,2017). In this case,
the teacher asked the students to do an exercise and discussed the
exercise from the material to know the students comprehension
about the material. Then the teacher asserted some information,
knowledge, and explained  about the answer from the exercise to
the students that related to the material. Therefore, in
experimenting activity there are many utterances the teachers who
used asserting act.
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B. Discussion
This section presents the discussion of the research findings.
There are two problem statements proposed in this study and the
discusssion only focuses on them. As mentioned in the previous chapter,
the aims of the study are to know the types of representative speech acts
used by the teachers in teaching learning process at second grade students
of MAN 1 Boyolali and dominant of representative speech acts used by
the teachers in teaching learning process at second grade students of MAN
1 Boyolali.
Based on the research findings, it was clear that the English
teachers’ utterances shows the types of representative speech act. While
the researcher applied types of representative speech acts by Searle &
Vanderveken to analyzed the utterances of English teachers in teaching
learning process in MAN 1 Boyolali especially in XI Agama 1, XI IPS 1,
and XI IPA 3. In Searle & Vanderveken’s theory (1985:182) there are
thirty two types of representative acts, there are asserting, claiming,
affirming,stating, denying, assuring, informing, notifying, disclaim,
arguing, rebut, reminding, objecting, predicting, reporting, retrodict,
suggesting, insisting, conjecturing, hypothesizing, guessing, swearing,
testifying, admitting, confessing, accusing, blaming, criticizing, praising,
complaining, boasting, and lamenting. From the research finding, the
researcher found several types of representative acts used by the teacher in
uttered her or his utterances to students during teaching and learning
process. The findings are discussed below:
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1. Types of Representative Speech Act Used by The Teacher
Representative act is a kind of act that state what the
speaker believes to be the case or not. In the other words, the speaker
state certain utterances, he or she belive as a truth (Yule,1996:53). A
representative speech act is an illocutionary act; the speech deals with
the words real and intended meaning.
Representative act can be occurred in daily life, when
applying types of representative act at second grade students in
science, social, and religion class of MAN 1 Boyolali, the findings
showed that although the categories usually occur in the general
conversation, they can also found in teaching learning in the
classroom. In the teaching learning process in second grade students in
science, social, and religion class of MAN 1 Boyolali, any eighteen
types of representative acts was uttered by the teacher as the speaker.
In analyzing the data, the researcher used Searle & Vanderveken’s
theory there are asserting, claiming, affirming,stating, denying,
assuring, informing, notifying, disclaim, arguing, rebut, reminding,
objecting, predicting, reporting, retrodict, suggesting, insisting,
conjecturing, hypothesizing, guessing, swearing, testifying, admitting,
confessing, accusing, blaming, criticizing, praising, complaining,
boasting, and lamenting (Searle & Vanderveken,1985:182).
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Based on research finding, the researcher found eighteen
types of representative acts performed by three teachers in teaching
learning process at second grade students of MAN 1 Boyolali based on
observation on May 2019. There were asserting, affirming, stating,
denying, assuring, informing, notifying, rebut, reminding, objecting,
predicting, suggesting, insisting, guessing, blaming, criticizing,
praising, and complaining act. The researcher only found eighteen of
thirty two kinds of representative acts of Searle & Vanderveken’s
theory used by the teachers. The first, the second, and the third
teachers used two hundred and thirty two utterances of types of
representative acts.
Asserting is “assert”, which names the illocutionary force of
assertion (Searle &Vanderveken,1985:182). The asserting is mostly
performed by the teachers during teaching and learning process.
Asserting is most dominant because asserting can be applied in the
teaching learning process to delievered the knowledge and delivered
important information to the students during teaching learning process.
The teachers’ used of asserting to the students to asserted some
explanation and information about the lesson that the teacher had
explained during teaching learning process. The students should pay
attention to that explanation because it was important to know by the
students. It is one of the way to activate the students that they will
know and understand about the important information by asserting the
utterances. Researcher have found this type which is in accordance
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with the theory of Searle  and Vanderveken (1985:182). The researcher
found this type also been used by Junaidi (2017) in her thesis.
Insisting is the same illocutionary force with suggesting. The
different is that the force to do something where insisting has more
authority to assert the hearer. Someone can insist on your doing
something and insist that something is the case. The insisting mostly
used by the teachers then affirming acts. The teachers mostly insists
the students to do something where insisting has more authority to
assert the hearer. It is because the teacher must be insists the students
to prepare their books, to open and read their book, and insists the
students to do the exercise of the material to make the students
understand the lesson and to check the students comprehension.
Researcher have found this type which is in accordance with the theory
of Searle  and Vanderveken (1985:182). And this type also been used
by Khoirunnisa Wulan Junaidi in her thesis.
Affirming is assertive which have the same illocutionary point,
mode of achievement, degree of strength, propotional content
conditions, prepatory conditions, and sincerity conditions as “assert”.
The affirming mostly used by the teacher then informing acts. The
teacher mostly affirmed the student’s answer or opinion. When the
teacher asked something to the students and they are answered in
correct the teacher would be affirming the students’ answer. It is one
of the ways to give confirmation about the students’ answer or opinion,
it is correct or not. Researcher have found this type which is in
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accordance with the theory of Searle  and Vanderveken (1985:182).
Junaidi (2017) and Yusuf (2019) also found this type in their thesis.
Informing is means to inform or assert to a hearer with
expectation that the hearer does not already know what he is being
informed of. It is usually to give a fact or information about something.
The informing mostly used by the teachers then notifying acts. The
teachers mostly informing to the students by explained the lesson or
other things in front of the class in many time. The informing
utterances uttered by the teacher in the teaching process are informing
the variant information, for example informing about the material they
would discuss. The other information that informed by the teacher are
about the time of lesson during Ramadhan month and indormed about
the final examination. When the teacher informed about some
information to the students they need to know about the teacher would
be informing that information to the students. The students would have
understood  about what the teacher said and they would have knew
about the information related to the material or topic at that meeting. It
is one of the ways to give the information about something new to the
students, so that they would know about some important information
that should be understood by the students. Informing act also been
used by Junaidi (2017) and Yusuf (2019) in their thesis. The researcher
have found this type which is in accordance with the theory of Searle
and Vanderveken (1985:182).
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Notify is to assert to a hearer with the additional of achievement
that the hearer be put on notice. The speaker informs or notifies the
hearer by making a statement or assertion to him, but the direct object
of “inform” and “notify” is a personal non or pronoun referring to the
hearer whereas the indirect object is a “that” clause. The notifying
mostly used by the teachers then reminding acts. The teachers mostly
notified to the students about the material of the lesson, so the teacher
notified some information and knowledge in many times he/she had
explained and the reason and the answer about some questions that the
teacher asked to the students before. By produced notifying utterances,
the teacher would be increasing the knowledge and English
comprehension of the students, because after the teacher notified the
information about knowledge related to the lesson and the other thing,
the students would know and understand about what the teacher said.
Researcher have found this type which is in accordance with the theory
of Searle  and Vanderveken (1985:182). The researcher also found this
type in the thesis by Junaidi (2017) and Yusuf (2019).
Reminding is to assert to a hearer with the additional
preparatory condition that the hearer once knew and might have
forgotten the proportional content. Thus only by having more
preparatory conditions attributing propositional attitude to the speaker.
“Remind” is hybrid verbs because reminding does not need to be a
speech acts at all. For example, someone was reminding of event in the
past by eating and madeleine. The reminding mostly used by the
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teachers then stating acts. The reminding mostly used by the teachers
because the teacher often reminded the students about the material of
the lesson in the past or other thing they have forgotten. For example
the teacher reminded about the structure of simple present tense in the
past meeting. It is the one of the ways to help the students to
understand about the lesson. The teacher help the students to reminds
about the material or other things they have forgotten with the aim that
the students do not forget what the teacher has said. Junaidi (2017) and
Yusuf (2019) also found this type in their thesis. Researcher have
found this type which is in accordance with the theory of Searle  and
Vanderveken (1985:182).
Stating something is connected to the notion of setting
something forth or representing something normally for the benefit or
edification of the hearer. Stating in the other hands will connect to the
motion of setting something. The stating mostly used by the teachers
then complaining acts. The stating act mostly used by the teachers
because the teacher explained the lesson with give the comment by
stated his/her opinion that related to the lesson, the students would be
know about that information and help them for understanding the
meaning of the lesson. It is very usefull especially for the students to
increase their knowledge during teaching learning process. It is one of
the ways for the teacher to express his opinion to the students and
shared the information. Researcher have found this type which is in
accordance with the theory of Searle  and Vanderveken (1985:182).
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This type also been used by Junaidi (2017) and Yusuf (2019) in their
thesis.
Complaining has both an assertive and an expressive use. In the
assertive sense to complain about P is to assert that P with the
additional sincerity conditions that one is dissatisfied with P and the
additional preparatory condition that the state of affair is bad. The
complaining mostly used by the teachers then praising acts. The
complaining act mostly used by the teachers because the teacher
complained about the students behavior’s in the class about many
things. For example, the teacher complained the students for not asking
the teacher condition back in the opening the class after the teacher
asked the students condition. In another activity, the teacher
complained the students about their voice is not hear while answering
the question. If the students behavior’s still like that, it can make the
teaching learning process become uncondusive. The teacher
complained to the students about their bad behavior’s so the students
would change their behavior’s much better. It is one of the ways for
the teacher to changed a bad behavior of the students to become a good
students during teaching learning process. Researcher have found this
type which is in accordance with the theory of Searle  and
Vanderveken (1985:182). The researcher also found the complaining
act in Junaidi (2017) thesis.
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Praising is to praise someone or something is to assert that a
certain state of affairs that has to do with him or it is good while
expressing approval of him or it. The praising act mostly used by the
teachers because the teacher gave an appreciation to the students after
gave a comment or give a correct answer in teaching learning process.
If the students’ answer is correct, then the teacher appreciation the
students by praising them. Praising can make the students have a good
feelings that their work have been valuabled. It is one of the ways to
the teacher to built the students’ enthusiasm in teaching learning
process and it is form of an appreciation by the teacher after the
students have done to do something. Junaidi (2017) and Yusuf (2019)
also used this type in their thesis. The researcher have found this type
which is in accordance with the theory of Searle  and Vanderveken
(1985:182).
Denying creates the action of denial and oppose or negate the
proportion. Denying can be understood as refusing something because
you have own opinion. A denial is a negation of an assertion. The
denying act mostly used by the teachers because the teacher have
her/his own opinion when refusing the students’ answer. The teacher
denied to the students’ answer sometimes in teaching learning process
about the lesson because the students’ answer is incorrect. The teacher
after denied the students’ answer gave the correct answer to the
students about the lesson. So the students would be known the correct
information that delievered by the teacher and it is increase the
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students’ comprehension in understanding the material of the lesson.
Researcher have found this type which is in accordance with the theory
of Searle  and Vanderveken (1985:182). The researcher found that this
type also been used by Junaidi (2017) and Yusuf (2019) in their thesis.
Suggesting is giving a suggestion for someone to do something.
Suggesting has both directive and representative use someone can
suggest that you do something and something is the case. It seems
likely that the directive use is historically primary. But the
representative use is a genuine use in contemporary English.
Suggesting is not forcing the hearer to do. The suggesting mostly used
by the teacher then criticizing acts. The suggesting act mostly used by
the teacher because the teacher suggest some important thing to the
students about the lesson or other things without forcing them to do it.
The teacher suggested to the students to have an enough water or
mineral in break fasting and sahur during Ramadhan month. Another
example the teacher suggested to the students to remind about the
pattern from the material of the lesson, suggested to be aware in
buying the food, and suggested to the students to more read and study
before the final examination in the  next week. It is one of the ways for
the teacher to tell the students about a good advices and directed the
students to do something in the future without forcing them. The
teacher is the main center of the teaching learning process. So the
teacher suggested some important things to the students. Researcher
have found this type which is in accordance with the theory of Searle
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and Vanderveken (1985:182). This type also found in thesis by Junaidi
(2017) and Yusuf (2019).
Criticizing and praising is from another pair. To criticize
someone or something is to assert that a certain state of affairs that has
to do with him or it is bad while expressing disapproval of him or it.
The criticizing mostly used by the teachers then blaming act. The
teacher mostly used to expressed criticizing during teaching learning
process, it is because the teacher dissaproval with the students’
personality in the class. The teacher expressed criticizing to the
students about answering the teacher’s question. The students doubt in
giving their answer or opinion while in teaching learning process. It is
one of the ways for the teacher to build the students’s characteristic to
become a brave students in the class or outside the school. Junaidi
(2017) and Yusuf (2019) also used this type in their thesis. The
researcher have found this type which is in accordance with the theory
of Searle  and Vanderveken (1985:182).
The main difference between blaming and accusing appears to
be that whereas blaming can be done privately in one’s thoughts,
accusing requires a public speech performance (as in “accuse” in
French). The blaming mostly used by the teachers then guessing act.
The teacher mostly used to expressed blaming during teaching learning
process. The teacher in teaching process blamed the students’ answer
or opinion. When the teacher asked something to the students and their
answer is untrue with the fact, so the teacher would be blaming the
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students answer and the teacher would be correcting the student’s
answer. It is one of the ways to give a confirmation about the students’
answer or opinion, it is correct or not and give the correction about
their answer. Researcher have found this type which is in accordance
with the theory of Searle  and Vanderveken (1985:182). The other
researcher that also used this type in the research is Junaidi (2017) in
her thesis.
Guessing can just be an unfounded stab in the dark. None of the
three types of act is essentially hearer-directed, and indeed one can
hypothesize, guess or conjecture without performing any overt speech
acts at all. The utterances of guessing uttered by the teacher in teaching
and learning process are not frequently because this type of the
representative speech acts is not the main utterance in the teaching and
learning process. Guessing utterance just supported the teaching
process, because the main purpose of the teaching in the teaching
learning process is sharing the knowledge or information, explaining
about the material. So it just the supporting utterance which makes the
teaching process more complicated and not monotone. When the
process of teaching conducted by the teacher is monotone the process
of teaching learning are not effective for the teacher and the students
because it makes the students will be boring and the teacher’s
explanation not transferred well.
Almost all of the guessing utterances uttered by the teacher in
the teaching process were guessing about the students’ felling and
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students’ habit in the lesson. When the teacher guessing something, the
students would respond what the teacher had guessed. When the
students were agreeing with the teacher’s guessed the teacher would
explain more about her guess. Although this type of representative acts
is not important in teaching and learning process, but it is help the
teacher to make sure about his opinion of something before she would
explain more about that. It just supported the process of teaching and
learning to make the variation in the teaching process by guessing the
students’ felling and opinion about something. Junaidi (2017) also
found guessing act in her thesis. The researcher have found this type
which is in accordance with the theory of Searle  and Vanderveken
(1985:182).
Objecting is the act to assert with the additional preparatory
condition that some proposition. To object that P is to represent with
the additional preparatory condition that some proposition which is
incompatible with or contrary to the propositional content has been
previously asserted, suggested or otherwise put forward. The
utterances of objecting uttered by the teacher in teaching and learning
process are not frequently. The teacher used to expressed objecting
during teaching learning process, because in teaching learning process
the students answering is incompatible or contrary with the teacher
utterances that has been previously asserted, suggested, or otherwise
put forward. This type is in accordance with the theory of Searle  and
Vanderveken (1985:182).
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Rebut is the act to argues against and argument or view
already put forward. In the standard case, someone rebut an argument
by arguing against it. Thus to rebut P is to argue that not P with the
additional preparatory condition that it has already been previously
argued (or at less asserted) during teaching learning process only by
first teacher. The teacher produced a rebut act in teaching and learning
process when she not agree with the statement of the students about the
hortatory exposition text then the teacher justify using rebut utterance,
so  the students are not mistaken in understanding the hortatory
exposition text.
Although there are two rebut acts only, but it is support the
teacher to give an argument by uttered the rebut act as the sign that the
teacher disagree with students’ statements. In edition it is making the
situation to be funny and made the students not bored with the lesson
during teaching and learning process in the class, because the act of
rebut is like debate or  compete the argument. The acts of rebut uttered
by the teacher is the act of disagree with the students’ statements about
the student’s answer of the exercise. It is one of the ways to stated
disagreement about the students’ statement about the answer and gave
the argument or her reason. The situation and condition during the
teaching and learning process not tighten and make the students not be
boring with the lesson. So that the teacher made a little debate by
uttering rebut act to the students. Researcher have found this type
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which is in accordance with the theory of Searle and Vanderveken
(1985:182). Rebut act also found in Yusuf (2019) thesis.
Predicting is to assert with the proportional content condition
that the proportional content is future with respect to the time of the
utterance and the additional preparatory condition that the speaker has
evidence in support of the proposition. Evidence is a special kind of
reason. The teacher produced predicting act in teaching learning
process when she predict that the male students are smooking outside
the school. Predicting support the teacher to asserts the statements by
uttered the predicting act the teacher predicts the  students habbit
outside the school when the teacher explained about smooking. The
teacher predicted some of the male students may have smooking.
Researcher have found this type which is in accordance with the theory
of Searle and Vanderveken (1985:182). The other researcher that have
found this type is Yusuf (2019) in his thesis.
Assuring is expressed to tell someone confidently that
something is true, especially so that they do not worry. When the
speaker assures, he tries to make the hearer feel sure, normally because
the hearer already has some doubts. The teacher was assuring about
her comment about the students’ answer of the exercise. So that the
students would be sure with the teacher’s comment that the teacher had
gave. The assuring utterances used by the teacher in the teaching
process are assured her comment. When the teacher gave a comment,
she would assure about what she said, so that the students would be
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sure and believe in the teacher’s utterance. If the student’s opinion was
correct the teacher would be affirming their opinion. It is one of the
ways to make sure for the students and make them believe in her
utterances. Junaidi (2017) and Yusuf (2019) also used this type in their
thesis. The researcher have found this type which is in accordance with
the theory of Searle  and Vanderveken (1985:182).
Moreover, the teacher used eighteen types of representative
speech act that are there are asserting, affirming, stating, denying,
assuring, informing, notifying, rebut, reminding, objecting, predicting,
suggesting, insisting, guessing, blaming, criticizing, praising, and
complaining acts.
It was clear that those representative speech act used during
teaching learning process by the teacher and the types of representative
speech act proposed by expert Searle & Vanderveken (1985) still exist
in teaching learning process or other activity. It was also supported by
some researcher about representative act types, it can be written also in
which based on the finding research of some researcher by
Khoirunnisa (2017) stated that representative act found in teaching
learning process on the speaking class of the third semester in IAIN
Surakarta in Academic Year 2016/2017. Hidayatulloh (2017) stated
that representative act found in A Beautiful Mind movie. Karlinda &
Yuliasri (2014) stated that representative act found on the debaters of
Grand Final Indonesian Varsity English Debate. Bayat (2015) stated
that representative act found in preschool teacher education program in
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Turkey and Yusuf (2019) stated that representative act have found in
teaching learning proces on the grammar class of the second semester
in English Language Education of IAIN Surakarta in Academic Year
of 2018/2019.
2. Dominant Representative Speech Act Used by The Teacher
From the research finding, Searle & Vanderveken (1985) explain
that there are thirty two classifications of representative acts there are
asserting, claiming, affirming,stating, denying, assuring, informing,
notifying, disclaim, arguing, rebut, reminding, objecting, predicting,
reporting, retrodict, suggesting, insisting, conjecturing, hypothesizing,
guessing, swearing, testifying, admitting, confessing, accusing,
blaming, criticizing, praising, complaining, boasting, and lamenting.
The researcher has been proven in teaching and learning process at
second grade students of MAN 1 Boyolali that the researcher found
eighteen classification of teacher’s utterances there are asserting,
affirming, stating, denying, assuring, informing, notifying, rebut,
reminding, objecting, predicting, suggesting, insisting, guessing,
blaming, criticizing, praising, and complaining acts. The most
dominant types of representative acts based on curriculum 2013 is
asserting acts.
Based on the research finding the researcher have found that the
first teacher was mostly used types of representative speech act when
she teached English material at religion class. It can be seen from the
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total of the utterances from the teacher that the first teacher uttered
eighteen utterances of representative speech act.
Further, as in the observation which did by the researcher the
teacher has good communication. So there were many speech act
appeared there. The first teacher in teaching was more active in
delivered the material. Based on the researcher observation there was a
situation when the teacher teached, there were many students who
seemed less enthusiastic in the learning and teaching process. The
development of mindset owned by students is influenced by attitudes.
Attitude is something that is learned and attitude determines how
individuals react to situations and determines what is the purposes of
life. According to Sunaryo (200:2004), attitudes consist of several
levels namely, accepting, responding, respecting, and being
responsible. So that, the teacher more use several types of
representative speech acts to increase student morale and to make the
students not to feel bored with the learning material.
According to the research finding, the second dominant teacher
used representative speech act is the third teacher. The third teacher
dominant used representative speech act while teached in science class.
Science grade students are more critical in responding to problems and
they are able to instill a more logical thinking and optimistic in
everything (Pratiwi, 4:2016). The students in science class three of
second grade in MAN 1 Boyolali have an active attitude in the learning
process so that a good communication relationship exists between the
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teacher and students. From this situation, occured a communication in
which the teacher unconsciously uses the type of representative speech
act.
The third dominant teacher used representative speech act is the
second teacher. The second teacher less used representative speech act
when he teached in  eleven social grade students. There were fewer
representative speech acts that the teacher used. The situation on that
day when the teacher taught at noon on the month of Ramadan. Based
on observations, the teacher and students look tired in teaching
learning process. This can be a factor for teacher to less say things out.
Whereas pragmatic is based on context, situation, and what is
happening.
From the explanation above, the most dominant types of
representasative acts from three teachers in second grade students of
MAN 1 Boyolali is asserrting act especially in experimenting activity.
Searle & Vanderveken (1985) explained that the representative act is
to express the speaker’s beliefs that contain truth values. The
utterances of the speaker representing the world as he/she believes it or
not. The words have different direction of it. Cutting (2002:17) adds
that these acts can be used to perform some function such as
describing, claiming, insisting, and predicting. In this case, suitable
with the data obtained by three teachers in teaching learning process at
second grade students of MAN 1 Boyolali, the process states that
asserting act is most dominant especially in experimenting activity.
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The activity of communication was when the teacher asked the
students to explore, gave a try out, discuss material of the lesson,
demonstrate the example, imitate the shape/motion, do experiments,
and read sources other than textbooks (Suseno, 2017). In this case, the
teacher asked the students to read some example of hortatory
exposition text. After that the teacher discussed with the students about
the material of the lesson that maybe the students still did not
understand. The teacher also gave a question to the students to know
the students comprehend in the lesson. After that the teacher gave an
exercise to the students about hortatory exposition text material.
Therefore , in experimenting activity, there are many asserting acts
used by the teacher in teaching learning process
It was clear that those representative acts used during teaching
learning process by the teacher, and the most dominant types of
representative acts proposed by Searle & Vanderveken (1985) still
exist in teaching learning process.
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CHAPTER V
CONCLUSION AND SUGGESTION
In this chapter, the researcher divides the content into two points. That are
conclusion and suggestion. The explanation of each point is represented
below.
A. Conclusion
This research is concerned with the pragmatic analysis types of
representative speech acts uttered by the English teacher in the teaching
learning process at second grade students of MAN 1 Boyolali. In line with
the objectives of research, to identify the types of representative speech
acts and dominant representative acts used by the teacher in teaching
learning process at second grade students of MAN 1 Boyolali the result of
research can be concluding as follow:
1. After analyzing the data, the researcher has found 18 types of
representative acts proposed by Searle and Vanderveken’s theory used
by the English teacher in teaching learning process at second grade
students of MAN 1 Boyolali, there are 222 utterances from the
teacher’s performed. There were asserting, affirming, stating, denying,
assuring, informing, notifying, rebut, reminding, objecting, predicting,
suggesting, insisting, guessing, blaming, criticizing, praising, and
complaining act. If we draw a relationship between the results of the
research with the position, function, and role of the teacher in teaching
and learning process, we can say that the teacher’s role in English
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teaching-learning process of MAN 1 Boyolali is as an agent of change.
Despite their dominations in the conversation, they try to increase the
students’ comprehension by expressing illocutionary function of
asserting. As the agent of change, the English teacher expects the
students to change from being passive learners into the active ones as
well as to change their thoughts and attitudes to be more critical and it
will increase the students’ comprehension and knowledge. The
teachers uses more representative speech acts at the main activity
stage, because at the main activity stage the teacher explains the
learning material repeatedly to students with the aim so that the
students can understand the material well.
2. The asserting was mostly dominant used by the teacher in teaching
learning process. The asserting was found to be the most performed
representative acts by the teacher during the six meeting of three
teachers in teaching learning activities especially at second grade
students which occurred in 40 times which 18,01% from 100%.
Asserting was used by the teacher to assert some information,
explanation, or statement to the students about the material and
information the teacher had explained in many time. The teachers
would be asserting his/her explanation, notified and informed
something to the students about important things. So that the students
will know and understand about the information or explanation of the
teacher’s asserting. Regarding the illocutionary force of asserting, it is
aimed to asserts certain information to the students. The teachers’ use
264
of asserting allowed the students to increase the students’
comprehension. It is also beneficial for sharing knowledge or
information and for promoting students’ critical thinking. This implies
that statements must be employed by the teacher during classroom
communication practices. However, it is recommended for teachers to
advisable more open knowledge than to display information.
B. Suggestion
Based on the conclusion and implication that have been explained above,
some suggestions are proposed to the following parties:
1. To linguistic students
The linguistic students are expected to learn and explore more
about pragmatics especially on the study of representative acts. by
understanding representative acts, the students will be more aware of
how the language is actually being used. Thus, the students can avoid
misunderstanding or misconception in interpreting the speaker’s
messages.
2. To the teacher
This research is expected to give the teacher an insight about
language teaching. Especially on the language phenomena related to
representative speech acts. It is advisable for the teacher to use English
optimally and teach the students the importance of pragmatics so that
the students are aware of how language should be used. It does not
mean that the teachers should teach pragmatics as a science. Instead,
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the teachers are suggested to incorporate various learning activities
that can promote the students’ pragmatic awareness as well as develop
their communicative competence. The teachers should also consider
giving students more opportunities to engage them in the classroom
interaction. Besides that in hortatory exposition text learning in the
teacher class, it should provide the theory that the teacher should give
to his/her students by looking at the students’ abilities as well so that
the material provide and which must be practiced can be relevant.
3. To the other researcher
The objective of this research is limited only to identify the types
of representative speech acts performed by the English teacher during
teaching learning process. Therefore, it is expected that the limitation
of this research will encourage other researcher who wish to carry out
similar studies to investigate more about other aspect of pragmatics
such as perlocutionary acts, implicature and speech act in different
theory.
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APPENDIX 1
THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
First Teacher
Day : Monday (First Meeting)
Time : 6th May 2019
Place : MAN 1 Boyolali (XI Agama 1)
Teacher: Mrs. Junainah Helmy,M.Pd
Topic : Hortatory Exposition Text
Code:
T1 : Teacher 1
S : Student
Ss : Students
T1 : Assalamualaikum warrahmatullahi wabarakatuh.
Ss : Waalaikumsalam warrahmatullahi wabarakatuh.
T1 : Good morning everybody.
Ss : Morning.
T1 : How are you today?
Ss : I’m fine thankyou. Alhamdulillah.
T1 : Without ask me how am I ?
Ss : *Laugh*
T1 : Sudah ditanya tapi gak tanya balik Bu Guru.
Ss : *laugh*
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T1 : Alright students, does anyone remember what topic we discuss the last
time before you have long long holiday?
Ss : Yes
T1 : What is it? What topic did we discuss the last time we meet?
Ss : *diam*
T1 : No one remember pasti ya.
Ss : No
T1 : Alright. Please open your book on page 48!
Ss : Okay Mam.
T1 : What do you find on that page?
T1 : Reza, what do you find on page 48? What topic do you find?
S : 48? *membuka buku*
Ss : 48 Za !
T1 : Sorry?
S : Polusi udara Mam
T1 : Safa? What is that text?
S : Exposition
T1 : Exposition, thats right. Tepatnya we have two types of Exposition Text
they are Analytical and this one is.... What ?
S : Hortatory Exposition Text
T1 : Yes that’s right. In the first semester we have studied Analytical
Exposition. And now in the second semester you learn about Hortatory
Exposition Text.
Ss : Yes
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T1 : What makes the different between Analytical Exposition and Hortatoty
Exposition Text ? Does anyone has any idea?
Ss : *silent*
T1 : Okey Fahira. What is the different between Analytical Exposition and
Hortatory Exposition Text?
S : Emmmmmm *membaca buku*
T1 : Are there any similarities between the two texts?
S : Apa ya Mam? *tertawa*
T1 : This first text is Analaytical Exposition Text and this one is Hortatory
Exposition Text *showing the two texts*. Are there similar?
Ss : Yes
T1 : Yes, bacause both of them are Exposition Text. But they must be some
differences. So is there anyone know the differences both of Analytical
and Hortatoty Exposition Text?
Ss : Nggak tau Mam.
T1 : Let me give you some clues. Analytical Exposition Text the writer wants
to persuade that something is the case. But in Hortatory Exposition the
writer wants to persuade the readers or listeners that something should or
should not be done. Apa tadi Yuli yang Hortatory?
S : Hortatory Exposition the writer wants to persuade the readers or listeners
that something should or should not be done.
T1 : Okey Thank you Yuli. So this is the difference, in Analytical is the writer
wants to persuade that something is the case, this has an implication in the
last paragraph. So in the last paragraph the writer will conclude her/his
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discussions. Usually the witer uses the word.... what word the writer
usually use?
Ss : *diam*
T1 : Usually the witer uses the words “In conclusion”, what else ?
Ss : In summary
T1 : Yes thats rights. “In other words” dengan kata lain atau kesimpulannya.
In Hortatory Exposition Text the writer not only conclude the discussion
in the previous paragraph but the writer gives recommendation or
suggestion to the readers / listeners. So the writer usually close the writing
uses in the following words. The recommendation such as kata-kata apa
saja anak-anak ?
Ss : Suggest Bu
T1 : Sorry? Yang menunjukkan saran apa saja ? Word that show the
suggestion. Pastinya kata suggest.
Ss : Yes
T1 : What else ?
S : Recommend
T1 : Ya betul jangan ragu-ragu jawabnya, Tiara ya
S :*tertawa*
T1 : What else?
S : Why don’t.
T1 : Yes good Santi. Why don’t you or why don’t we.
Ss : Why don’t you or  why don’t we. *mengulang perkataan guru*
T1 : Any other ?
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Ss : *diam*
T1 : We have “Suggest, recommend, and why don’t” and now we have should
and must. At least this are the words that are usually use by the writer to
end the discussion or to close the writing in Hortatory Exposition Text.
This one is usually in the first paragraph and this one will be in the last
paragraph. This is the most important thing you should remember about
Hortatory Exposition and Analytical Exposotion Texts. The writer
intention or tujuannya penulis to persuade something is the case and to
persuade something should be done. In this case the writer conclude in
Hortatory Exposition the writer recommend or give suggestion. Is that
understood?
Ss : Yes Mam, understood.
T1 : Okey. Now, please open your book on page 57!
Ss : Yes Mam.
T1 : I want to show you the part of Hortatory Exposition text. Does anyone
know the part or the structure of Hortatory Exposition Text ?
Ss :  Thesis statements, arguments
T1 :  Okey the first will be Thesis Statements. In this part the writer expresses
what topic here or she will discuss in her writing. Jadi dalam paragraf ke 1
biasanya penulis menyebutkan topic apa yang akan di bahasnya dalam
tulisan tersebut. The second part will be...
Ss : Arguments
T1 : Yes, Arguments. There are usually more than one arguments usually
there are two or three arguments that the writer purposes to support his/her
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statements from the first paragraph, and usually he uses the word such as
Firstly, Secondly, Next and In addition. What is the meaning “In addition”
in Indonesia ?
S : Dalam kondisi
T1 : Bukan itu Zahra, tepatnya “tambahan lagi”. You may use the word
“moreover” artinya terlebih lagi, and “furthermore” sama juga artinya
yaitu terlebih lagi atau lebih jauh lagi. My question is “Do the words
Firstly, Secondly, Thirdly show “urutan”? Apakah kata “Firstly, Secondly,
Thirdly” dalam text Hortatory atau Analytical ini menunjukkan urutan
yang tidak boleh dibolak-balik ?
Ss : Yes Mam.
T1 : Unfortunately, No. Bukan ya, jadi ini yang ada Firstly, Secondly, Thirdly
pada teks Hortatory Exposition atau Analytical Exposition itu tidak
menunjukkan urutan jadi boleh di balik. Yang tadinya menentukan
Secondly pada yang kedua boleh di sebutkan yang pertama. Jadi Firstly,
Secondly, Thirdly ini hanya menujukkan julmahnya supaya urut saja
seperti umumnya begitu. It is understood?
Ss : Yes
T1 : Okey. And what is the next structure ? The next part?
Ss : Recommendation
T1 : Yes, Recommendation. This is what we talk about. Jadi dalam bagian ini
penulis menujukkan sarannya, penulis harus ngapain atau sesorang harus
ngapain atau pemerintah harus ngapain.
T1 : Risky!(advice the students to pay attention)
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T1 : Now let see an example of Hortatory Exposition Text  on page 57. Have
you got the page ?
Ss : Yes
T1 : Okey. Please read the first text. To answer number 1-5. Baca dulu
sebentar!
Ss : *students reading*
T1 : Have you finish rading the first paragraph?
Ss : Yes
T1 : Okey. Only the first paragraph. Aprillia Nurbaiti where are you?
S : Absent Mam.
T1 : Absent? Dewi Giswanti?
S : Yes Mam.
T1 : What is the first paragraph about?
S : Malah meneng wae *tertawa*
T1 : Dewi Giswanti? Coba diingat lagi strukturnya tadi gimana. Tadikan ibu
sudah jelaskan struktur dari hortatory exposition text. In your opinion
what does the first paragraph belong to? Is that thesis statements or
arguments or it recommendation?
S : Thesis statement
T1 : Pastinya the first paragraph is Thesis Statemet. Thesis statement tadi
mengungkapkan apa?
Ss : Topiknya
T1 : Yak betul, topiknya. Pokok atau topik yang  akan dibicarakan. In your
opinion what topic will writer discuss in this writing? What topic?
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Ss : *silent*
T1 : About what?
Ss : To complain
T1 : About writing to complain? Emm not very sure about this. Ada yang
punya pendapat lain?
S : About ads.
T1 : Yes. Ads means advertisement. Yes, the writer want to talk about the TV
advertisement or advertisement on TV. Please pay attention to the word
for a number of reason. Usually the writer gives clues that it is the text of
Hortatory or Analytical Exposition text. In the last sentence of the first
paragraph. Unfortunately, waktunya sudah habis ya.
Ss : Iya bu*ramai* *Bell ringing*
T1 : Kita baru bahas berapa soal tadi? Sisanya masih banyak ya soal yang
belum terjawab. Iya karna dipotong ya jam mengajarnya selama bulan
Ramadhan. *laugh*
Ss : Hehehe... Yess miss.
T1 : Baiklah. Kalian silahkan lanjutkan pekerjaan tadi dirumah. Next meeting
akan kita bahas bersama-sama. Thankyou for your attention. Mari kita
tutup pertemuan pada hari ini dengan mengucapkan Hamdallah secara
bersama-sama.
T1&Ss : Alhamdulillahirabbil ‘alamin
T1 : Wassalamualaikum wr.wb.
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THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
First Teacher
Day : Thursday (Second Meeting)
Time : 13th May 2019
Place : MAN 1 Boyolali (XI Agama 1)
Teacher: Mrs. Junainah Helmy,M.Pd
Topic : Hortatory Exposition Text
Code:
T1 : Teacher 1
S : Student
Ss : Students
T1 : Assalamualaikum wr.wb
Ss : Waalaikumsalam wr.wb.
T1 : Good morning students! How are you today?
Ss : I’m fine thankyou. And you?
T1 : I’m fine too, thankyou. Who is absent today? Siapa yang gak masuk hari
ini?
Ss : Hakim Bu.
T1 : Kenapa Hakim gak masuk hari ini? Ada yang tau?
Ss : Sakit bu.
T1 : Siapa lagi yang gak masuk hari ini? Kita harus menjaga kesehatan ya.
Apalagi dibulan puasa ini cuacanya cukup panas. Usahakan waktu sahur
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dan buka puasa banyak minum air dan makan buah. Biar tubuh kalian fit
sehingga puasanya lancar. Oke anak-anak?
Ss : Yess, Bu.
T1 : Last meeting kita membahas apa anak-anak? Ada yang masih ingat?
Ss : *silent*
T1 : Masa’ gak ada yang ingat? Padahal baru hari Senin kemarin lho ya!
Everybody remember?
S : Hortatory Exposition Text
T1 : Betul. Hari Senin kemarin kita membahas tentang Hortatory Exposition
text. Sebelumnya ada pr atau tidak?
Ss : Gak Buuuuu.
T1 : Are you sure? Bohong itu dosa lho. Apalagi dibulan puasa seperti ini.
Yang kalian dapatkan cuma lapar dan haus jika bohong lho.
Ss : Hehehe... Iya Bu.
T1 : Students, please open your book on page 61. We will continue to discuss
about last meeting.
Ss : Yes, Bu.
T1 : Everybody, please pay attention to the last sentence of the first
paragraph! We think they should be stop for a number of reason. Nah kata-
kata “For a number of reasons” maksudnya itu karena sejumlah alasan, ini
yang menjadi penanda bahwa itu adalah teks Analytical atau Hortatory
Exposition. Di paragraf satu kalau seperti ini kita belum bisa menentukan
apakah itu Analytical atau Hortatory Exposition, nanti bisa kelihatannya
itu teks apa di paragraf terakhir. Tapi anda perlu lihat di kalimat terakhir
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paragraf satu biasanya ada kata-kata seperti ini, dititeni ya ini yang jadi
pertanda. Oke sekarang the writers says that TV ads should be stop. Iklan
di Tv harus diapakan ?
Ss : Dihentikan
T1 : Ya betul harus dihentikan karena beberapa alasan. What is the first
reason that the writers confess ?
Ss : Ads are .. *membaca teks*
T1 : Ads are noisome karena iklan itu mengganggu. Why does the writer say
that TV ads are noisome?
Ss & T : Because they go on for a long time and they are so many advertisement.
T : Good !
T1 :What is the second reason that the writer say about why TV ads should be
stop?
Ss & T : Ads has a bad influence for people.
T1 : How you explain this?
Ss & T : Because they try to encourage people to buy unhealthy food like beer,
soft drink, candy and chips.
T1 : Kalo habis nonton iklan minuman kayaknya segar kepingin beli tidak?
Ss : Iya, Yes Mam.
T1 : Kalo habis lihat iklan ada makanan yang kayaknya enak dan kekinian
dan kepingin beli tidak?
Ss : Pengen Bu
T1 : That is why TV ads are bad influence padahal yang diiklankan itu
kebanyakan yang tidak sehat-tidak sehat, jarang sekali yang sehat
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diiklankan di TV. So that why the writer says that TV ads are bad
influence, pengen beli pizza pengen beli donat pengen beli minuman
bersoda itu semuanya not good for your health. What is the next reason
that the writer says? Concerning this!
Ss & T: The people, many ads, kebanyakan iklannya daripada acara TV nya yang
ditonton.
T1 : Ya, mengapa begitu ? That is because they want to put all ads in the
popular programmer, because ads maker wants to put what they make in
all programs. Kalo semakin banyak iklannya berarti sebuah acara semakin
dinanti banyak orang dengan kata lain sebuah acara yang diminati banyak
orang maka para pengiklan akan berlomba-lomba mengiklankan diacara
tersebut. So how many reasons that the writer confess do they discussion?
How many reasons?
Ss : Three
T1 : Three, and they are stated in which paragraph ?
Ss : *silent*
T1 : The reasons are stated in paragraph two, three and four. What about the
last paragraph? Is it clear the arguments?
Ss : No
T1 : No? What do you think the last paragraph will be?
Ss :  Recommendation
T1 : It is recommendation. Please find a word or two words or any words that
show that page is recommendation. What word that you find in the last
paragraph?
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Ss : *silent*
T1 : Do you find the word suggest in the last paragraph?
Ss : No
T1 : Do you find the word recommend ?
Ss : Yes
T1 : Yes. What line ?
Ss : *berbisik*
T1 :  I don’t find the word recommend in the last paragraph. No, there is no
word recommend here. Do you find the word why don’t in the last
paragraph ?
Ss : No
T1 : No. Do you find the word should ?
Ss : Yes
T1 : Yes. Put an underline on that word. So you understand that is the
recommendation. What is writer recommendation?
Ss & T : TV station should not showing ads.
T1 : Stasiun televisi seharusnya menghentikan iklan. Any questions?
Ss : No
T1 : No, you don’t. If you don’t have any question I would like to ask some
of you some question, start of number one. Putri Apriliani ?
Ss : Absent
T1 : Putri Septia Maharani?
Ss : Absent
T1 : Dispent juga. Riska Alis Faziana?
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S : Yes Mam
T1 : Please answer and what will your answer and why you answer that ?
Ss : *Silent*
T1 : Read the question !
Ss : *membacakan jawaban*
T1 : Can you translate in Bahasa ?
S : *silent*
T1 : Apa yang... “feel” what is the meaning of “feel”? prasangka ya. Tentang
iklan yang ada di TV ? Yes, and your answer is?
S : A
T1 : Yes what is that ? Its “not care” of it. Do you know the meaning in
Indonesia of  “care” ? have you heard someone say “I don’t care of you” ?
pernah tidak mendengar seperti itu?
Ss : Pernah
T1 : Tau tidak itu artinya apa? Negatife atau tidak?
Ss : Tidak peduli artinya Bu. Iya Bu negatif.
T1 : Nah masa penulis engga peduli ?
Ss : Nahh salah kui
T1 : Unfortunatelly thats not the correct answer. Oke, have any other answer
for number one ?
Ss : No
T1 : No you don’t. Rizky Wahyu Kurniawan ? In your opinion what you see?
What will be the answer for number one ?
S : C
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T1 : In C the writer want to add. Artinya ingin di tambah, apakah benar
penulis ingin iklannya di tambah ?
Ss : No
T1 : No. Rijal ? In your opinion what will be the answer for question number
one ?
S : B
T1 : Penulis merasa terganggu dengan iklannya.
Ss : Nahhh kui
T1 : Okey thank you Rijal.
Ss : Ciyeeeee
T1 : Berikutnya, students you can use some clues selain “the word like” suka
kan bukan jawabannya, lalu pada pilihan D ada kata “Agree” setuju juga
bukan jawaban yang benar. Karena pada teks mengatakan ingin
memberhentikan. Kemudian yang A “does’nt care” tidak peduli jelas
salah, so the right answer is B.
We continue the question number two. Amelia Wahyu Anggraeni Putri ?
Please read the question and answer !
S : *membaca teks soal*
T1 : What is the meaning in Indonesia the question number two ?
S : *membaca teks soal*
T1 : Betul and your answer is ?
S : The writer persuade the reader that ads should be break in the program in
television.
285
T1 : Okey. To persuade the reader that ads should be banned for restrigate.
Okey students do you agree with this answer or do you have other answer?
Ss : Agree Mam
T1 : Agree? Setuju saja ahh biar tidak ditanya gitu ya? *tersenyum*
Ss : *tertawa* iya Bu.
T1 : Ya tapi jawabannya benar adalah A. To persuade the readers, masih ada
tuh disini to persuade the reader that should be done yaitu menghentikan
iklan di TV. Right continue the question number three. Rahayu Tri Utami?
S : Yes Mam
T1 : Okey, read the question and answer it !
S : *membaca soal*
T1 : What is the Indonesian meaning of the question ?
S : Efek dari *membaca teks*
T1 : Ini adalah efek negatife dari iklan itu sendiri, and your answer is ?
S : A. Ads are entertain us.
T1 : Ads are entertain us. Artinya iklan sangat menghibur kita. Do you agrre
with this ?
Ss : No
T1 : I don’t think so. Any other opinion ?
Ss : No *laugh*
T1 : Masa tidak ada yang menjawab lain ? We are looking for negative effect
or positive effect ?
Ss : *silent*
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T1 : We are looking for the positive effect, because the writer say soalnya ini
bilang begini ini adalah efek negatif kecuali, so kita cari yang efek
positifnya. Kita harus lihat satu per satu. Choice B Ads introduce on
favourite programs, what is the Indonesian meaning of this sentence ?
T1 : Iklan menggangu acara favorit, benar tidak ? Benar tapi ini akibat negatif
ya. C, encourage people to be consumerism, mendorong orang untuk
menjadi konsumtif jadi suka membeli apa-apa gitu. This is positive or
negative effect ?
S : Negatif
T1 : Negative. Choise D They disturd people enjoyment in watching TV.
Iklan itu menggangu kenyamanan orang saat menonton TV. It is negative
or positive effect ?
Ss : Negative
T1 : E They encourage people to buy something they are reraly need. Iklan
mendorong orang untuk membeli sesuatu yang tidak mereka perlukan.
Sama tidak dengan yang C tadi ?
Ss & T : Sama
T1 : Berarti yang bukan akibat negatif dari iklan yang B tadi. Ads are
entertain us. Let’s continue for the question number four. Tedi, please read
the question !
S : *membaca soal dibuku*
T1 : Oke Tedi repeat after me please? Repeat after me Tedi.
T1 & S: What does “they” involve the bold type in the third paragraph refers to?
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T1 : Bold type, ada yang tau what is the meaning of bold type ? kata yang
bercetak tebal. Kata yang bercetak tebal pada paragraf ke tiga mengacu
pada kata apa ?
Ss : Ads
T1 : Ssttttt. Biar Tedi yang menjawab. Kata yang bercetak tebal mengacu
pada apa ? Ads, people, helathy food, Tv program or Tv.
S : TV
T1 : TV ? Apa membicarakan TV pada paragraf ke tiga ?
Ss : No
T1 : Iya nggak mungkin. Apakah sebelum kata they ada kata people ?
Ss : Yes Mam. Ada
T1 : Tapi apakah itu yang digantikan dengan kata “they”?
Ss : No
T1 : Mereka berusaha untuk mempengaruhi orang-orang untuk membeli
makanan-makanan titik titik. Merekanya itu apakah orang ?
Ss : No, Bukan.
T1 : No, merekanya itu adalah advertisement atau iklan-iklan yang ada di TV.
Jadi jawabannya adalah E.
Number five, The text is writen in the form of .......
Ss : Hortatory Exposition Text.
T1 : Yes, Hortatory Exposition Text. Let’s just continue with the second text.
Please read the first paragraph first! Semuanya baca paragraf satu !
Ss : *read the text*
T1 : Rizky Fari Fauzi have you finish read the first paragraph ?
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S : Yes
T1 : Okey. Can you explain to us in Bahasa ?
S : Penggunaan formalin dan bahan pengawet dalam makanan merupakan
masalah yang serius karena tiga alasan.
T1 : Yak that is right, thank you. Okey, Annisa Natasha what is the first
reason?
S : *silent*
T1 : Alasan yang pertama
S : Formalin is not for human being, but it is for biologycal scient and
experiment.
T1 : Yes okey. The first reason is formalin not for human being, but it is for
biologycal scient and experiment. Formalin itu bukan digunakan untuk
orang tapi untuk percobaan biologi begitu. Karena kandungan formalin itu
adalah 10% larutan formalin formalty high. We continue with the second
paragraph. What does the writer say in the third paragraph? Nurul
Cahyaningsih?
S : Yes Mam
T1 : What does the writer say in the third paragraph ?
S : *silent*
T1 : Nurul Cahyaningsih in the first paragraph the writer say about the thesis
statement. In the second paragraph the writer write the first reason or the
first arguments why formain is not good for human being. So in the third
paragraph what does the writer talk about ?
S : *silent*
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T1 : Does he talk about his arguments or about the conclude for he
recommend something ?
S : *silent*
T1 : In the third paragraph
S : *mencari di teks*
T1 : There is face control from the goverment? Okey. Is that arguments or is
that recommend? In the third paragraph the writer says about his
arguments. In this case that there is no type control from the goverment.
Can somebody tell about the Indonesian of this sentence, please ?
Ss : *silent*
T1 : Amalia?
S : There is no control from the goverment.
T1 : Yaa, tidak ada apa ?
S : Tidak ada kontrol yang ketat dari pemerintah.
T1 : Yaa. Apa yang kita artikan ketat ?
S : The treat.
T1 : Ya the threat dari pemerintah. Tidak ada kontrol yang ketat dari
pemerintah, this condition makes people have really in a threat. Anybody
knows the meaning in Indonesia “threat” ? Sabrina apa artinya threat, T H
R E A T ?
S : Boleh buka kamus Bu ?
T1 : Iya boleh
S : Sebentar Bu.
Ancaman Bu.
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T1 : Ya threat itu ancaman. Kondisi ini membuat kesehatan orang benar-benar
dalam bahaya, benar-benar dalam terancam. Kenapa? karena orang-orang
khususnya para penjual diaman-mana pada curang-curangan, segala
macam makanan diberi pengawet agar besoknya lagi dapat dijual lagi agar
gak busuk dan sebagainya sampai menggunakan formalin segala intinya
begitu. Let’s we continue with the next paragraph. Paragraf ke empat
isinya tentang apa Alfarita Indah ? Paragraf ke empat ?
S : *diam*
T1 : Can somebody help Indah please ? What is the Indonesia meaning of
difficulty?
Ss : Kesulitan
T1 : Kesulitan good, Indah difficulty meaning is kesulitan. So what is the
Indonesian meaning of the first sentence in the fourth paragraph ?
S : *silent*
T1 : Ilham Aprilianto, coba di bantu! Bu Guru tadi tanya yang mana ?
S : *silent*
T1 : Hhmmmmm kalimat pertama paragraf ke empat. Ilham what is the
meaning of first sentence?
S : *silent*
T1 : Ilham jangan begitu to. Sudah dua kali saya katakan kalo kita sedang
membahas....
Ss & T : Kalimat pertama pada paragraf ke empat. Silahkan Ilham ?
T1 : Yaudah Ilham ganti sekarang Risma. Risma what is the meaning of first
sentence?
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S : *silent*
T1 : Difficulty itu kesulitan economy ya ekonomi seems kelihatannya not to
end tidak berakhir, yaudah tinggal digabung saja.
Ss & T : Kesulitan ekonomi kelihatannya tidak juga segera berakhir. Sebelum
lebaran harga barang-barang naik jauh ke angkasa, berharap nanti setelah
lebaran turun gitu. Tapi yang di tunggu turun yang nggak turun turun juga
justru dari lebaran semakin tambah semakin tambah. Tambahnya 5000
turunnya cuma seribu misalnya. This is what the writer means by difficulty
economy seems not to end. So Heni Nur Sholihati how many reason does
the writer say in the discussion ?
S : Tiga
T1 : How many reason? In English ?
S : The people become....*read text*
T1 : Lhoo... saya cuma minta in English how many reasons ?
S : Three Mam.
T1 : Three reasons, thats right. Now we continue with the last paragraph.
Considering the reasons, what is the meaning of considering ?
Considering?
S : Mempertimbangkan
T1 : Ya, mempertimbangkan apa ?
S : *silent*
T1 : Hellow? Mempertimbangkan alasan-alasan itu, we can make a
conclusion. Apa artinya?
T1 & Ss: Kita bisa membuat kesimpulan.
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T1 : What is the conclusion? That the use of formalin for the human consume
will be a serious problem. Sampai disitu apakah sudah ada
rekomendasinya ?
Ss : Belum
T1 : Belum. Coba kalimat berikutnya, We should be more aware about what
we bought and ate. Eksan will you explain to us in Bahsa Indonesia
please?
S : *read text*
T1 : Jadi rekomndasinya itu adalah kita harus hati-hati deengan apa yang kita
beli dan yang kita makan. Jangan asal beli saja jangan asal makan saja.
Masih ada tidak rekomendasinya penulis ?
Ss : Masih
T1 : Masih ada kata beside that, what is the meaning of beside that ?
Ss : Selain itu.
T1 : Selain itu. The goverment.
Ss : Pemerintah
T1 : Should be aware
Ss : harus perhatian
T1 : About the situation
Ss : Terhadap situasi
T1 : Terhadap situasi with the control, dengan pengawasan tentang
penggunaan formalin. Any question about this ?
Ss : No
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T1 : I believe you don’t. Kalo begitu we go to the question number six. Shafa
Arya Ashari.
S : *read the question*
T1 : What is the meaning of the question ?
S : *read the question*
T1 : Oke good, and your answer is ?
S : *answer the question*
T1 : A. To persuade reader that the use of formalin is a serious matter. What
is the Indonesian meaning of matter ?
Ss : Masalah
T1 : Masalah, so matter has the same meaning with problem. Oke we continue
with question number seven. It is will be for Evi Ariyanti.
S : There are the function of formatin, except.
T1 : Except what ?
S : *silent*
T1 : She prefer use in biologycal station by specement from it use.
Pertanyaannya apa? Ini adalah fungsi formalin. Ini fungsinya formalin
bukan?
Ss : Iya
T1 : Iya, fingsi utamanya justru itu yaitu mencegah supaya contoh yang
digunakan dalam dunia biologi itu tidak membusuk. Yang mana yang
bukan fungsinya? It is not good for the food, fungsinya bukan untuk
mengawetkan makanan. The question number eight, Novianti Dwi Saputri,
mana ?
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S : *read the question*
T1 : Iya, kita cari yang benar atau yang tidak benar ?
Ss : Tidak benar
T1 : Iya yang tidak benar menurut teks. Oke Novianti which one do yo think
is not true from the text?
S : *read the answer*
T1 : Satu satu aja Novianti. A the use of formalin is unsave for human health.
Is it true or fale ?
S : False
T1 : Penggunaan formalin dalam makanan tidak sehat untuk kesehatan
manusia, tidak aman untuk manusia mosok bilang false ?
S : True
T1 : Kita tadi mencari yang benar atau yang salah ?
Ss : Salah
T1 : Yang A benar apa salah ?
Ss : Benar
T1 : The choise B the use formalin was wide spread because of low from the
goverment control. Artinya apa ? penggunaan formalin tersebar luas
karena kurangnya pengawasan dari pemerintah. Is it true or false ?
Ss : True
T1 : True. Choise C put the ...49:20... care about the society have, so they
don’t use formalin in the product. Is it true ?
Ss : Not true.
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T1 : Not true. In which paragraph can you find a clue for this choise ?
Diparagraf berapa kita temukan kalimat yang seperti ini, kalimat yang
mengatakan bahwa produsen tidak peduli dengan kesehatan orang ?
Ss : Paragraph four
T1 : Yes paragraph four. Okey everybody please look at paragraph four !
Ss : *look at the book* they don’t care about the health.
T1 : Ya empat baris terahir dari paragraf keempat, the last sentence of
paragraph four. They know the danger of formalin. Para pedagang itu tau
bahayanya formalin but they don’t care about the health tapi mereka engga
peduli dengan kesehatan orang lain. Jadi ini berarti kalimat C benar atau
salah ?
Ss : Salah
T1 : Salah di teks ada not nya jadi “don’t care” yang C tidak ada not nya.
Pilihan C food reduces jadi jawabannya C.
Ss : C
T1 : Question number nine. Rahma Putri Pramudita.
Ss : Nggak berangkat Bu
T1 : Nggak berangkat. Emmm Rizki Fauzan ?
S : *read the question*
T1 : What does the question mean in Bahasa Indonesia ?
S : Mengapa makanan produsen
T1 : Produsen makanan
S : Suka menggunakan formalin untuk bahan makanan
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T1 : Ya betul, mengapa para produsen makanan suka menggunakan produk
formalin sebagai bahan pengawet?
S : Because ..
T1 : In which paragraph you can find the answer ?
S : *silent*
T1 : Paragraph one two three four or five ?
S : Emmmm four Mam
T1 : Paragraph four, Rizky Fauzan coba cari paragraf empat yang bisa
menjawab questionmu number nine.
S : *looking at the text*
T1 : Sebelumnya itu Rizky.Consiqually the food production hole in crisis,
akibatnya biaya produksi meningkat. Contohnya proses pengawetan akan
lebih murah dengan manggunakan formalin. Jadi jawabnmu untuk soal
nomer 9 adalah ?
S : *think*
T1 : What be your answer for question number nine ?
S : A
T1 : A ? Because the goverment will buy the production first ? Are you sure ?
I don’t think so. Any other answer ?
S : *silent*
T1 : Yuli ? What is your answer focus on number nine.
S : B
T1 : Sebentar, jawabannya Yuli kita pending dulu. Meilita ?
S : A
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T1 : A karena mereka ingin produknya tidak membusuk. Ini kaitannya
dengan?
Ss : formalin
T1 : Okey yang A because the want they product will not decay easy, kan bisa
menggunakan selain formalin. Pertanyaannya mengapa menggunakan
formalin ?
S : C
T1 : C? Because they wants to get high profit, karena mereka ingin
mendapatkan keuntungan yang tinggi. C or B ?
Ss : B
T1 : B or  C ?
Ss : B
T1 : Yang ada sumbernya atau yang ada dasarnya di paragraf keempat adalah
tentang produksinya yang mahal. Jadi lebih tepatnya dalah yang B,
because the production cause is expensive. Kalo keuntungan itu meskipun
pake formalin kalo mereka menjual harganya murah keuntungannya juga
sedikit juga kan, nah jadi mereka menggunakan formalin karena biaya
produksinya lebih murah. Number ten ayo semuanya perhatikan question
number ten. They no the danger of formalin, apa artinya ?
Ss : Mereka tidak tau bahayanya formalin.
T1 : Ya. They don’t care about the other’s health.
Ss : Mereka tidak peduli dengan kesehatan yang lain.
T1 : What does ‘they’ in the the sentence refers to ?
Ss : Food produser
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T1 : Food produsen ? Music produser ? Goverment ? What is it ?
Ss : Food produser
T1 : Mereka itu menggantikan food produser. Yang pertanyaan nomer 11-12
kita lewati, because it is no a Hortatory Exposition Text. Langusng ke teks
untuk nomer 13-15.
What the title of the text ?
Ss : Smoking in restaurant.
T1 : Are you have smoke at home ? Boys expecially ?
Ss : Ngaku wae
T1 : Do you smoke at home ?
Ss boys : Enggaaaaakkkkkkkk
Ss girls: Halah ngaku wae
T1 : Okey. Kalo dihome engga, but Do you smoke on the way home ?
Ss girls: Yesssss
Ss boys : *laugh*
T1 : Pernah ya *laugh*. Okey lets we read the first paragraph.
Ss : *read*
T1 : Finish ? What topic the writer discuss in this text ?
Ss : *silent*
T1 : Kan ada judulnya, topiknya pasti sama dengan judulnya kan ?
Ss : Yes
T1 : Iya, yaitu apa ?
Ss & T1: Smoking in restaurant. That’s ever some of you see someone smoke at
restaurant ?
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Ss : Yeees
T1 : And how do you feel when see someone smoke in restaurant ?
Ss : Sangat sangat sebal
T1 : Irritate ?
Ss : Yes
T1 : Unfortunatelly time is up. Anak anak ini pertemuan terakhir, so materi
untuk PAT nya sampai this text ya, meskipun belum sampai selesai tapi
nanti diambilkan dari contoh di buku. Tadi kita mempelajari apa saja anak-
anak?
Ss : Hortatory Exposition Text, Bu.
T1 : Betul. Itu nanti sambil dibaca dan dipelajari lagi ya anak-anak!
Ss : Yess, Bu.
T1 : Okey let’s say hamdallah
Ss & T : Alhamdulillah hirobbil ‘alamin..
T1 : Wassalamualaikum Wr. Wb
Ss : Waalaikumsalam Wr. Wb.
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THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
Second Teacher
Day : Tuesday
Time : 7th May 2019
Place : MAN 1 Boyolali (XI IPS 1)
Teacher: Mr. Drs.H.Agus Susanto
Topic : Hortatory Exposition Text
Meeting: 1
Code:
T2 : Teacher 2
S : Student
Ss : Students
T2 : Baik kita mulai ya. Assalamualaikum warrahmatullahi wabarrakatuh.
Ss : Wa’alaikumsalam warrahmatullahi wabbarrakatuh.
T2 : Good morning!
Ss : Morning, Pak! *noisy*
Ssssttt !
T2 : Sudah ya ramenya. Saya mulai ya!
Ss : *noisy* Sssstttt. Menengo cah!
T2 : Hari ini kita belajar Hortatory Exposition Text ya. Sekarang dibuka halaman.... Open
your book on page 49!
Ss : Yes, Pak.
T2 : Siapa yang gak masuk hari ini?
Ss : Nihil, Pak.
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T2 : Hortatory Exposition Text... Ali, what is Hortatory Explanation Text?
Ss : Diwoco Ri!
S : Hortatory Explanation Text is a type text that persuade the listeners or readers that
something should be done, by showing the information or reason in a logical way.
T2 : Okay, jadi Hortatory Explanation Text itu adalah sebuah text digunakan untuk
membujuk pembaca atau pendengar bahwa sesuatu tidak boleh atau harus dilakukan.
Ali.... apa tadi?
S : Text yang digunakan untuk menjelaskan bahwa sesuatu tidak boleh atau harus
dilakukan.
T2 : Ya. Dilihat disitu! Apa yang didiskusikan disitu selanjutnya ?
Ss : Generic Structure, Pak.
T2 : Generic structurenya ada apa saja ? Generic structurenya ada Thesis atau pernyataan
pengantar. Thesis is a statement of issue concern and indicates his/ her position
(whether the he / she agrees or disagree with a topic. Thesis berisi ide pokok penulis
tentang suatu peristiwa atau kejadian yang akan diangkat atau dibahas. Paham?
Ss : Yes, Pak.
T2 : Terus selanjutnya, generic structurenya yaitu Arguments atau pendapat. Arguments
are some paragraph providing reasons that will lead to recomendation. Jadi arguments
itu berisi pendapat-pendapat yang mendukung ide pokok penulis. Semakin banyak
pendapat yang dituliskan, semakin menarik sebuah Hortatory Exposition Text itu,
karena pembaca cenderung percaya terhadap peristiwa jika terdapat banyak pendapat
yang mendukung didalamnya.
Ss : *noisy*
T2 : Ali?
Ss : Recomendation.
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T2 : Ya, recomendation. Jadi recomendation itu berisi tentang ajakan penulis terhadap
pembaca untuk melakukan sesuatu yang ada kaitannya pada thesis dan arguments.
Recomendation biasanya juga menggunakan kata should, it’s better that...dan
sebagainya. Kemudian language features, bahasa yang kita gunakan. Sebelumnya ada
pertanyaan?
Ss : No, Sir. Belum.
T2 : Nah language featuresnya featuring generic participant such as some, arrange, and
etc. Then using cronological connection. For reason to be with, next, etc. Using
Simple Present Tense. Maybe one of you remember what is Simple Present Tense?
Ss : Simple Present Tense?
T2 : Ya, Simple Present Tense. Agus?
Ss : Gih, Pak.
T2 : Coba ya kalimat Simple Present Tense. Ada yang masih ingat? Ciri-cirinya apa?
Kalimat Simple Present Tense itu pasti ada ini ya. Verb satu ya? *menuliskan di
papan tulis*
Ss :  Verb satu.
T2 :  Verb satu. Apa lagi ? Verb satu + s/es. To be? Ya. Ada to be + kata adjective. Jadi
kalo tidak ada kata kerja kalian gunakan Subject + tobe + adjective.
Ss : Yes, Sir.
T2 : Coba kita bahas. Karena disitu nanti juga ikut dalam Hortatory Exposition text.
Kalimat itu terdiri dari apa?
Ss : Subject + Verb dua + Object.
T2 : Jadi ya, yang benar itu Subject + Verb satu + Object. Verb dua kan itu Simple Past
Tense Ya, coba Aulia ?
S : Subject em...
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T2 : Ya, subject + apa tadi ?
Ss : Plus verb satu Pak.
T2 : Betul. Subject + verb satu+ s/es + Object. Ini ciri umumnya.
Ss : Ya, Pak.
T2 : Jadi nanti semuanya, itu adalah pattern dari Simple Present Tense.
Ss : Ya, Pak.
T2 : Sesuai dengan tensesnya. Contohnya “She eats rice”. Itukan ada subject, verb+s/es+
object. Kenapa itu “eat” nya ditambah “s” dibelakangnya?
Ss : Emm...
T2 : Masa gak ingat? Coba kita bahas! Yang pakai tambahan “s/es” untuk subjek yang
mana saja?
Ss : He, She, It. Itu bukan Pak?
T2 : Iya benar. Verb setelah subjek He, She, dan It bisa ditambahi “s/es” sedangkan yang
tidak pakai “s/es” yang mana berarti?
S : I, We You, They.
T2 : Ya, alhamdulillah kalo masih pada ingat. Yen ra kelingan yo kebangetan wes kelas
XII barang. *laugh*
Ss : Hahaha... Yes, Sir.
T2 : Jadi diperhatikan disini. Ini ciri umumnya ya! Jangan lupa! Disini ada yang namanya
pronoun. Apa ini pronoun ?
Ss : Emm.. kata benda.
T2 : Siapa yang masih ingat ?
Ss : Kata kerja, Pak.
T2 : Bukan ! Ayo apa ?
Ss : Emm.. kata....
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T2 : Kata ganti. Ya. Jadi pronoun itu kata ganti. Contohnya apa ? I ?
T 2& Ss: I, We, You, She, He, and It.
T2 : Ini pronoun untuk subject ya! *menulis dipapan tulis*
T2 : Ya. I jadi Me. We? We jadi our, dan sebagainya. Diingat-ingat ! Dulu sudah pernah
saya sampaikan. Karena setiap hari kita ketemu pronoun atau kata ganti.
Ss : Ya, Pak.
T2 : Sekarang kita akan lihat satu-persatu. Contohnya simple present tense.
S : Subject + verb satu...
T2 : Iya subject + verb satu + s/es. Itu sudah sampai sini. Nah, sekarang yang kita
bicarakan yang predikat saja. Jadi verbnya verb berapa?
Ss : Verb tiga.
T2 : Ini simple present tense lho ya ! Contohnya ini ya ! Ini verb ? *pointed to the
whiteboard*
Ss : Verb three.
T2 : Ini verb satu ! Baik ditambah “s” or “es”. Mosok verb tiga Simple Present Tense
lho. Baru saja saya sampaikan tadi masa sudah lupa ya.
Ss : Subject is...
T2 : Ini saja! Ini yang kita bicarakan. Yang ini ya ! Subjectnya ndak perlu *menunjuk
dipapan tulis*
Ss : Hehehe *laugh, noisy
T2 : Nah kebalikan dari Simple Present Tense itu ada Simple Past Tense.
Ss : *noisy*
T2 : Ciri utamanya apa?
S : Verb dua.
T2 : Iya betul verb dua. Menjadi apa?
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Ss :  Was, were.
T2 : Was or were + verb tiga. Iya jadi diperhatikan !
Ss : * noisy*
T2 : Apalagi yang ditanyakan? Present Continous.
Ss : Present Continous Tense *repeat teacher utterances*
T2 : Present Continous, ciri utamanya ?
Ss : To be ....*louder* Is, am, are.
T2 : To be apa?
Ss : Is, am, are.
T2 : Betul. Is, am, are + Verb-ing. Dan sebagainya ada beberapa tenses lain lagi. Ada
Future. Kalo Future pake apa?
Ss : Wil + be ...
T2 : Ya betul. Perhatikan disini ! Perbedaannya cuma dipredikat. Itu tergantung pada
tenses yang digunakan. Contohnya apa ?
Ss : These....
T2 : Iya, apa? Apa contohnya ?
Ss : *noisy*
T2 : Eat ya! Makan. Contohnya ‘dia makan nasi’. Coba apa itu?
Ss : She eat ...
T2 : She eat.. Eat nya pake apa?
Ss : Eats.
T2 : Eat nya pake ‘s’. She eats rice. Simple Present Continousnya jadi?
Ss : Rice.
T2 : Ya. Continousnya jadi apa Verb nya itu?
Ss : Verb-ing Pak.
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T2 : Ya. Verb nya jadi Verb-ing
Ss : Iya, Pak.
T2 : She is eating rice.
Ss : She is eating rice. *repeat the teacher*
T2 : Ya. Jadi itu ya! Sudah saya ingatkan Present Continous Tense.
Ss : Yes, Pak.
T2 : Tadi sudah saya tuliskan disitu Simple Present Tense.  Itu yang pake Verb satu. And
then yang Action Verb. Using the Action Verb, using Noun Phrase, using Adverbial
Phrase, using conjuction, cause and efffect. Dulu juga sudah diterangkan juga yang
cause and effect nya. Ya?
Ss : Ya, Pak. Sebab dan akibat.
T2 : Iya, Oke. Sebab dan akibat. Kemudian using conjunction of time. Jadi itu adalah
ciri-ciri yang akan kita pelajari tentang Hortatory Exposition Text.
Ss : Gih, Pak.
T2 : Ini saya bagikan Hortatory Exposition Text.
S : Adit, kui lho !
Ss : *Distribute the text* *noisy*
T : Okey please read the text in the page 51!
Ss : Yes Sir
T2 : Finish? You have text about Hortatory Exposition Text.
Oke, read the two text on the paper and nanti tunjukkan mana yang merupakan thesis,
arguments and  the recomendation nya! 20 menit !
Ss : Haaaaaa...... *shocked*. Yes, Sir.
T2 : Yen ra rampung tak tambahi 2 jam.
Ss : Yes !! Yes !! Yes !! Hahaha *laughing*
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T2 : Sekarang dikerjakan dulu!
Ss : Dikertas Pak?
T2 : Gak usah. Disitu aja mengerjakannya. Dikertas soalnya langsung.
Ss : *Doing the task*
T2 : *Checking the students work surround the class* Discuss with your friend! You can
discuss with your seatmate.
Ss : Siap Pak
T2 : Coba dipahami ya setiap paragraf itu isinya apa. Paragraf 1, 2, 3, dan 4 itu termasuk
bagian yang mana gitu.
Ss : *noisy*
T2 : Hp kalo untuk kamus gapapa.
Ss : Iya, Pak.
T2 : Ada yang kesulitan? bisa ditanyakan sama saya. Ini isinya apa? *asking one of the
students*.
S : Sulit mengartikannya Pak *laugh*
T2 : Kan boleh sambil buka kamus boleh diskusi sama teman sebangku atau depannya
juga boleh hlo.
S : Gih, Pak.
T2 : Sudah selesai? *after 20minutes*
Ss : Belum, Pak. Belum.
T2 : Kalo sudah selesai mari kita bahas.
Ss : Iyaa, Pak. *noisy*
T2 : Dah, kita bahas. The first text, the first paragraf termasuk apa Ferdi ? thesis atau
argument ? *Bell ringing*
Ss : Yeayyy bel Pak *noisy*
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T2 : Iya tenang dulu tenang dulu. Ini belum selesai lho text nya ya. Kita lanjutkan
pertemuan selanjutnya saja.
T2 : Ya, dikarenakan jamnya sudah habis. Itu nanti diselesaikan dirumah. Next meeting
kita akan cocokkan bersama. Nilainya akan dimasukkan sebagai nilai harian kalian.
Karna nilai harian kalian masih kurang.
Ss :Gih, Pak.
T2 : Jadi, tadi Hortatory Exposition Text itu apa class?
Ss : Hortatory Explanation Text adalah sebuah text digunakan untuk membujuk pembaca
atau pendengar bahwa sesuatu tidak boleh atau harus dilakukan.
T : Okey students. Jadi itu ya Hortatory Exposition Text. Tugasnya jangan lupa
dikerjakan!
Ss : Yess, Sir!
T : Jika ada yang masih belum jelas bisa ditanyakan ke saya dikantor. Thannkyou for
your attention. Let’s close this meeting by saying Hamdallah together!
T&Ss : Alhamdulillahirabbil ‘alamin.
T : Wassalamualaikum wr.wb.
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THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
Second Teacher
Day : Friday
Time : 14th May 2019
Place : MAN 1 Boyolali (XI IPS 1)
Teacher: Mr. Drs.H.Agus Susanto
Topic : Hortatory Exposition Text
Meeting : 2
Code:
T2 : Teacher 2
S : Student
Ss : Students
T2 : Assalamualikum wr.wb
Ss : Waalaikumsalam wr.wb
T2 : Good morning students.
Ss : Good morning Sir.
T2 : Gimana kabarnya? Masih kuat puasanya? Lancar?
Ss : Alhamdulillah Pak, hehehe.
T2 : Okey. Kemaren belum jadi kita cocokkan secara bersama ya. Sekarang the first text,
the first paragraf termasuk apa Ferdi ? thesis atau argument ?
S : Thesis Pak
T2 : Ya benar. Isinya tentang apa itu maksud penulis ?
S : Teenagers must keep away from drugs
T2 : Ya artinya apa Fer ?
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Ss : Maksudnya pokoknya tidak boleh remaja itu narkoba gitu Pak
T2 : Ya maksud the first paragraf itu penulis tidak ingin membiarkan para remaja
teenagres untuk mendekati yang namanya narkoba. Alasannya apa? ada di second
paragraf, coba Aisyah read the arguments from the writer!
S : To make the body ruin for long time
T2 : Kalimat berapa itu ?
Ss : Eee kalimat kedua Pak.
T2 : Ya itu the first argument. Lalu argumen yang keduanya apa lagi itu ?
S : The achievement can be decline which cause from the bad of the study.
T2 : Artinya dalam bahasa Indinesianya apa itu Ais ?
S : *laugh*
T2 : Malah ketawa *laugh*. Maksudnya itu alasan pertama penulis tadi kan bisa merusak
kesehatan kan ? Jadi drug juga bisa membuat prestatsi siswa menurun karena
kesehatannya sering terganggu itu hlo anak-anak. Jadi alasan yang pertama tadi juga
dijelaskan kalau drug itu membuat imun orang yang mengonsumsinya sering menurun
jadi sering sakit-sakitan. Understand ?
Ss : Yes Sir
T2 : Lalu masih ada engga alasan dari penulis lagi ?
Ss : *silent*
T2 : Kan tadi yang pertama bisa membuat kesehatan terganggu, lalu prestasi bisa
menurun lalu masih ada lagi tidak ?
S : Tidak
T2 : Hlohh ya masih itu yang kalimat terakhir. Make the people far from the social
environment. Jadi biasanya orang yang memakai narkoba gitu jadi dijauhi
dilingkungan sekitarnya, nanti bergaulnya juga sama dengan yang memakai drug.
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Tambah tidak bisa lepas dari jerat narkoba itu. Jadi how many arguments that the
writer include in the text ?
Ss : Three
T2 : Lalu the last paragraph ada apanya Latifa ?
Ss : *silent*
T2 : Hortatory text ada apanya dibagian terakhir teksnya ?
S : Recommendation
T2 : Ya bisa recommendation bisa suggest. Kalau dalam teks ini mana yang
menunjukkan to persuade the readers ?
S : Should not be drugs
T2 : Repeat once again please Latifa!
S : Teenagers should not try drugs
T2 : Ya maksud penulis untuk remaja tidak seharusnya mencoba narkoba. Okay, correct
ya.
T2 :Sekarang the second text. Dilanjutkan yang second text!
Ss : Belum selesai baca Pak *laugh*
T2 : Belum selesai apa belum dibaca? Coba Ardian kamu baca paragraf pertama itu!
Ss : *laugh*
S : Haduh Pak
T2 : Dibaca yang keras biar temannya yang lain bisa dengar.
S : Smoking in the public area is disturb the public comfort.
T2 : Artinya dalam bahasa Indonesia apa Ar ?
S : Sebentar Pak *laugh*
T2 : Ya
Ss : Merokok di tempat umum mengganggu kenyamanan umum
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T2 : Ya betul. Itu dinamakan apa dalam teks Hortatory?
S : Haaaa ???
T2 : Hlo lak lupa bagiannya teks hortatori. Paragraf pertama kalimat yg kamu baca itu
tadi namanya thesis atau argument ?
S : Ohhh itu Pak, thesis Pak.
T2 : Ya thesis. Lalu ada berapa argument ?
Ss : *silent*
T2 : Jane pada dibaca engga to?
Ss : *laugh* Duh urung tak woco *noisy*
T2 : Coba dicari ada berapa itu. Shidiq ayo dicari! Malah nyanyi-nyanyi.
S : Nggih Pak *laugh*
T2 : Alasannya apa aja yang dituliskan penulis untuk memperkuat thesisnya ?
Ss : Emm..
T2 : Hloooo belum ketemu juga to ?!
Ss : Tiga Pak
T2 : Apa aja yang dituliskan penulis? Semuanya baca!
Ss : It make the other people be a passive smoker that more dangerous for the healthy
T2 : Ya, terus apa lagi?
Ss : Give the air pollution in the environment in the bad quality
T : Ya
Ss : In the public area there is many kind of people, so it really bad for the chidren and
also pregnant woman
T : Ya itu semua arguments nya penulis dalam teks yg kedua ini. Sehingga penulis
mensuggest apa itu ?
Ss : Eemmmmmm
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T : Suggest di berikan penulis itu apa ?
Ss : Should not smoking in the public area Pak.
T : Nahhh ya benar. Iya intinya itu penulis ingin give suggest agar tidak merokok di
piblic area karena dari berbagai argument yang mendukung untuk give suggest yg
seperti itu. Understand anak-anak?
Ss : Yes understand Sir
T : Oke tadi kita belajar apa anak-anak?
Ss : Hortatory Exposition Text, Pak.
T : Apa aja tadi yang didiskusikan dalam Hortatory Exposition Text?
Ss : Generic structure, languages features, etc.
T2 : Betul. Generic structurenya tadi ada Thesis, Argument, sama Recomendation.
Dibaca lagi sendiri nanti apa itu Thesis, Argument, dan Recomendation. Kemudian
tadi languages featuresnya apa saja?
Ss : Menggunakan simple Present tense Pak.
T2 : Ya. Simple Present itu menggunakan verb berapa
Ss : Satu
T : Nahhhh pinter
Ss : Iya dong Pak.
T2 : Nah itu nanti dipelajari lagi dirumah. Sama dipersiapkan belajar untuk UAS besok
minggu depan. Jangan sistem SKS ya! Sistem Kebut Semalam.
Ss : *laugh* Gih, Pak.
T2 : Sekian dari saya. Wabilahi taufiq walhidayah. Wassalamualaikum warrahmatullahi
wabarrakatuh.
Ss : Waalaikumsalam warrahmatullahi wabarrakatuh.
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THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
Third Teacher
Day : Saturday
Time : 11th May 2019
Place : MAN 1 Boyolali (XI IPA 3)
Teacher: Mrs. Dra.Hj. Sri Karmini
Topic : Hortatory Exposition Text
Meeting: 1
Code:
T : Teacher 3
S : Student
Ss : Students
T : Assalamualaikum Wr. Wb
Ss : Waalaikumsalam Wr. Wb
T : How are you today class ?
Ss : We are fine thank you, and you ?
T : I’m so well thanks. I’m sure in your mind there is a big question. Who
are the two girls here.
Ss : Yeaaa *laugh*
T : Oke I will introduce to you, the first one is mba ?
R1 : Dyana Setya
T : Okey Dyana, and the one ?
R2 : Adzanningsih Bu
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T : Adzanningsih. Today they attend our class. I think in the last material
you get about Analytical Exposition Text, right ?
Ss : *silent*
T : Do you still remember ? You for got it ?
Ss : *silent*
T : Today we are going to learn about Exposition Text, Hortatory Text
and review the Analytical text also. First I will give you some papers
of each table of you.
Ss : Thank you Miss
T : I hope you still remember Exposition Text. There are two types of
exposition text, especially Analytical and Hortatory. Okey at first please
you attend of the uses of the word of should, must, should not and must
not. For begining our lesson today we must know the word first. What
is the meaning of “should” in Indonesian ?
Ss : Harus
T : Yes good. Must ?
Ss : Harus
T : Must not ?
Ss : Tidak harus
T : Jangan artinya (menulis di papan tulis arti dari word diatas). Okey would
you complete each sentences in the paper with should, should not, must
and must not ?
Ss : (diam dan melihat kertas)
316
T : Bisa kalian melengkapi kalimat-kalimat itu dengan should, should not,
must and must not ?
Ss : Ya
T : Okey number one, students titik titik discipline with assignment.
Ss : Students must discipline.
T : Students must dicipline or students should discipline, siswa harus disiplin
atau siswa seharusnya disiplin yes thats right. How number two? Children
titik titik eat food containing preservatives and chemical substance ?
S : should
T : Should or should not ?
Ss : Should not
Ss : Must not
T : Why you fill with must not ?
Ss : Artinya jangan Bu
T : Ya karena kalo must not cenderung diartikan jangan. Anak-anak jangan
makan makanan yang mengandung kimia. Okey now Talia what is number
three ?
S : Everyone should take part in every effort to save our planet from global
warming.
T : Jawabannya should. Setiap orang seharusnya berpartisipasi ?
S : Berpartisipasi dalam menjaga planet kita.
T : Ya betul. Bowo how is number four ?
S : We ... leave our homes with lamps on and electricity devices plugged-in.
T : What do you fill in number four? Must or must not ?
317
S : Must not
T : Okey please repeat once again
S : *siswa membaca kembali soalnya*
T : Nahhh jawabanya apa ?
S :*diam*
T : Jawabannya apa nak?
Ss : Must not
T : Ya must not, artinya kita jangan meninggalkan rumah kita dalam keadaan
lampu dan peralatan elektronik menyala. Ya TV dicabut dulu dari stop
kontaknya, kipas angin juga. Seperti itu ya.
Oke number five Aziz, please read and complete the sentence.
S : Tenagers ....... have extra curricular activities to make their days
meaningful. Emmmm jawaban saya should Bu.
T : Should Ziz? Coba baca dengan lengkap kalimatnya.
S : Tenagers should have extra curricular activities to make their days
meaniungful.
T : Ya thats right Aziz. What is the meaning of ‘should’ in Bahasa Ziz ?
S : Seharusnya Bu.
T : Great. Oke the next number Auliya Khairunnisa.
S : Ya Bu
T : Read the sentence and complete it Nisa!
S : Teenagers must keep away from drugs.
T : Whats the meaning in Bahasa ?
S : Para remaja harus jauh dari narkoba.
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T : The answer must or should ?
S : Should deh Bu
T : Should or must hayo ?
Ss : Must Ul
S : Must Bu
T : Iya jawabannya must, kan Ibu cuma ngetes yakin engga *tersenyum*.
Artinya itu Para remaja harus menjauhi narkoba. Kenapa narkoba harus
dijauhi ?
Ss : Bahaya Bu
T : Ya drugs is dangerous bahaya.
Okey question number seven for Muhammad Farhan.
S : If you want to live health, you should eat more vegetables and fruits.
T : Your answer what Farhan ?
S : Should Bu.
T : Why you answer should ?
S : Eemmm karena artinya sebaiknya Bu *siswa tertawa*
T : Ya karena itu kalimat saran ya. Jika kamu ingin hidup sehat, kamu
sebaiknya lebih memakan sayuran dan buah-buahan. Thanks you Farhan.
Okey next number eight Mulyanti Zahratun please read the sentence.
S : The goverment ........... try hard to wipe out corruption.
T : Jawabannya apa ? Should, should not, must or must not ?
S : *siswa diam tidak menjawab*
T : Ada yang sudah menjawab ?
S : *mengacungkan jari*
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T : Ohhh ya Della what is your answer ?
S : The goverment must try hard to wipe out corruption.
T : Yes thats right. Della what is the meaning in Indonesian of the
sentence?
S : Pemerintah harus berusaha keras untuk menghapus korupsi.
Ss : Wuuuiiisss pinter.
T : Okey thank you Della. The number sentence number nine please
complete by Armada Putra.
S : Woman ...... get high education so that they can educate their chidren
well.
T : Jawabannya apa Armada ?
S : Apa ya Bu ? *tertawa*
Ss : Malah takon Bu guru Mada ki.
T : Belum dijawab ya Mada ? Should, should not, must or must not ?
S : Must Bu
T : Must ? Eemmm lebih tepatnya should ya anak-anak. Artinya apa ayo
diartikan satu-satu !
Ss : Wanita sebaiknya
T : Ya wanita sebaiknya
Ss : Mendapatkan high pendidikan
T : Pendidikan yang tinggi
S : Ohh pendidikan yang tinggi supaya mereka dapat educate apa Bu ?
T : Supaya mereka dapat mendidik anak-anak mereka dengan baik. Ya
seperti itu artinya. Jadi bukan hanya Bapak Ibu Guru disekolah saja yang
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mendidik, karena yang sangat pokok itu adalah mendidikan di rumah juga
ya. Ini nanti para calon ibu-ibu *menunjuk siswi-siswi*
Ss Boys : Rungokno kae, ora gur dandan wae *tertawa terbahak-bahak*
Ss Girls : Yoben
T : Sudah lanjut ke nomor sepuluh ya. Suppoters should not make any
violent act when supporting their club plays. Ini jawabannya should not.
This sentence rimind us with what kinds of sentence ?
Ss : *siswa diam*
T : Like sentence “You should study hard, you should come ontime, you
should be carefull or you must be carefull” termasuk kalimat apa itu ?
S : Perintah
T : Perintah ? lebih tepatnya lagi ?
S : Saran
T : Ya saran. In english ?
Ss : Suggestion
T : Yes suggestion *menulis di papan tulis*. Nah when we learn about
Anaytical Hortatory we can’t use this type, but in Hortatory we usually
make those word to suggest the readers about the topic. Kata-kata itu nanti
akan kita gunakan dalam teks Hortatory Exposition. Oke now look at
your paper and please compare text number one and text number two!
Coba bandingkan teks 1 dengan teks 2.
Please Anggit you read the first text.
S : *siswa membaca teks yang sudah disediakan guru*
T : Thank you Anggit. The next, the second text read by Nafia.
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S : *read the text*
T : Okey Thank you. Oke you all have read the two texts, now please
compare the first and the second text. What are the differences and what
are the similarities ?
Ss : *berdiskusi dengan teman sebangku*
T : Compare the two text perbedaannya dan persamaannya.
The two text are exposition, right ?
Ss : Yes
T : What are the differences and the similarities ?
Ss : *berfikir*
T : Ayo siapa yang bisa menunjukkan perbedaan yang pertama, rise your
hand please !
Ss : *masih diam*
T : Kalimat yang mana yang menunjukkan perbedaan ? coba lihat kalimat
pertama first sentence in the first text gimana itu ?
Ss : Cars create pollution and cause a lot of road deaths and other accidents.
T : The second text ?
Ss : Cars should be banned in cities because they creates pollution and cause
a lot of road deaths and other accidents.
T : Kalimat di teks ke satu kalimat pertama cenderung apa? cenderung
pernyataan biasa. But the sentence in the second text there is the word
‘should’, kata should tadi mengandung apa ?
Ss : Suggest
T : Ya suggestion. Should be banned kalo di artikan di Indonesia apa ini ?
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Ss : Mobil seharusnya dilarang
T : Oke. From the first sentence what are the different? Sudah adakah
perbedaan ?
Ss : Sudah
T : Kalo ada firstly secondly thirdly nya sama kan?
Ss : Iya Bu
T : Oke what is the next different of the two text ? Perbedaannya itu apa ?
rise your hand yang bisa !
S : *rise her hand*
T : Oke please
S : On the last paragraph
T : Ya paragraf terakhir. Ada apa diparagraf terakhir the first text ?
S : In other words, we can say that cars are our biggest road killers in big
cities.
T : Yes and on the second text ?
S : I persuade that it is good for the city goverment to ban too many cars
come into big city.
T : Nah perbedaannya ada kata apa ?
Ss : I persuade that
T : Yak betul, so itu semacam kalimat apa ?
Ss : Saran atau suggestion
T : Ya suggest. Jadi what are the different of the two text ? yang pertama tadi
apa ?
Ss : Pada paragraf pertama
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T : Ya pada paragraf pertama biasa kita sebut apa ?
Ss : Thesis
T : Yaa ada thesisnya atau tidak, meskipun itu pendapat penulis tentang
suatu issue. Kalo di Hortatory cenderung sudah memberikan apa ?
Ss : Suggest
T : Ya, kemudian perbedaan yang sangat jelas yang di paragraf terakhir.
Kalo yang di Analytical Cuma sebagai conclusion in Hortatory Exposition
text ada kata persuade itu. So I give question now, beetwen the first text
and the second text which is call Analytical Exposition ? Yang mana
yang termasuk Analytical ?
Ss : The first text Bu
T : So the second text is Hortatory Exposition jadi yang teks ke dua itu teks
Hortatory Exposition. Persamaannya apa ? The similarities ?
Ss : *diam dan berfikir*
T : Dari struktur teksnya jelas, struktur di exposition text itu sama sama ada
apa ?
Ss : Thesis
T : Ya ada thesis, lalu the next paragraph should be ?
Ss : Arguments
T : Ya betul the similarities of them is arguments.
In the Analytical text the last paragraph call ?
Ss : Reiteration
T : In Hortatory text the last paragraph call ? after arguments ?
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Ss : Recommendation, the recommendation is for the readers or for the
listeners.
T : Oke now I ask you once again. Which of the two text about the
Hortatatory Exposition text ? Yang mana dari kedua text itu yang
menunjukkan teks Hortatori ?
Ss : The second text.
T : Yes the second text. How do you know ? Gimana kok bisa tau ?
Ss : Recommendation nya Bu
T : Ya from the last paragraph, there is a recommendation for readers to
do something. Then, how about the other text ? We call it ?
Ss : Analytical exposition text
T : Yes analytical exposition text. What is the different of two text ? Apa
yang membuat beda ? The first and the last paragraph. Jadi teks nya itu
mirip cuma bedanya di paragraf tertentu saja ya.
Ss : Ya
T : Kalo itu ada rekomendasi maka itu teksnya Hortatori dan kalo itu hanya
kesimpulan maka teksnya itu Analitikal. Jadi Hortatori itu mirip teksnya
dengan Analitical, tinggal di paragraf terakhir tok ya rekomendasi atau
kesimpulan. The differences beetween analytical and hortatory exposition
texts are the communicative purpose of analytical exposition text is to
persuade people that something in the case, that something happens, or
that something is important. Jadi maksudnya menyampaikan bahwa
sesuatu itu bermasalah bahwa sesuatu itu penting, jadi hanya
menyimpulkan. Kalo hortatori gimana ?
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Ss : *diam*
T : To persuade the readers that something should be done, membujuk atau
mempengaruhi pembaca bahwa sesuatu itu seharusnya dilakukan, sesuatu
itu tidak dilakukan atau dilakukan. Mempengaruhi siapa ?
Ss : Pembaca
T : Ya pembaca atau pendengar atau ke yang lainnya. Jadi itulah contoh-
contoh perbedaan anatara teks eksposisi analitikal dan hortatori. Jadi dua
duanya sama sama apa tadi tujuannya ?
Ss : *diam*
T : Kita ulangi sekali lagi, untuk apa? To?
Ss : To persuade the readers
T : Wishness that something..
Ss : is the case.
T : Thas something happens, that something important iya kan ?
Ss : Ya
T : Whenever in Hortatory exposition text tujuannya apa ?
Ss : To persuade the readers
T : Or listeners that something should be done. Nahh bedanya disini.
Makanya tadi kita mengingat dulu kata should and should not karena ada
hubungannya dengan Hortatoty exposition. Okey, mungkin sampai disini
ada yang ingin tanya dulu ? There is any questions ?
Ss : No
T : Oke. Kalau kita lihat tadi ya on comparein two text about tentang teks 1
dan 2 tadi dalam paragraf terakhirnya the last paragraph di teks pertama itu
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kan seperti sebuah statement kan ya, nahh kalo di Hortatori tidak begitu
lagi pasti ada recomendasinya. Misal ada kata suggest-nya seperti itu I
suggest to the goverment begitu, jadi isinya menyarankan to give
suggestion to recommend itu kalau Hortatory exposition. Jadi jelas ya kalo
persamannya tadi ada thesis ada arguments, arguments isinya reasons,
examples, data seperti itu. Hanya saja diindikasikan dengan urutan-urutan,
urutan-urutan apa biasanya ?
Ss : *diam*
T : Ada kalimat firstly, secondly dst if it is more than one arguments to
support the thesis. Jadi biar thesisnya kuat pendapat penulisnya tadi
disetujui oleh pembaca jadi penulis memberi argumen yang kuat lebih dari
satu argumennya. Oke dalam hal itu antara Analytical sama Hortatory
bedanya cuma dikesimpulan dan rekomendasinya. Are you understand ?
Ss : Yes
T : Oke now please open your book page two. It is also Hortatori
exposition text. (the bell is ringing)
Ss : Bu udah habis Bu *noisy*
T : Yaudah kertasnya disepan dulu ya, pertemuan besok dibawa lagi kita
bahas lagi. Understand class ?
Ss : Nggih Bu
T : Oke Ibu tutup dulu pelajarannya. Thanks for your attention. Have a nice
break time. Wassalamualaikum Wr. Wb
Ss : Waalaikumsalam Wr. Wb
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THE TRANSCRIPT OF TEACHING AND LEARNING PROCESS
Third Teacher
Day : Saturday
Time : 18th May 2019
Place : MAN 1 Boyolali (XI IPA 3)
Teacher: Mrs. Dra.Hj. Sri Karmini
Topic : Hortatory Exposition Text
Meeting: 2
Code:
T : Teacher 3
S : Student
Ss : Students
T : Assalamualaikum Wr. Wb
Ss : Waalaikumsalam Wr. Wb
T : How are you today class?
Ss : We are fine thanks. And you ?
T : I’m well thanks. Kemarin ada pr tidak ya ?
Ss : Mboten Bu
T : Oh iya kemarin membahas di kertas yang Ibu kasih itu ya. Sekarang di
bawa kan? Coba buka lagi kertasnya.
S : *open the paper*
T : In the last meeting we are discuss the Hortatory exposition text on page
1. Masih ingat tidak structurenya hortatori kemarin apa saja ?
Ss : Thesis, arguments and recommendation
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T : Yes there are thesis, arguments and recommendation. Now we comes to
the next text on page two. Please everybody read the text first. I will
give you fifteen minutes to read the text and undertand the meaning.
Ss : Ya Bu
T : Sebelumnya who is absent today?
Ss : Nihil Bu
Ss : Nihil nggak masuk Bu
T : Alhamdulillah semua masuk, semoga puasanya lancar ya.
Ss & T : Aamiin
T : What is the title ?
Ss : Concuming vegetables and fruits
T : Mengkonsumsi sayur-sayuran dan buah-buahan. Oke please you read
first!
Ss : Yes
(after 15 minutes)
T : Oke how is the contruction of the text? In the first paragraph there is?
Ss : Thesis
T : And the second and third paragraph?
Ss : Arguments
T : And the last paragraph is ?
Ss : Recommendation
T : Recommendation right. We like to read aloud, dibaca keras ya!
Ss : Ya
T : Ahmad Sahidan
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Ss : Haa ? Kelas nopo niku Bu ?
T : Sorry sorry. Aldila Saputri ?
Ss : Adelia Bu
T : Ohh iya Adelia Saputri *laugh*
S : Yes Bu
T : Please you read the first paragraph Mbak
S : Ya Bu *read the text*
T : Okey, please Mahmud read the first paragraph again
S : Ya Bu.
T : Repeat Mud! Ulangi Mud tapi lebih keras suaranya.
S : *read the text for moment*
T : Apa kamu tadi engga sahur to Mud? hehehe
Ss : *laugh*
S : Alhamdulillah mboten Bu *laugh* *read again*
T : For some reason *membetulkan bacaan siswa*
S : For some reason *lanjut membaca*
T : Okey the next paragraph Luluk Mardila, please read aloud.
Ss : Nggak berangkat Bu
T : Yaudah Marsyid Sandi ?
Ss : Gak ada Bu. Fahrun Bu *laugh*
T : Kholofatun Ni’mah
Ss : *laugh*
T : The second paragraph
S : *read the text*
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T : Oke Fahrun the third paragraph.
S : *read the text*
T : Okay. The last paragraph if we know the fact is just right is why do we
consume of fruits and vegetables? It just apa namanya? Suggestion or
recomendation? Okay. This kind of text.. What do you think? Belongs to
Analitycal or Hortatory Exposition Text?
Ss : Hortatory.
T : Hortatory Exposition Text. Why ?
Ss : Because....
T : Apa? Kenapa ini kamu golongkan teks Hortatory?
Ss : Because from the last paragraph.
T : Okay, right. When we see the last paragraph. Bagaimana paragraf
terakhir isinya?
Ss : If we know..
T : Jika kita mengerti faktanya seperti ini, seperti ini apa? Yang diatas tadi
diuraikan. Why do we consume kinds of fruits and vegetables? Sebaiknya
kita mengkonsumsi buah-buahan dan sayur-sayuran.
Ss : Ssttt....
T : Okay. So, the conclusion of the text the first paragraph there is a thesis,
and the second and the third paragraph are arguments. “First” and
“second” are the connector between the two paragraph. What is the idea
that support of the arguments?
Ss : Emm.. idea nya adalah...
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T : Jadi apa ide atau thesis yang disupport kedua argumen itu? Actually
which is the thesis... Coba sebutkan satu kalimat saja yang menjadi
thesisnya yang mana.
Ss : Emmm...
T : Ya? Jadi dari kalimat pertama? One typical  characteristic of modern
people is that they want to do anything in an instant way. Do you know the
meaning?
Ss : Melakukan dengan secara instan.
T : Gimana itu maksudnya? Apa translatenya ke Bahasa Indonesia ?
Ss : Ya itu miss secara instan.
T : What is typical characterictic?
Ss : Aaaa....
T : Ciri khasnya. Gimana jadi?
Ss : Salah satu...
T : Salah satu ciri khas orang modern itu mereka ingin melakukan sesuatu
dengan cara-cara instan. Ini bisa digolongkan ke thesis gak?
Ss : Bisa miss.
T : Bisa gak? Bisa. They also want to prepare and eat that meals very
quickly. Penjelasannya. Mereka juga ingin dari segi matang pun ingin
bagaimana?
Ss : *noisy*
T : Ingin bagaimana? Mempersiapkan dan memakannyapun dengan cara
yang...
Ss : Cara yang cepat.
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T : Maka jangan heran sekarang banyak sekali makanan-makanan instan.
This is why they only buy can food, take fast food in the everyday meals.
Gimana itu?
Ss : Fast food.
T : Gimana? Ini adalah mengapa mereka hanya membeli makanan yang
kaleng, makanan yang dikemas, atau makanan...
Ss : Makanan cepat saji.
T : Untuk makanan mereka sehari-hari. That as this kind of food are no good
for health. Padahal makanan-makanan semacam ini tidak baik untuk?
Ss : Tidak baik untuk kesehatan mereka.
T : Betul. Okay, now sentence become thesis. Boleh ndak kalimat satu
menjadi thesisnya?
Ss : Emm...
T : Now, I ask you. Please, you mention the first arguments! Satu argumen
saja. Semuanya harus siap! Tidak usah saya tunjuk, tapi tunjuk jari.
Ss : Bentar miss. Tadi apa miss?
T : Mention satu argumen untuk argumen pertama! Do you get the answer?
Ss : Opo cahh?
T : Kharisma ayo answer!
Ss : Nggih Bu
T : What is arguments number one? Could you find the text Ris? In which
sentence?
S : Sentence..
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T : Kira-kira dikalimat yang mana? Yang bisa menjadi argumennya yang
kalimat utamanya yang mana?
S : Because they..
T : Okay, dibaca keras Ris !
S : Because they focus with..
T : Kalimat mana yang kamu baca?
S : Paragraf satu kalimat kedua, Bu.
T : Okay. Do you agree with him? What is the fisrt argument? The writer
gives an arguments to the readers about the characteristis of modern
people itu tadi lho. Apa argumen pertamanya?
Ss : *silent*
T : Kan tadi dikatakan makanan instan tadi tidak baik bagi kesehatan. Terus,
apa argumen pertamanya?
Ss : *silent*
T : Tadi di thesis disebutkan bahwa karakteristik manusia modern itu mereka
ingin segalanya serba instan termasuk makanan. Padahal itu tidak baik
bagi kesehatan. Argumen si penulis yang pertama apa?
Ss : Emm.. bentar miss.
T : Okay. Can you find the word first or firstly in the paragraph? Ada gak
kata first, firstly?
Ss : Ada.
T : Itu adalah tandanya. “Pertama”, apa kira-kira?
Ss : Can.
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T : Can food, makanan dalam kalengan atau makanan kalengan. And quick
served food. Makanan yang cepat tersaji. Gimana? Contain or berisi less
nutrition then less food. Lebih sedikit gizi daripada makanan. Bisakah itu
digunakan sebagai argumen?
Ss : Bisa.
T : Apakah itu argumennya?
Ss : Yes.
T : Karna dijelaskan dengan supporting sentence yang lain.
Ss : Yes.
T : Okay. Please, now you open on page three. The summary of Hortatory
Exposition Text. What is the first summary?
Ss : Pengertian hortatory.
T : A Hortatory Exposition Text is a piece of text that, halaman tiga ya!
Ss : Ya, Bu.
T :  That persuade listeners or readers that something should be done or by
showing a reason or argument with logical way. So, your reason your
argument shoul be logic. Harus masuk akal. Kalo gak masuk akal nanti
gak akan percaya si pembaca atau si pendengarnya. Bagaimana mau
membujuk kalo gak masuk akal argumennya? Argumennya harus masuk
akal agar dapat diterima. Second?
Ss :  Yes, miss.
T : The communicative purpose of hortatory exposition text is to persuade
the readers or listeners that something should be done. Tujuannya tidak
lain adalah persuade tadi. Are you understand class?
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Ss : Yes, Bu.
T : The generic structure of hortatory exposition text include of following
state. One is, Aris?
S : Thesis.
T : What is thesis?
Ss : When the speaker or the writer introduce the topic and indicates he/she
position.
T : Betul. When the speaker or the writer introduce the topic and indicates
him/her position. Jadi posisi dia, pendapat dia bagaimana. Itu nanti yang
harus ditulis sebagai  argumen. So, the next step is he/she should give
argument. An argument that can state example, reason, data, etc to
convience the reader. That can indicates the sentence using sentence
connector such as first, second, third, firstly, secondly, thirdly, finally etc.
Then, the language features of hortatory exposition text include you
should use Simple Present Tense. Yang gimana itu Simple Present Tense?
How do you use Simple Present Tense?
Ss : Use verb.
T : You use the first form of the word or the second form of the word or
others? Atau kamu gunakan bentuk yang lain?
Ss : Bentuk yang satu.
T : Yang mana??
Ss : Bentuk yang satu, Bu.
T : Ya, are you sure? Bentuk satu? Bentuk satu apa bentuk “s”? Nah bentuk
satu! Kalo bentuk satu digunakan untuk subjek siapa saja?
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Ss : I, we, you, they.
T : I, we, you, they. Then you use the “s” form?
Ss : He, she, it.
T : Third person singular ya! Orang ketiga. Siapa saja?
Ss : He, she, it.
T : Ya. Itu juga bisa masuk ke orang kedua. Okay. Using modalities. What
link argument? Kata-kata yang bisa menghubungkan argumen tadi?
Ss : First, second.
T : Ya betul. Firstly, secondly, and etc. Terus juga menggunakan modalities.
Modal yang digunakan apa tadi? Ada should, must ya. Biasanya should
yang digunakan. It’s better than, or it’s good for. Yang menyatakan apa
tadi?
Ss : Recomendation.
T : Recomendation or suggestion. Jadi kalimat-kalimat yang menyatakan
saran. Biasanya menggunakan should. Bisa juga kita gunakan why don’t
blablabla... bisa juga kita gunakan apa tadi? It’s better than. Itu semua
sudah kita pelajari sebelumnya. Jadi kemaren-kemaren. Jadi ini tinggal
mengulang ya. Analytical sudah kita pelajari, hortatory pun sudah kita
pelajari pertemuan kemarin dan hari ini juga. Maka disini kita
menyimpulkan saja. Jadi, ada pertanyaan?
Ss : No.
T : Because the time was over. Maybe there is still a question?
If no, let’s say Hamdallah together.
Ss : Alhamdulillahhirabbil ‘Alamin.
337
T : Okay, thankyou for today. See you next on the next semester. Good luck
for your task. Wassalamualikum warrahmatullahi wabbarakatuh.
Ss : Wassalamualikum warrahmatullahi wabbarakatuh.
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The Findings of Types of Representative Speech Acts in English and Learning Process at Second Grade
Students of MAN 1 Boyolali in Academic Year 2018/2019
First teacher
Day : Monday
Time : 6th May 2019
Place : MAN 1 Boyolali (XI Agama 1)
Teacher : Mrs. Junainah Helmy,M.Pd
Topic : Hortatory Exposition Text
Meeting : 1
NOTE:
6.05.2019 : Date of Data Collection
T-1 : Number of Transcript
M-1 : Number of Meeting
JH : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss : Students
No.Data Dialogues Activities
Type of
Representative Act
Context
06.05.2019/T-1/M-
1/JH/D1
T : How are you today?
Ss :I’m fine thank you.
Alhamdulillah.
T : Without ask me how am I ?
Opening Complaining
The teacher
complained the
students not
asking her
condition back
06.05.2019/T-1/M-
1/JH/D2
T : Sudah ditanya tapi gak tanya
balik Bu Guru. Opening
Complaining The teacher
complained the
students about
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not asking her
condition back
06.05.2019/T-1/M-
1/JH/D3
T : Alright students, does anyone
remember what topic we discuss
the last time before you have
long long holiday? No one
remember pasti ya.
Ss        : No.
Opening Guessing
The teacher
guessed that the
students didn’t
remember the
last materials
06.05.2019/T-1/M-
1/JH/D4
T : Alright. Please open your book
on page 48!
Ss : Okay Mam
Opening Insisting
The teacher
insisted students
to open the book
06.05.2019/T-1/M-
1/JH/D5
T : Reza, what do you find on page
48? What topic do you find?
S : 48? *membuka buku*
Observing Insisting
The teacher
insisted the
students to open
and read on page
48.
06.05.2019/T-1/M-
1/JH/D6
S    : bla..bla..bla... *suara tidak terdengar
jelas*
T : Sorry?
S : Polusi udara Miss.
Observing Complaining
The teacher
complained the
students about
the students
answer unheard.
06.05.2019/T-1/M-
1/JH/D7
T : Safa? What is that text?
S : Exposition
T :Exposition, that’s right.
Tepatnya we have two types of
Exposition Text they are
Analytical and this one is.... What
?
Questioning Affirming
The teacher
affirmed the
students answer.
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S : Hortatory Exposition Text
06.05.2019/T-1/M-
1/JH/D8
T      : In the first semester we have
studied Analytical Exposition. Questioning Reminding
The teacher
reminded the
students about
analytical
exposition text in
the past.
06.05.2019/T-1/M-
1/JH/D9
T     : And now in the second semester
you will learn about Hortatory
Exposition Text.
Questioning Informing
The teacher
informed the
stiudents about
the  next material
they will be
discussed.
06.05.2019/T-1/M-
1/JH/D10
T : This first text is Analytical
Exposition Text and this one is
Hortatory Exposition Text
*showing the two texts*. Are
there similar?
Experimenting Asserting
The teacher
asserted to the
students about
analytical and
hortatory
exposition text.
06.05.2019/T-1/M-
1/JH/D11
T : Yes, because both of them are
Exposition Text. But they must
be some differences. So is there
anyone know the differences both
of Analytical and Hortatoty
Exposition Text?
Ss : Nggak tau Mam.
Experimenting Affirming
The teacher
affirmed the
students answer
about exposition
text is correct.
06.05.2019/T-1/M-
1/JH/D12
T : Let me give you some clues.
Analytical Exposition Text the Experimenting Informing
The teacher
informed the
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writer wants to persuade that
something is the case. But in
Hortatory Exposition the writer
wants to persuade the readers or
listeners that something should
or should not be done. Apa tadi
Yuli yang Hortatory?
S : Hortatory Exposition the writer
wants to persuade the readers or
listeners that something should or
should not be done.
students about
the definition of
analytical and
hortatory
exposition text.
06.05.2019/T-1/M-
1/JH/D13
T   : So, this is the difference, in
Analytical is the writer wants to
persuade that something is the
case, this has an implication in
the last paragraph. So, in the
last paragraph the writer will
conclude her/his discussions.
Usually the witer uses the word....
what word the writer usually use?
Associating Asserting
The teacher
asserted the
differences
between the two
exposition text
06.05.2019/T-1/M-
1/JH/D14
T : Usually the witer uses the
words “In conclusion”, what else ? Associating Informing
The teacher
informed about
the structure  of
hortatory
exposition text
06.05.2019/T-1/M-
1/JH/D15
Ss : In summary.
T : Yes, that’s rights. “In other
words” dengan kata lain atau
kesimpulannya.
Associating Affirming
The teacher
affirmed with the
students answer.
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06.05.2019/T-1/M-
1/JH/D16
T     : In Hortatory Exposition Text the
writer not only conclude the discussion
in the previous paragraph but the
writer gives recommendation or
suggestion to the readers / listeners. So
the writer usually close the writing uses
in the following words. The
recommendation such as  kata-kata apa
saja anak-anak ?
Associating Stating
The teacher
explained about
Hortatory
Exposition text.
06.05.2019/T-1/M-
1/JH/D17
Ss : Suggest Bu
T : Sorry? Yang menunjukkan saran
apa saja ? Word that show the
suggestion. Pastinya kata suggest
ya.
Associating Stating
The teacher
stated suggest
word in
suggestion.
06.05.2019/T-1/M-
1/JH/D18
S : Recommend *menjawab dengan lirih*
T : Ya betul. Jangan ragu-ragu
jawabnya, Tiara ya
S :*tertawa*
Associating Criticizing
The teacher
criticized the
student not to
doubt for
answering the
teacher.
06.05.2019/T-1/M-
1/JH/D19
T : Yes good Santi. Why don’t you
or why don’t we. Associating Praising
The teacher
praised the
student for
giving the correct
answer.
06.05.2019/T-1/M-
1/JH/D20
T : We have “Suggest,
recommend, and why don’t and now
we have should and must.
Associating Stating
The teacher
stated about the
synonym of the
word suggestion
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to the students.
06.05.2019/T-1/M-
1/JH/D21
T        : At least this are the words that
are usually use by the writer
to end the discussion or to
close the writing in Hortatory
Exposition Text. This one is
usually in the first paragraph
and this one will be in the last
paragraph.
Associating Informing
The teacher
informed the
students that the
writer always
used the same
word to end the
discussion in
writing Hortatory
exposition text.
06.05.2019/T-1/M-
1/JH/D22
T     : This is the most important thing
you should remember about
Hortatory Exposition and
Analytical Exposotion Texts. The
writer intention or tujuannya
penulis to persuade something is
the case and to persuade something
should be done. In this case the
writer conclude in Hortatory
Exposition the writer recommend
or give suggestion. Is that
understood?
Associating Notifying
The teacher
notified the
students to
remember the
differences
between
Analytical and
Hortatory
exposition text.
06.05.2019/T-1/M-
1/JH/D23
T : Okey. Now, please open your
book on page 57! Associating Insisting
The teacher
insisted the
students to open
the book on page
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57.
06.05.2019/T-1/M-
1/JH/D24
T : I want to show you the part of
Hortatory Exposition text. Does
anyone know the part or the
structure of Hortatory Exposition
Text ?
Ss :  Thesis statements, arguments
Associating Insisting
The teacher
insisted to the
students about
Hortatory
Exposition Text.
06.05.2019/T-1/M-
1/JH/D25
T :  Okey the first will be Thesis
Statements. In this part the
writer expresses what topic here
or she will discuss in her
writing. Jadi dalam paragraf ke
1 biasanya penulis menyebutkan
topic apa yang akan di bahasnya
dalam tulisan tersebut. The
second part will be...
Ss : Arguments
Associating Asserting
The teacher
asserted the
student about
hortatory
exposition text.
06.05.2019/T-1/M-
1/JH/D26
T : Yes, Arguments. There are
usually more than one
arguments usually there are two
or three arguments that the
writer purposes to support
his/her statements from the first
paragraph, and usually he uses
the word such as Firstly,
Secondly, Next and In addition.
What is the meaning “In addition”
in Indonesia ?
Associating Affirming
The teacher
affirmed the
students answer
about arguments
in hortatory
exposition text.
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06.05.2019/T-1/M-
1/JH/D27
S : Dalam kondisi
T : Bukan itu Zahra, tepatnya
“tambahan lagi”. Itukan in
condition ya hmm.
Associating Blamming
The teacher
blamming about
the translation of
the word because
the students
answer was
wrong.
06.05.2019/T-1/M-
1/JH/D28
T    : You may use the word
“moreover” artinya terlebih
lagi, and “furthermore” sama
juga artinya yaitu terlebih lagi
atau lebih jauh lagi. My question
is “Do the words Firstly,
Secondly, Thirdly show “urutan”?
Apakah kata “Firstly, Secondly,
Thirdly” dalam text Hortatory atau
Analytical ini menunjukkan urutan
yang tidak boleh dibolak-balik ?
Associating Suggesting
The teacher
suggested the
students to use
the words
moreover and
futhermore for
giving an
argument in
Hortatory
Exposition text.
06.05.2019/T-1/M-
1/JH/D29
Ss : Yes Mam.
T : Unfortunately, No. Bukan ya,
jadi ini yang ada Firstly, Secondly,
Thirdly pada teks Hortatory
Exposition atau Analytical
Exposition itu tidak menunjukkan
urutan jadi boleh di balik. Yang
tadinya menentukan Secondly
pada yang kedua boleh di
sebutkan yang pertama. Jadi
Firstly, Secondly, Thirdly ini
Associating Denying
The teacher
denied the
students answer.
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hanya menujukkan julmahnya
supaya urut saja seperti umumnya
begitu. It is understood?
Ss : Yes
06.05.2019/T-1/M-
1/JH/D30
T : Risky! (advice the students to
pay attention) Associating Notifying
The teacher
notified the student
to pay attention at
the class.
06.05.2019/T-1/M-
1/JH/D31
T : Okey. Please read the first text
to answer number 1-5.
Ss : *students reading*
Communicating Insisting
The teacher
insisted the
students to read
the text for
answering
number 1-5.
06.05.2019/T-1/M-
1/JH/D32 T : Baca dulu sebentar! Communicating Insisting
The teacher
insisted the
students to read
the text first.
06.05.2019/T-1/M-
1/JH/D33
T : Okey. Only the first paragraph.
Aprillia Nurbaiti where are you? Communicating Notifying
The teacher
notified the
students only to
read the first
paragraph
06.05.2019/T-1/M-
1/JH/D34
T : What is the first paragraph
about?
S : Malah meneng wae *tertawa*
T : Dewi Giswanti? Coba diingat
lagi strukturnya tadi gimana.
Tadikan ibu sudah jelaskan
struktur dari hortatory
Communicating Reminding
The teacher
reminded about
the sructure of
hortatory
exposition text.
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exposition text. In your opinion
what does the first paragraph
belong to? Is that thesis statements
or arguments or it
recommendation?
06.05.2019/T-1/M-
1/JH/D35
T : About what?
Ss : To complain
T : About writing to complain?
Emm not very sure about this.
Ada yang punya pendapat lain?
Communicating Rebut
The teacher
rebutted the
students answer.
06.05.2019/T-1/M-
1/JH/D36
T : Yes. Ads means advertisement.
Yes, the writer want to talk about
the TV advertisement or
advertisement on TV. Please pay
attention to the word for a
number of reason. Usually the
writer gives clues that it is the text
of Hortatory or Analytical
Exposition text. In the last
sentence of the first paragraph.
Ss : *ramai*
Communicating Insisting
The teacher
insisted the
students to pay
attention about
the word.
06.05.2019/T-1/M-
1/JH/D37
T    : Unfortunately, waktunya sudah
habis ya. Clossing Informing
The teacher
informed the
students that the
time of lesson
was over.
06.05.2019/T-1/M-
1/JH/D38
T      : Sisanya masih banyak ya soal
yang belum terjawab. Clossing Informing
The teacher
informed the
students that
there is a lot of
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questions did not
answered.
06.05.2019/T-1/M-
1/JH/D39
T  : Iya karna dipotong ya jam
mengajarnya selama bulan
Ramadhan. *laugh*
Ss      : Hehehe.... Yes, Bu.
Clossing Informing
The teacher
informed about the
teaching-learning
time during
Ramadhan to the
students.
06.05.2019/T-1/M-
1/JH/D40
T   : Next meeting akan kita bahas
bersama-sama Clossing Informing
The teacher
informed the
students that the
question will be
discussed in next
meeting.
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Students of MAN 1 Boyolali in Academic Year 2018/2019
First teacher
Day : Thursday
Time : 13th May 2019
Place : MAN 1 Boyolali (XI Agama 1)
Teacher : Mrs. Junainah Helmy,M.Pd
Topic : Hortatory Exposition Text
Meeting : 2
NOTE:
13.05.2019 : Date of Data Collection
T-2 : Number of Transcript
M-2 : Number of Meeting
JH : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss :Students
No.Data Dialogues Activities
Type of
Representative Act
Context
13.05.2019/T-2/M-
2/JH/D1
T : Siapa lagi yang gak masuk hari
ini? Kita harus menjaga
kesehatan
ya.
Opening Reminding
The teacher reminded
the students to take
care of their health.
13.05.2019/T-2/M-
2/JH/D2
T      : Apalagi dibulan puasa ini
Cuacanya cukup panas. Usahakan
waktu sahur dan buka puasa
banyak minum air dan makan
Opening Suggesting
The teacher
suggested the
students to keep their
healty body during
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buah. Biar tubuh kalian fit
sehingga puasanya lancar. Oke
anak- anak?
Ss : Yess, Bu.
Ramadhan.
13.05.2019/T-2/M-
2/JH/D3
T : Masa’ gak ada yang ingat?
Padahal baru hari Senin
kemarin lho ya! Everybody
remember?
Questioning Complaining
The teacher
complained the
students that no one
remembered about
the material in the
last meeting.
13.05.2019/T-2/M-
2/JH/D4
T :Hari Senin kemarin kita
membahas tentang Hortatory
Exposition text. Sebelumnya
ada pr atau tidak?
Ss : Gak Buuuuu.
T : Are you sure? Bohong itu
dosa lho. Apalagi dibulan puasa
seperti ini. Yang kalian
dapatkan cuma lapar dan
haus jika bohong lho.
Ss : Hehehe... Iya Bu.
Questioning Asserting
The teacher asserted
the consequences of
lie in Ramadhan to
the students.
13.05.2019/T-2/M-
2/JH/D5
T : Students, please open your
book on page 61. Communicating Insisting
The teacher insisted
the students to open
the book.
13.05.2019/T-2/M-
2/JH/D6
T : We will continue to discuss
about last meeting. Communicating Informing
The teacher informed
the students that they
will continue
discussed in the last
meeting.
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13.05.2019/T-2/M-
2/JH/D7
T : Everybody, please pay
attention to the last sentence
of the first paragraph!“We
think they should be stop for a
number of reason”. Nah kata-
kata “For a number of reasons”
maksudnya itu karena sejumlah
alasan.
Communicating Insisting
The teacher insisted
the students to notice
the last sentence of
the first paragraph.
13.05.2019/T-2/M-
2/JH/D8
T      : ini yang menjadi penanda
bahwa itu adalah teks
Analytical atau Hortatory
Exposition.
Communicating Informing
The teacher informed
that is the signal of
analitical or hortatory
exposition text.
13.05.2019/T-2/M-
2/JH/D9
T      : Di paragraf satu kalau seperti ini
kita belum bisa menentukan
apakah itu Analytical atau
Hortatory Exposition, nanti bisa
kelihatannya itu teks apa di
paragraf terakhir. Tapi anda
perlu lihat di kalimat
terakhir paragraf satu
biasanya ada kata-kata
seperti ini, dititeni ya ini yang
jadi pertanda. Oke sekarang
the writers says that TV ads
should be stop. Iklan di Tv
harus diapakan ?
Communicating Suggesting
The teacher
suggested the
students to reminded
about the signal of
analytical and
hortatory exposition
text.
13.05.2019/T-2/M-
2/JH/D10
Ss : Because they go on for a long
time and they are so many
advertisement.
Communicating Praising The teacher praisedthe students answer.
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T        : Good !
13.05.2019/T-2/M-
2/JH/D11
T : Yes. What line ?
Ss : *berbisik*
T : I don’t find the word
recommend in the last
paragraph. No, there is no
word recommend here. Do
you find the word why don’t in
the last paragraph ?
Communicating Rebut The teacher rebuttedthe students answer.
13.05.2019/T-2/M-
2/JH/D12
Ss : Tidak peduli artinya Bu. Iya
Bu negatif.
T : Unfortunatelly that is not
the correct answer. Oke, have
any other answer for number
one ?
Communicating Denying The teacher deniedthe students answer.
13.05.2019/T-2/M-
2/JH/D13
Ss : Agree Mam
T : Agree? Setuju saja ahh biar
tidak ditanya gitu ya?
*tersenyum*
Ss : *tertawa* iya Bu.
Communicating Complaining
The teacher
complained that the
students always
agreed with the
teacher.
13.05.2019/T-2/M-
2/JH/D14
T  : C, encourage people to be
consumerism, mendorong
orang untuk menjadi
konsumtif jadi suka membeli
apa-apa gitu. This is positive
or negative effect ?
Communicating Informing
The teacher informed
the students about
consumerism.
13.05.2019/T-2/M-
2/JH/D15
T : Oke Tedi repeat after me
please? Repeat after me Tedi. Communicating Insisting
The teacher insisted
the student to repeat
the teacher.
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13.05.2019/T-2/M-
2/JH/D16
T : No, merekanya itu adalah
advertisement atau iklan-iklan
yang ada di TV.
Communicating Objecting
The teacher objected
the students answer
about advertisement
is not correct.
13.05.2019/T-2/M-
2/JH/D17
T        : Jadi jawabannya adalah E.
Number five, The text is writen
in the form of .....
Communicating Asserting
The teacher asserted
the correct answer to
the students.
13.05.2019/T-2/M-
2/JH/D18
T : Yes, Hortatory Exposition
Text. Let’s just continue with
the second text. Please read
the first paragraph first!
Semuanya baca paragraf
satu!
Communicating Insisting
The teacher insisted
the students to read
the first paragraph.
13.05.2019/T-2/M-
2/JH/D19
T : Yak that is right, thank you.
Okey, Annisa Natasha what is
the first reason?
Communicating Praising The teacher praisedthe students answer.
13.05.2019/T-2/M-
2/JH/D20
Ss : Kesulitan
T :Kesulitan, good. Indah
difficulty meaning is kesulitan.
So what is the Indonesian
meaning of the first sentence in
the fourth paragraph ?
Communicating Praising The teacher praisedthe students answer.
13.05.2019/T-2/M-
2/JH/D21
T : Ilham jangan begitu to.
Sudah dua kali saya katakan
kalo kita sedang membahas....
Communicating Complaining
The teacher
complained the
student about noisy
in the class.
13.05.2019/T-2/M-
2/JH/D22
T : We should be more aware
about what we bought and
ate.
Communicating Suggesting
The teacher
suggested the
students about eating
healthy food.
354
13.05.2019/T-2/M-
2/JH/D23
T : Terhadap situasi with the
control, dengan pengawasan
tentang penggunaan formalin.
Any question about this ?
Ss : No
T : I believe you don’t. Kalo
begitu we go to the question
number six. Shafa Arya Ashari.
Communicating Guessing
The teacher guessed
that the students
wuld not ask any
question.
13.05.2019/T-2/M-
2/JH/D24
T : Ya empat baris terahir dari
paragraf keempat the last
sentence of paragraph four.
They know the danger of
formalin. Para pedagang itu
tau bahayanya formalin but
they don’t care about the
health tapi mereka engga
peduli dengan kesehatan
orang lain.
Communicating Asserting
The teacher asserted
the dangerous of
formalin.
13.05.2019/T-2/M-
2/JH/D25
T : Paragraph four, Rizky
Fauzan coba cari paragraf
empat yang bisa menjawab
questionmu number nine.
Communicating Insisting
The teacher insisted
the student to looking
for answer number
nine.
13.05.2019/T-2/M-
2/JH/D26
T : A ? Because the goverment
will buy the production first ?
Are you sure ? I don’t think
so. Any other answer ?
S : *silent*
Communicating Denying
The teacher denied
the student answer A
was not correct.
13.05.2019/T-2/M-
2/JH/D27
T : Sebentar, jawabannya Yuli
kita pending dulu. Meilita ? Communicating Asserting
The teacher asserted
the student answer.
355
The teacher wants the
student to answer
later.
13.05.2019/T-2/M-
2/JH/D28
T : Yang ada sumbernya atau
yang ada dasarnya di paragraf
keempat adalah tentang
produksinya yang mahal. Jadi
lebih tepatnya adalah yang B,
because the production cause is
expensive. Kalo keuntungan
itu meskipun pake formalin
kalo mereka menjual
harganya murah
keuntungannya juga sedikit
juga kan, nah jadi mereka
menggunakan formalin
karena biaya produksinya
lebih murah.
Communicating Informing
The teacher
informing why the
traders use formalin
in the production to
the students.
13.05.2019/T-2/M-
2/JH/D29
T  : Number ten ayo semuanya
perhatikan question number
ten. They know the danger of
formalin, apa artinya ?
Communicating Insisting
The teacher insisted
the students to give
attention for  number
ten.
13.05.2019/T-2/M-
2/JH/D30
T : Mereka itu menggantikan
food produser. Yang
pertanyaan nomer 11-12 kita
lewati, because it is not a
Hortatory Exposition Text.
Communicating Stating
The teacher stated to
the students that
question number 11
and 12 do not contain
Hortatory exposition
text.
13.05.2019/T-2/M-
2/JH/D31
T      : Langsung ke teks untuk
nomer 13-15. What the title of Communicating Insisting
The teacher insisted
the students to
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the text ?
Ss : Smoking in restaurant.
answer the next
question.
13.05.2019/T-2/M-
2/JH/D32
T : Okey. Kalo dihome engga,
but do you smoke on the way
home ?
Ss girls: Yesssss
Ss boys : *laugh*
Communicating Affirming
The teacher affirmed
the male students
didn’t smoke at
home.
13.05.2019/T-2/M-
2/JH/D33 T : Pernah ya *laugh*. Communicating Predicting
The teacher predicted
the male students that
they smoke.
13.05.2019/T-2/M-
2/JH/D34
T   : Okey let’s we read the first
paragraph.
Ss : *read*
Communicating Insisting The teacher insistedthe students to read.
13.05.2019/T-2/M-
2/JH/D35
T : Kan ada judulnya, topiknya
pasti sama dengan judulnya
kan.
Ss : Yes
Communicating Asserting
The teacher asseerted
the students that the
title  must be related
with the topic.
13.05.2019/T-2/M-
2/JH/D36
T : Unfortunatelly time is up. Clossing Informing
The teacher informed
the students that the
meeting of the class
was over.
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13.05.2019/T-2/M-
2/JH/D37
T       : Anak anak ini pertemuan
terakhir, so materi untuk
PAT nya sampai this text ya,
meskipun belum sampai
selesai tapi nanti diambilkan
dari contoh di buku. Tadi kita
mempelajari apa saja anak-
anak?
Ss : Hortatory Exposition Text,
Bu.
Clossing Informing
The teacher informed
the students about
final examination
materials.
13.05.2019/T-2/M-
2/JH/D38
Ss : Hortatory Exposition Text,
Bu.
T : Betul. Clossing Affirming
The teacher affirmed
the students answer.
13.05.2019/T-2/M-
2/JH/D39
T    : Itu nanti sambil dibaca dan
dipelajari lagi ya anak-anak!
Ss : Yess, Bu.
Clossing Suggesting
The teacher
suggested the
students to study
before final
examination.
13.05.2019/T-2/M-
2/JH/D40
T : Okey let’s say hamdallah
Ss : Alhamdulillah hirobbil
‘alamin..
Clossing Stating
The teacher stated the
students to close the
meeting with saying
hamdallah.
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Second  teacher
Day : Tuesday
Time : 7th May 2019
Place : MAN 1 Boyolali (XI IPS 1)
Teacher : Mr. Drs.H.Agus Susanto
Topic : Hortatory Exposition Text
Meeting :1
NOTE:
07.05.2019 : Date of Data Collection
T-3 : Number of Transcript
M-1 : Number of Meeting
AS : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss : Students
No.Data Dialogues Activities
Type of
Representative Act
Context
07.05.2019/T-3/M-
1/AS/D1
T : Sudah ya ramenya. Saya mulai
ya!
Ss : *noisy* Sssstttt. Menengo cah!
Opening Notifying
The teacher
notified the
students to pay
attention to him
before starts the
teaching learning
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process.
07.05.2019/T-3/M-
1/AS/D2
T : Hari ini kita belajar Hortatory
Exposition Text. Opening Stating
The teacher
stated that they
will learn about
Hortatory
Exposition text.
07.05.2019/T-3/M-
1/AS/D3
T         : Open your book on page 49!
Ss : Yes, Pak. Opening Insisting
The teacher
insisted the
students to the
page 49.
07.05.2019/T-3/M-
1/AS/D4
S : Hortatory Exposition Text is a
type text that persuade the
listeners or readers that something
should be done, by showing the
information or reason in a logical
way.
T :Okay, jadi Hortatory
Exposition Text itu adalah
sebuah text digunakan untuk
membujuk pembaca atau
pendengar bahwa sesuatu tidak
boleh atau harus dilakukan.
Ali.... apa tadi?
Questioning Affirming
The teacher
affirmed the
students answer
about Hortatory
exposition text
was correct.
07.05.2019/T-3/M-
1/AS/D5
T    : Thesis berisi ide pokok penulis
tentang suatu peristiwa atau
kejadian yang akan diangkat
atau dibahas. Paham?
Ss : Yes, Pak.
Questioning Asserting
The teacher
asserted the
students about
the generic
structure of
Hortatory
exposition text.
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07.05.2019/T-3/M-
1/AS/D6
T : Terus selanjutnya, generic
structurenya yaitu Arguments
atau pendapat. Arguments are
some paragraph providing
reasons that will lead to
recomendation. Jadi arguments
itu berisi pendapat-pendapat
yang mendukung ide pokok
penulis. Semakin banyak
pendapat yang dituliskan,
semakin menarik sebuah
Hortatory Exposition Text itu,
karena pembaca cenderung
percaya terhadap peristiwa jika
terdapat banyak pendapat yang
mendukung didalamnya. c
Ss : *noisy*
Questioning Asserting
The teacher
asserted about
generic structure
of Hortatory
Exposition text
to the students.
07.05.2019/T-3/M-
1/AS/D7
T     : Jadi recomendation itu berisi
tentang ajakan penulis
terhadap pembaca untuk
melakukan sesuatu yang ada
kaitannya pada thesis dan
arguments. Recomendation
biasanya juga menggunakan
kata should, it’s better
that...dan sebagainya. Kemudian
language features, bahasa yang
kita gunakan. Sebelumnya ada
pertanyaan?
Ss : No, Sir. Belum.
Questioning Asserting
The teacher
asserting about
recomendation to
the students.
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07.05.2019/T-3/M-
1/AS/D8
T      : Nah language featuresnya
featuring generic participant
such as some, arrange, and etc.
Questioning Asserting
The teacher
asserted the
language feature
of Hortatory
exposition text to
the students.
07.05.2019/T-3/M-
1/AS/D9
T : Coba ya kalimat Simple
Present Tense. Experimenting Reminding
The teacher
reminded the
students about
Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D10
T : Coba kita bahas. Karena disitu
nanti juga ikut dalam
Hortatory Exposition text.
Kalimat itu terdiri dari apa?
Ss : Subject + Verb dua + Object.
Experimenting Asserting
The teacher
asserted about
language features
Simple Present
Tense to the
students.
07.05.2019/T-3/M-
1/AS/D11
T : Jadi ya, yang benar itu
Subject + Verb satu + Object.
Verb dua kan itu Simple Past
Tense Ya, coba Aulia ?
S : Subject em...
Experimenting Reminding
The teacher
reminded the
students about
Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D12
T : Jadi nanti semuanya, itu
adalah pattern dari Simple
Present Tense.
Ss : Ya, Pak.
Experimenting Informing
The teacher
informed the
students pattern
in Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D13
T : Masa gak ingat? Coba kita
bahas! Yang pakai tambahan
“s/es” untuk subjek yang mana
Experimenting Criticizing
The teacher
criticized the
students for not
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saja?
Ss : He, She, It. Itu bukan Pak?
reminding about
Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D14
T : Iya benar. Verb setelah subjek
He, She, dan It bisa ditambahi
“s/es” sedangkan yang tidak
pakai “s/es” yang mana berarti?
S : I, We You, They.
Experimenting Affirming
The teacher
affirmed the
students answer
about Simple
Present Tense.
07.05.2019/T-3/M-
1/AS/D15
T : Ya, alhamdulillah kalo masih
pada ingat. Yen ra kelingan yo
kebangetan wes kelas XII
barang. Ya..
Ss : Hahaha... Yes, Sir.
Experimenting Asserting
The teacher
asserted the
students about
reminding the
material Simple
Present Tense in
XI grade student.
07.05.2019/T-3/M-
1/AS/D16
T : Jadi diperhatikan disini. Ini
ciri umumnya ya! Jangan lupa!
Disini ada yang namanya
pronoun. Apa ini pronoun ?
Experimenting Insisting
The teacher
insisted the
students to noted
the pattern of
Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D17
Ss : Kata kerja, Pak.
T : Bukan ! Ayo apa ? Experimenting Blamming
The teacher
blammed the
students answer is
wrong.
07.05.2019/T-3/M-
1/AS/D18
Ss        : Emm... kata....
T         : Kata ganti. Ya. Jadi pronoun itu
kata ganti. Contohnya apa? I?
Experimenting Asserting
The teacher asserted
the students about
pronoun.
07.05.2019/T-3/M-
1/AS/D19
T2 : Ini pronoun untuk subject ya!
*menulis dipapan  tulis* Experimenting Asserting
The teacher asserted
the students about
pronoun.
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07.05.2019/T-3/M-
1/AS/D20
T : Ya. I jadi Me. We? We jadi our,
dan sebagainya. Diingat-ingat!
Dulu sudah pernah saya
sampaikan. Karena setiap hari
kita ketemu pronoun atau kata
ganti.
Experimenting Insisting
The teacher
insisted the
students to
remember about
pronoun.
07.05.2019/T-3/M-
1/AS/D21
T : Ini simple present tense lho
ya! Contohnya ini ya! Ini verb ?
*pointed to the whiteboard*
Experimenting Asserting
The teacher
asserted about
passive voice to
the students.
07.05.2019/T-3/M-
1/AS/D22
Ss : Verb three.
T : Ini verb satu! Baik ditambah
“s” or “es”. Mosok verb tiga
Simple Present Tense lho. Baru
saja saya sampaikan tadi masa
sudah lupa ya.
Experimenting Blamming
The teacher
blamming to the
students answer
is wrong.
07.05.2019/T-3/M-
1/AS/D23
T : Nah kebalikan dari Simple
Present Tense itu ada Simple
Past Tense.
Experimenting Asserting
The teacher
asserted the
students about
Simple Past
Tense.
07.05.2019/T-3/M-
1/AS/D24
S : Verb dua.
T : Iya betul verb dua. Menjadi
apa?
Experimenting Affirming
The teacher
affirmed the
students anwer.
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07.05.2019/T-3/M-
1/AS/D25
T : Was or were + verb tiga. Iya
jadi diperhatikan!
Ss : * noisy*
Experimenting Insisting
The teacher
insisted the
students to noted
the pattern in
Simple Past
Tense.
07.05.2019/T-3/M-
1/AS/D26 T : Betul. Is, am, are + Verb-ing. Experimenting Affirming
The teacher
affirmed the
students about
the pattern of
Present
Continous Tense.
07.05.2019/T-3/M-
1/AS/D27
T : Ya betul. Perhatikan disini!
Perbedaannya cuma
dipredikat. Itu tergantung pada
tenses yang digunakan.
Contohnya apa ?
Ss : These....
Experimenting Asserting
The teacher
asserted the
students the
differences
between Simple
Present Tense,
Simple Past
Tense, and
Present Coninous
Tense.
07.05.2019/T-3/M-
1/AS/D28
Ss : Verb-ing Pak.
T : Ya. Verb nya jadi Verb-ing Experimenting Affirming
The teacher
affirmed the
students answer.
07.05.2019/T-3/M-
1/AS/D29
T : Ya. Jadi itu ya! Sudah saya
ingatkan Present Continous Experimenting Stating
The teacher
stated that he
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Tense.
Ss : Yes, Pak.
reminded the
students about
Present
Continous Tense.
07.05.2019/T-3/M-
1/AS/D30
T : Tadi sudah saya tuliskan
disitu Simple Present Tense. Experimenting Reminding
The teacher
reminded the
students about
the pattern of
Simple Present
Tense.
07.05.2019/T-3/M-
1/AS/D31
T       : Itu yang pake Verb satu. And
then yang Action Verb. Using
the Action Verb, using Noun
Phrase, using Adverbial Phrase,
using conjuction, cause and
efffect.
Experimenting Asserting
The teacher
asserted about
the characteristic
of Hortatory
Exposition Text
to the students.
07.05.2019/T-3/M-
1/AS/D32
T      : Dulu juga sudah diterangkan
juga yang cause and effect nya.
Ya?
Ss : Ya, Pak. Sebab dan akibat.
Experimenting Reminding
The teacher
reminded that he
explained about
cause and effect
to the students in
the past.
07.05.2019/T-3/M-
1/AS/D33
T : Iya, Oke. Sebab dan akibat.
Kemudian using conjunction of
time. Jadi itu adalah ciri-ciri
yang akan kita pelajari tentang
Hortatory Exposition Text.
Ss : Gih, Pak.
Experimenting Asserting
The teacher
asserted the
students about
the characteristic
of Hortatory
Exposition Text.
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07.05.2019/T-3/M-
1/AS/D34
T : Okey please read the text in
the page 51! Associating Insisting
The teacher
insisted the
students to open
page 51 on the
text.
07.05.2019/T-3/M-
1/AS/D35
T : Finish? You have text about
Hortatory Exposition Text.
Oke, read the two text on the
paper and nanti tunjukkan
mana yang merupakan thesis,
arguments and  the
recomendation nya! 20 menit !
Ss : Haaaaaa...... *shocked*. Yes,
Sir.
Associating Insisting
The teacher
insisted the
students to
showed the
structure of
Hortatory
Exposition Text
in the text and
informed the
students only
have 20minute
for doing the
task.
07.05.2019/T-3/M-
1/AS/D36
T : Sekarang dikerjakan dulu!
Ss : Dikertas Pak? Associating Insisting
The teacher
insisted the
students to
answer the
question in the
text.
07.05.2019/T-3/M-
1/AS/D37
T : Gak usah. Disitu aja
mengerjakannya. Dikertas
soalnya langsung.
Associating Insisting
The teacher
insisted the
students for
doing the task in
the text paper.
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07.05.2019/T-3/M-
1/AS/D38
T : *Checking the students work
surround the class* Discuss with
your friend! You can discuss
with your seatmate.
Ss : Siap Pak
Associating Insisting
The teacher
insisted the
students to
discuss with their
friend in doing
the task.
07.05.2019/T-3/M-
1/AS/D39 T : Hp kalo untuk kamus gapapa. Associating Informing
The teacher
informed the
students to use
handphone in the
class for
dictionary.
07.05.2019/T-3/M-
1/AS/D40
S : Sulit mengartikannya Pak
*laugh*
T : Kan boleh sambil buka kamus
boleh diskusi sama teman
sebangku atau depannya juga
boleh hlo.
Associating Stating
The teacher
stated that the
students can
discusses the task
with their friend
and open the
dictionary.
07.05.2019/T-3/M-
1/AS/D41
T : Ya, dikarenakan jamnya sudah
habis. Itu nanti diselesaikan
dirumah. Next meeting kita akan
cocokkan bersama. Nilainya akan
dimasukkan sebagai nilai harian
kalian. Karna nilai harian
kalian masih kurang.
Ss :Gih, Pak.
Clossing Informing
The teacher
informed the
students that the
score will
inputed to daily
score.
07.05.2019/T-3/M-
1/AS/D42
T : Okey students. Jadi itu ya Hortatory
Exposition Text. Tugasnya jangan lupa
dikerjakan!
Ss : Yess, Sir!
Clossing Reminding
The teacher
reminded the
students about the
homework.
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Second  teacher
Day : Friday
Time : 14th May 2019
Place : MAN 1 Boyolali (XI IPS 1)
Teacher : Mr. Drs.H.Agus Susanto
Topic : Hortatory Exposition Text
Meeting :2
NOTE:
14.05.2019 : Date of Data Collection
T-4 : Number of Transcript
M-2 : Number of Meeting
AS : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss : Students
No.Data Dialogues Activities
Type of
Representative Act
Context
14.05.2019/T-4/M-
2/AS/D1
T    : Okey. Kemaren belum jadi kita
cocokkan secara bersama ya.
Sekarang the first text, the first
paragraf termasuk apa Ferdi ?
thesis atau argument ?
Communicating Reminding
The teacher
reminded the
students about the
task in the last
meeting.
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S : Thesis Pak
14.05.2019/T-4/M-
2/AS/D2
Ss : Maksudnya pokoknya tidak
boleh remaja itu narkoba gitu Pak
T : Ya maksud the first paragraf
itu penulis tidak ingin
membiarkan para remaja
teenagres untuk mendekati
yang namanya narkoba.
Alasannya apa? ada di second
paragraf, coba Aisyah read the
arguments from the writer!
Communicating Affirming
The teacher
affirmed the
students answer
about Narcotics.
14.05.2019/T-4/M-
2/AS/D3
Ss : Eee kalimat kedua Pak.
T : Ya itu the first argument. Lalu
argumen yang keduanya apa lagi
itu ?
Communicating Denying
The teacher
denied the
students answer.
14.05.2019/T-4/M-
2/AS/D4
T : Malah ketawa *laugh*.
Maksudnya itu alasan pertama
penulis tadi kan bisa merusak
kesehatan kan ? Jadi drug juga
bisa membuat prestatsi siswa
menurun karena kesehatannya
sering terganggu itu hlo anak-
anak. Jadi alasan yang pertama
tadi juga dijelaskan kalau drug itu
membuat imun orang yang
mengonsumsinya sering menurun
jadi sering sakit-sakitan.
Understand ?
Ss : Yes Sir.
Communicating Asserting
The teacher
asserted the
students about the
negative effect of
drugs.
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14.05.2019/T-4/M-
2/AS/D5
T : Kan tadi yang pertama bisa
membuat kesehatan terganggu,
lalu prestasi bisa menurun lalu
masih ada lagi tidak?
S : Tidak
Communicating Reminding
The teacher
reminded the
students about the
answer of number
one.
14.05.2019/T-4/M-
2/AS/D6
T : Kan tadi yang pertama bisa
membuat kesehatan terganggu,
lalu prestasi bisa menurun lalu
masih ada lagi tidak?
S : Tidak
T : Hlohh ya masih itu yang
kalimat terakhir.
Communicating Objecting
The teacher
objected the
students answer.
14.05.2019/T-4/M-
2/AS/D7
T      : Jadi biasanya orang yang
memakai narkoba gitu jadi
dijauhi dilingkungan
sekitarnya, nanti bergaulnya
juga sama dengan yang
memakai drug. Tambah tidak
bisa lepas dari jerat narkoba
itu.
Communicating Stating
The teacher stated
to the students
that the
environment
influenced in
society.
14.05.2019/T-4/M-
2/AS/D8
T : Repeat once again please
Latifa!
Communicating Insisting
The teacher
insisted to the
student to repeat
her answer
loudly.
14.05.2019/T-4/M-
2/AS/D9
T :Sekarang the second text.
Dilanjutkan yang second text!
Communicating Notifying
The teacher
notified the
students to
answer the next
371
question.
14.05.2019/T-4/M-
2/AS/D10
Ss : Belum selesai baca Pak *laugh*
T : Belum selesai apa belum dibaca?
Coba Ardian kamu baca
paragraf pertama itu!
Ss : *laugh*
Communicating Insisting
The teacher
insisted the
student to read
the fisrt paragraph
of the text.
14.05.2019/T-4/M-
2/AS/D11
Ss : Merokok di tempat umum
mengganggu kenyamanan umum.
T : Ya betul. Itu dinamakan apa
dalam teks Hortatory?
Communicating Affirming
The teacher
affirmed the
students answer.
14.05.2019/T-4/M-
2/AS/D12
T : Hlo lak lupa bagiannya teks
hortatori. Paragraf pertama
kalimat yg kamu baca itu tadi
namanya thesis atau argument ?
Communicating Complaining
The teacher
complained the
students about
forgetting the
parts of Hortatory
Exposition Text.
14.05.2019/T-4/M-
2/AS/D13 T : Jane pada dibaca engga to?
Communicating Complaining
The teacher
complained the
students about not
answering the
question.
14.05.2019/T-4/M-
2/AS/D14
T : Coba dicari ada berapa itu.
Shidiq ayo dicari! Malah nyanyi-
nyanyi.
S : Nggih Pak *laugh*
Communicating Criticizing
The teacher
criticized the
student about not
being serious in the
class.
14.05.2019/T-4/M-
2/AS/D15
T : Lhoooo belum ketemu juga
to?!
Communicating Complaining The teacher
complained to the
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Ss : Tiga Pak students about not
getting the answer
of the question.
14.05.2019/T-4/M-
2/AS/D16
T : Apa aja yang dituliskan penulis?
Semuanya baca!
Communicating Insisting
The teacher
insisted all of the
students to read
the answer.
14.05.2019/T-4/M-
2/AS/D17
Ss : Should not smoking in the public
area Pak.
T : Nahhh ya benar. Iya intinya
itu penulis ingin give suggest
agar tidak merokok di piblic
area karena dari berbagai
argument yang mendukung
untuk give suggest yg seperti
itu. Understand anak-anak?
Communicating Affirming
The teacher
affirmed the
students about
smoking in public
area.
14.05.2019/T-4/M-
2/AS/D18
T : Betul. Generic structurenya
tadi ada Thesis, Argument,
sama Recomendation. Dibaca
lagi sendiri nanti apa itu Thesis,
Argument, dan Recomendation.
Kemudian tadi languages
featuresnya apa saja?
Closing Affirming
The teacher
affirmed the
students about the
generic structure
of Hortatory
Exposision Text.
14.05.2019/T-4/M-
2/AS/D19
T : Nahhhh pinter
Ss : Iya dong Pak.
Closing Praising
The teacher
praised the
students.
14.05.2019/T-4/M-
2/AS/D20
T : Nah itu nanti dipelajari lagi
dirumah. Sama dipersiapkan
Closing Insisting The teacher
insisted the
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belajar untuk UAS besok
minggu depan.
students to study
and prepare for
final examination.
14.05.2019/T-4/M-
2/AS/D21
T     : Jangan sistem SKS ya! Sistem
Kebut Semalam.
Ss : *laugh* Gih, Pak.
Closing Notifying
The teacher
notified the
students to study
before final
examnation.
374
The Findings of Types of Representative Speech Acts in English and Learning Process at Second Grade
Students of MAN 1 Boyolali in Academic Year 2018/2019
Third teacher
Day : Saturday
Time : 11th May 2019
Place : MAN 1 Boyolali (XI IPA 3)
Teacher : Mrs. Dra.Hj. Sri Karmini
Topic : Hortatory Exposition Text
Meeting :1
NOTE:
11.05.2019 : Date of Data Collection
T-5 : Number of Transcript
M-1 : Number of Meeting
SK : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss : Students
No.Data Dialogues Activities
Type of
Representative Act
Context
11.05.2019/T-5/M-
1/SK/D1
Ss : We are fine thank you, and
you?
T : I’m so well thanks.
Opening Stating
The teacher stated to the
students that she is in
good condition
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11.05.2019/T-5/M-
1/SK/D2
T : Adzanningsih. Today they
attend to our class. I think in
the last material you get
about Analytical Exposition
Text, right?
Ss : *silent*
Opening Informing
The teacher informed the
students that there are two
researcher conducted the
research in their class.
11.05.2019/T-5/M-
1/SK/D3
T : Today we will review
about Exposition Text,
Analytical and  Hortatory
Text. First I will give you
some papers of each table of
you.
Ss : Thank you Miss.
Opening Informing
The teacher informed the
students about the
purpose of the study.
11.05.2019/T-5/M-
1/SK/D4
T : I hope you still remember
Exposition Text. There are
two types of exposition text
in the last material,
especially Analytical and
Hortatory. Okay at first
please you attend of the
uses of the word of should,
must, should not and must
not.
Observing Reminding
The teacher reminded the
students about the last
material.
11.05.2019/T-5/M-
1/SK/D5
T     : For beginning our lesson today
we will remember the word
first. What is the meaning of
should in Indonesian?
Ss : Harus.
T : Yes good. Must?
Observing Praising
The teacher praised to the
students about answering
the correct answer.
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11.05.2019/T-5/M-
1/SK/D6
Ss : Students must discipline.
T : Students must dicipline or
students should dicipline,
siswa harus disiplin atau
siswa seharusnya disiplin.
Yes thats right. How
number two? Children titik
titik eat food containing
preservatives and chemical
substance?
Questioning Affirming The teacher affirmed the
students answer.
11.05.2019/T-5/M-
1/SK/D7
T : Ya karena kalo must not
cenderung diartikan
jangan. Anak-anak jangan
makan-makanan yang
mengandung kimia. Okay.
Now Talia, what is number
three ?
Questioning Asserting
The teacher asserted the
students about the use of
must not.
11.05.2019/T-5/M-
1/SK/D8
S : Berpartisipasi dalam
menjaga planet kita.
T : Ya betul. How is number
four Bowo?
Questioning Affirming
The teacher affirmed the
students answer is
correct.
11.05.2019/T-5/M-
1/SK/D9
T   : Oke number five Aziz? Please,
read and complete the
sentence!
Questioning Insisting
The teacher insisted the
students to read and
complete the sentence.
11.05.2019/T-5/M-
1/SK/D10
T : Should Ziz ? Coba baca
dengan lengkap
kalimatnya.
Questioning Insisting
The teacher insisting the
students to give the
complete answer.
11.05.2019/T-5/M-
1/SK/D11
S : Seharusnya Bu.
T : Great. Oke the next
number. Auliya Khairunnisa?
Questioning Praising
The teacher praised to the
student because they
answered in correct.
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11.05.2019/T-5/M-
1/SK/D12
T : Read the sentence and
complete it! Experimenting Insisting
The teacher insisted the
students to read and to
complete the sentence.
11.05.2019/T-5/M-
1/SK/D13
T : Iya jawabannya must, kan
Ibu cuma ngetes yakin engga
*tersenyum*.
Experimenting Affirming The teacher affirmed the
students answer.
11.05.2019/T-5/M-
1/SK/D14
T : Ya drugs is dangerous
bahaya.
Okey question number seven
for Muhammad Farhan.
Experimenting Asserting
The teacher asserted the
students that drug is
dangerous for human
health.
11.05.2019/T-5/M-
1/SK/D15
T : Ya karena itu kalimat
saran ya. Experimenting Asserting
The teacher asserted the
students about
recomendation of
hortatory exposition text.
11.05.2019/T-5/M-
1/SK/D16
T      : Jika kamu ingin hidup
sehat, kamu sebaiknya
lebih memakan sayuran
dan buah-buahan. Thank
you Farhan. Okey, next
number eight Mulyanti
Zahratun please.
Experimenting Asserting
The teacher asserted the
students about to eat
vegetables and fruits to
keep the healthy
condition.
11.05.2019/T-5/M-
1/SK/D17
S : Must Bu
T : Must ? Eemmm lebih
tepatnya should ya anak-
anak. Artinya apa ayo
diartikan satu-satu!
Experimenting Denying The teacher denied to the
students answer
11.05.2019/T-5/M-
1/SK/D18
T      : Jadi bukan hanya Bapak
Ibu Guru disekolah saja
yang mendidik, karena
yang sangat pokok itu
Experimenting Notifying
The teacher notified that
the education not only
can we get from the
school, but the parents are
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adalah pendidikan di
rumah juga ya. Ini nanti
para calon ibu-ibu
*menunjuk siswi-siswi*
Ss Boys : Rungokno kae, ora gur
dandan wae *tertawa
terbahak-bahak*
the main role model for
the children.
11.05.2019/T-5/M-
1/SK/D19
T : Sudah lanjut ke nomor
sepuluh ya. Suppoters should
not make any violent act
when supporting their club
plays. Ini jawabannya
should not. This sentence
remind us with what kinds of
sentence ?
Experimenting Stating
The teacher stated that the
correct answer for
number ten is “should
not” to the students.
11.05.2019/T-5/M-
1/SK/D20
T : Like sentence “You should
study hard, you should
come ontime, you should be
carefull or you must be
carefull” termasuk kalimat
perintah. Kalimat apa?
S : Perintah
Experimenting Informing
The teacher informed that
in suggestion there is use
the word “should” to the
students.
11.05.2019/T-5/M-
1/SK/D21
S : Saran
T : Ya saran. In english ? Experimenting Affirming
The teacher affirmed the
students’ answer about
suggestion in English
because the student
answer is correct.
11.05.2019/T-5/M-
1/SK/D22
T     : Nah when we learn about
Anaytical Hortatory we can’t
use this type, but in
Experimenting Notifying
The teacher notified to
the students that in
hortatory exposition text
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Hortatory we usually make
those word to suggest the
readers about the topic.
Kata-kata itu nanti akan
kita gunakan dalam teks
Hortatory Exposition.
the word “suggest” is
uses to suggest the
readers.
11.05.2019/T-5/M-
1/SK/D23
T     : Oke now look at  your paper
and please compare text
number one and text number
two! Coba bandingkan teks
1 dengan teks 2.
Please Anggit you read the
first text!
S : *siswa membaca teks yang
sudah disediakan guru*
Experimenting Insisting
The teacher insisted the
students to compared the
first text with the second
text to know the
differences between
Analytical and Hortatory
Exposition Text.
11.05.2019/T-5/M-
1/SK/D24
T : Compare the two text
perbedaannya dan
persamaannya.
The two text are exposition,
right?
Ss : Yes
Experimenting Asserting
The teacher asserted that
the two text are
exposition text.
11.05.2019/T-5/M-
1/SK/D25
T : Kalimat di teks ke satu
kalimat pertama cenderung
apa?Cenderung pernyataan
biasa. But the sentence in
the second text there is the
word ‘should’, kata should
tadi mengandung apa?
Experimenting Asserting
The teacher asserted
about
recomendation/suggestion
part of hortatory text in
the second text to the
students.
11.05.2019/T-5/M-
1/SK/D26
T : Ya suggestion. Should be
banned kalo di artikan di Experimenting Affirming
The teacher affirmed the
student’s answer about
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Indonesia apa ini ? suggestion of hortatory
exposition text.
11.05.2019/T-5/M-
1/SK/D27
T : Ya suggest. Jadi what are
the different of the two text ?
yang pertama tadi apa ?
Experimenting Affirming The teacher affirmed thestudent’s answer.
11.05.2019/T-5/M-
1/SK/D28
T : Yaa ada thesisnya atau
tidak, meskipun itu
pendapat penulis tentang
suatu issue. Kalo di
Hortatory cenderung sudah
memberikan apa ?
Experimenting Asserting
The teacher asserted the
students about one of
structure’s in Analytical
Exposition Text.
11.05.2019/T-5/M-
1/SK/D29
T : Ya, kemudian perbedaan
yang sangat jelas yang di
paragraf terakhir.
Experimenting Notifying
The teacher notified
about the differences of
Analytical and Hortatory
Exposition Text in the
two text’s are located in
the last paragraph of each
text.
11.05.2019/T-5/M-
1/SK/D30
T      : Kalo yang di Analytical
cuma sebagai conclusion, in
HortatoryExposition text
ada kata persuade itu. So I
give question now, beetwen
the first text and the second
text which is call Analytical
Exposition? Yang mana yang
termasuk Analytical ?
Experimenting Notifying
The teacher notified to
the students about the
differences between
Analytical and Hortatory
Exposition Text.
11.05.2019/T-5/M-
1/SK/D31
T : So the second text is
Hortatory Exposition jadi
yang teks ke dua itu teks
Experimenting Asserting
The teacher asserted that
the second text is
Hortatory Exposition
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Hortatory Exposition.
Persamaannya apa?The
similarities ?
Ss : *diam dan berfikir*
Text to the students.
11.05.2019/T-5/M-
1/SK/D32
T : Dari struktur teksnya
jelas, struktur di exposition
text itu sama sama ada apa ?
Ss : Thesis
Experimenting Asserting
The teacher asserted that
the structure of
Exposition Text is clearly
delivered to the students.
11.05.2019/T-5/M-
1/SK/D33
T : Yes the second text. How
do you know? Gimana kok
bisa tau?
Experimenting Affirming
The teacher affirmed the
student’s answer that the
second text is Hortatory
Exposition text is correct.
11.05.2019/T-5/M-
1/SK/D34
T : Yes analytical exposition
text. What is the different of
two text ? Apa yang membuat
beda? The first and the last
paragraph.
Experimenting Affirming The teacher affirmed the
students answer.
11.05.2019/T-5/M-
1/SK/D35
T        : Jadi teks nya itu mirip
cuma bedanya di paragraf
tertentu saja ya.
Ss : Ya
Experimenting Asserting
The teacher asserted that
the differences between
Analytical and Hortatory
Exposition located in
certainty paragraph.
11.05.2019/T-5/M-
1/SK/D36
T : Kalo itu ada rekomendasi
maka itu teksnya Hortatori
dan kalo itu hanya
kesimpulan maka teksnya
itu Analitikal. Jadi
Hortatori itu mirip teksnya
dengan Analitical, tinggal
di paragraf terakhir tok ya
Experimenting Notifying
The teacher notified
about the different of
Analytical and Hortatory
Exposition text to the
students.
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rekomendasi atau
kesimpulan.
11.05.2019/T-5/M-
1/SK/D37
T : Jadi maksudnya
menyampaikan bahwa
sesuatu itu bermasalah
bahwa sesuatu itu penting,
jadi hanya
menyimpulkan.Kalo
hortatori gimana?
Ss : *diam*
Experimenting Asserting
The teacher asserted to
the students that
analytical exposition text
is to persuade people
that something in the
case, that something
happens, and give
conclusion in the last
paragraph.
11.05.2019/T-5/M-
1/SK/D38
Ss : Pembaca
T :Ya pembaca atau
pendengar atau ke yang
lainnya.
Experimenting Affirming The teacher affirmed the
students answer.
11.05.2019/T-5/M-
1/SK/D39
T : Or listeners that something
should be done. Nahh
bedanya disini.
Makanya tadi kita
mengingat dulu kata should
and should not karena ada
hubungannya dengan
Hortatoty exposition. Okey,
mungkin sampai disini
ada yang ingin tanya dulu?
There is any questions?
Ss : No
Experimenting Notifying
The teacher notified
about should and should
not have correlation in
hortatory exposition text
to the students.
11.05.2019/T-5/M-
1/SK/D40
T : Oke. Kalau kita lihat tadi ya
on comparing two text about Experimenting Notifying
The teacher notified
about the structure of
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tentang teks 1 dan 2 tadi
dalam paragraf terakhirnya
the last paragraph di teks
pertama itu kan seperti
sebuah statement kan ya,
nahh kalo di Hortatori tidak
begitu lagi pasti ada
recomendasinya.
hortatory exposition text
to the students.
11.05.2019/T-5/M-
1/SK/D41
T   :Misal ada kata suggest-nya
seperti itu I suggest to the
goverment begitu, jadi
isinya menyarankan to give
suggestion to recommend
itu kalau Hortatory
exposition.
Experimenting Notifying
The teacher notified
about recomendation of
hortatory exposition text
to the students.
11.05.2019/T-5/M-
1/SK/D42
T  : Jadi jelas ya kalo
persamannya tadi ada
thesis ada arguments,
arguments isinya reasons,
examples, data seperti itu.
Hanya saja diindikasikan
dengan urutan-urutan, urutan-
urutan apa biasanya ?
Ss : *diam*
Experimenting Asserting
The teacher asserted
about the similarities
between analytical and
hortatory exposition text
to the students.
11.05.2019/T-5/M-
1/SK/D43
T : Ada kalimat firstly,
secondly dst if it is more
than one arguments to
support the thesis. Jadi biar
thesisnya kuat pendapat
penulisnya tadi
Experimenting Asserting
The teacher asserted
about similarities
structure of analytical and
hortatory exposition text
to the students.
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disetujui oleh pembaca jadi
penulis memberi argumen
yang kuat lebih dari satu
argumennya.
11.05.2019/T-5/M-
1/SK/D44
T   : Oke dalam hal itu antara
Analytical sama Hortatory
bedanya cuma
dikesimpulan dan
rekomendasinya. Are you
understand ?
Ss : Yes
Experimenting Notifying
The teacher notified
about the different of
analytical and hortatory
exposition text is
conclution in analytical
and recomendation in
hortatory exposition text.
11.05.2019/T-5/M-
1/SK/D45
T : Oke now please open your
book page two. It is also
Hortatori exposition
text. (the bell is ringing)
Experimenting Asserting
The teacher asserted that
the text is Hortatory
Exposition text to the
students.
11.05.2019/T-5/M-
1/SK/D46
T : Yaudah kertasnya
disimpan dulu ya,
pertemuan besok dibawa
lagi kita bahas lagi.
Understand class?
Closing Informing
The teacher informed to
the students about next
metting.
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Third teacher
Day : Saturday
Time : 18th May 2019
Place : MAN 1 Boyolali (XI IPA 3)
Teacher : Mrs. Dra.Hj. Sri Karmini
Topic : Hortatory Exposition Text
Meeting :2
NOTE:
18.05.2019 : Date of Data Collection
T-6 : Number of Transcript
M-2 : Number of Meeting
SK : Initial of English Teacher
D3 : Number of Datum in Data Sheet
T : Teacher
S : Student
Ss : Students
No.Data Dialogues Activities
Type of
Representative Act
Context
18.05.2019/T-6/M-
2/SK/D1
T : Oh iya kemarin
membahas di kertas yang
Ibu kasih itu ya. Sekarang
di bawa kan?
Opening Reminding
The teacher reminded
about the task from last
meeting to the students.
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18.05.2019/T-6/M-
2/SK/D2
T          :Coba buka lagi kertasnya.
S : *open the paper* Opening Insisting
The teacher insisted the
students to open the paper
from last meeting.
18.05.2019/T-6/M-
2/SK/D3
T : In the last meeting we are
discuss the Hortatory
exposition text on page 1.
Masih ingat tidak
structurenya hortatori
kemarin apa saja ?
Ss : Thesis, arguments and
recommendation
Opening Reminding
The teacher reminded
about material in last
meeting to the students.
18.05.2019/T-6/M-
2/SK/D4
Ss : Thesis, arguments and
recommendation
T : Yes there are thesis,
arguments and
recommendation. Now we
comes to the next text
on page two. Please
everybody read the text first.
Opening Affirming
The teacher affirmed the
students answer is
correct.
18.05.2019/T-6/M-
2/SK/D5
T          : I will give you
fifteen minutes to read the
text and understand the
meaning.
Ss : Ya Bu
Associating Insisting
The teacher insisted the
students to read and get
the meaning from the text
in fifteen minute.
18.05.2019/T-6/M-
2/SK/D6
Ss : Recommendation
T : Recommendation right.
We like to read aloud,
dibaca keras ya!
Associating Affirming
The teacher affirmed the
students answer is
correct.
18.05.2019/T-6/M-
2/SK/D7
T : Repeat Mud! Ulangi Mud
tapi lebih keras suaranya. Associating Complaining
The teacher complained the
student about the voice.
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18.05.2019/T-6/M-
2/SK/D8
T : Oke Fahrun the third
paragraph. Associating Stating
The teacher stated to the
students that Fahrun
answered number three.
18.05.2019/T-6/M-
2/SK/D9
T : Belongs to Analitycal or
Hortatory Exposition Text?
Ss : Hortatory.
T :Hortatory Exposition
Text. Why ?
Associating Affirming
The teacher affirmed the
students answer is
correct.
18.05.2019/T-6/M-
2/SK/D10
Ss : Because from the last
paragraph.
T : Okay, right. When we see
the last paragraph.
Bagaimana paragraf terakhir
isinya?
Associating Affirming
The teacher affirmed the
students answer about
hortatory exposition text
is correct.
18.05.2019/T-6/M-
2/SK/D11
T : Okay. So, the conclusion
of the text the first
paragraph there is a thesis,
and the second and the
third paragraph are
arguments.
Associating Asserting
The teacher asserted
about the structure of
hortatory exposition text
to the students.
18.05.2019/T-6/M-
2/SK/D12
T : “First” and “second” are
the connector between the
two paragraph. What is the
idea that support of the
arguments?
Ss : Emm.. idea nya adalah...
Associating Notifying
The teacher notified
about language features
of hortatory exposition
text to the students.
18.05.2019/T-6/M-
2/SK/D13
T : Ya? Jadi dari kalimat
pertama? One typical
characteristic of modern
people is that they want to
Associating Stating
The teacher stated that the
characteristic of modern
people is they want to do
anything in an instant
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do anything in an instant
way. Do you know the
meaning?
Ss : Melakukan dengan secara
instan.
way.
18.05.2019/T-6/M-
2/SK/D14
T : Maka jangan heran
sekarang banyak sekali
makanan-makanan instan.
This is why they only buy
can food, take fast food in
the everyday meals. Gimana
itu?
Ss : Fast food.
Associating Informing
The teacher informed
about instan food in this
modern era to the
students.
18.05.2019/T-6/M-
2/SK/D15
T : Untuk makanan mereka
sehari-hari. That as this
kind of food are no good
for health. Padahal
makanan-makanan semacam
ini tidak baik untuk?
Ss : Tidak baik untuk kesehatan
mereka.
Associating Informing
The teacher informed that
instant foods or fast foods
are not good for health to
the students.
18.05.2019/T-6/M-
2/SK/D16
T : Now, I ask you. Please,
you mention the first
arguments! Satu argumen
saja. Semuanya harus siap!
Tidak usah saya tunjuk,
tapi tunjuk jari.
Associating Notifying
The teacher notified the
students about answered
the question.
18.05.2019/T-6/M-
2/SK/D17
Ss : Bentar miss. Tadi apa
miss?
T : Mention satu argumen
Associating Reminding The teacher reminded the
students about the task.
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untuk argumen pertama!
Do you get the answer?
18.05.2019/T-6/M-
2/SK/D18
S : Because they..
T : Okay, dibaca keras Ris ! Associating Criticizing
The teacher criticized
about the lowest voice of
the student.
18.05.2019/T-6/M-
2/SK/D19
T : Okay. Do you agree with
him? What is the fisrt
argument? The writer gives
an arguments to the
readers about the
characteristis of modern
people itu tadi lho. Apa
argumen pertamanya?
Ss : *silent*
Associating Reminding
The teacher reminded the
students about modern
people to the students.
18.05.2019/T-6/M-
2/SK/D20
T : Kan tadi dikatakan
makanan instan tadi tidak
baik bagi kesehatan. Terus,
apa argumen pertamanya?
Ss : *silent*
Associating Reminding
The teacher reminded
about instan food is not
good for health to the
students.
18.05.2019/T-6/M-
2/SK/D21
T : Tadi di thesis disebutkan
bahwa karakteristik
manusia modern itu
mereka ingin segalanya
serba instan termasuk
makanan. Padahal itu
tidak baik bagi kesehatan.
Argumen si penulis yang
pertama apa?
Ss : Emm.. bentar miss.
Associating Reminding
The teacher reminded
about the first thesis of
the text to the students.
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18.05.2019/T-6/M-
2/SK/D22
T : Okay. Can you find the
word first or firstly in the
paragraph? Ada gak kata
first, firstly?
Ss : Ada.
T : Itu adalah tandanya.
“Pertama”, apa kira-kira?
Ss : Can.
Associating Notifying
The teacher notified
about the mark of
argument in hortatory
exposition text.
18.05.2019/T-6/M-
2/SK/D23
T : Karna dijelaskan dengan
supporting sentence yang
lain.
Associating Asserting
The teacher asserted that
the arguments of
hortatory exposition text
supported with supporting
sentence.
18.05.2019/T-6/M-
2/SK/D24
T :  That persuade listeners or
readers that something
should be done or by
showing a reason or
argument with logical way.
So, your reason your
argument shoul be logic.
Harus masuk akal. Kalo
gak masuk akal nanti gak
akan percaya si pembaca
atau si pendengarnya.
Bagaimana mau membujuk
kalo gak masuk akal
argumennya? Argumennya
harus masuk akal agar dapat
diterima. Second?
Ss :  Yes, miss.
Associating Asserting
The teacher asserted the
students that the
arguments of hortatory
exposition text shoud be
logic.
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18.05.2019/T-6/M-
2/SK/D25
T : The communicative
purpose of hortatory
exposition text is to
persuade the readers or
listeners that something
should be done. Tujuannya
tidak lain adalah persuade
tadi. Are you understand
class?
Ss : Yes, Bu.
Communicating Notifying
The teacher notified
about the purpose of
hortatory exposition text
to the students.
18.05.2019/T-6/M-
2/SK/D26
T         : Then, the language
features of hortatory
exposition text include you
should use Simple Present
Tense.
Communicating Asserting
The teacher asserted
about language features
of hortatory exposition
text to the students.
18.05.2019/T-6/M-
2/SK/D27
Ss : Bentuk yang satu, Bu.
T : Ya, are you sure? Bentuk
satu? Bentuk satu apa
bentuk “s”? Nah bentuk
satu! Kalo bentuk satu
digunakan untuk subjek
siapa saja?
Ss : I, we, you, they.
Communicating Assuring
The teacher assured the
students that Simple
Present Tense use verb
one.
18.05.2019/T-6/M-
2/SK/D28
Ss : I, we, you, they.
T : I, we, you, they. Then you
use the “s” form?
Communicating Affirming
The teacher affirmed the
students anwer about
subject of Simple Present
Tense is correct.
18.05.2019/T-6/M-
2/SK/D29
T : Third person singular ya.
Orang ketiga. Siapa saja?
Ss : He, she, it.
Communicating Stating
The teacher stated that in
Simple Present Tense use
third person singular.
392
18.05.2019/T-6/M-
2/SK/D30
Ss : First, second.
T : Ya betul. Firstly,
secondly, and etc. Terus
juga menggunakan
modalities. Modal yang
digunakan apa tadi?
Communicating Affirming The teacher affirmed the
students answer.
18.05.2019/T-6/M-
2/SK/D31
T     : Ada should, must ya. Biasanya
should yang digunakan.
It’s better than, or it’s
good for.
Communicating Stating
The teacher stated that to
give recomendation
usually we use the word
“should, it’s better than,
or it’s good for” to the
students.
18.05.2019/T-6/M-
2/SK/D32
T : Recomendation or
suggestion. Jadi kalimat-
kalimat yang menyatakan
saran. Biasanya
menggunakan should. Bisa
juga kita gunakan why
don’t blablabla... bisa juga
kita gunakan apa tadi? It’s
better than. Itu semua
sudah kita pelajari
sebelumnya. Jadi kemaren-
kemaren. Jadi ini tinggal
mengulang ya.
Closing Reminding
The teacher reminded
about the word to give
recomendation to the
students.
18.05.2019/T-6/M-
2/SK/D33
T : Because the time was over.
Maybe there is still a question?
If no, let’s say Hamdallah
together.
Ss :Alhamdulillahhirabbil
‘Alamin.
Closing Informing
The teacher informed that
the lesson just over to the
students.
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APPENDIX 3
Data Validation of Types of Representative Speech Acts
Teacher : Mrs. Junainah Helmy,M.Pd (First Teacher)
Class : XI Agama 1
No Coding
Types of Representative
Speech Acts Reason
Admit Deny
1 06.05.2019/T-1/M-1/JH/D1 √
2 06.05.2019/T-1/M-1/JH/D2 √
3 06.05.2019/T-1/M-1/JH/D3 √
4 06.05.2019/T-1/M-1/JH/D4 √
5 06.05.2019/T-1/M-1/JH/D5 √
6 06.05.2019/T-1/M-1/JH/D6 √
7 06.05.2019/T-1/M-1/JH/D7 √
8 06.05.2019/T-1/M-1/JH/D8 √
9 06.05.2019/T-1/M-1/JH/D9 √
10 06.05.2019/T-1/M-1/JH/D10 √
11 06.05.2019/T-1/M-1/JH/D11 √
12 06.05.2019/T-1/M-1/JH/D12 √
13 06.05.2019/T-1/M-1/JH/D13 √
14 06.05.2019/T-1/M-1/JH/D14 √
15 06.05.2019/T-1/M-1/JH/D15 √
16 06.05.2019/T-1/M-1/JH/D16 √
17 06.05.2019/T-1/M-1/JH/D17 √
18 06.05.2019/T-1/M-1/JH/D18 √
19 06.05.2019/T-1/M-1/JH/D19 √
20 06.05.2019/T-1/M-1/JH/D20 √
21 06.05.2019/T-1/M-1/JH/D21 √
22 06.05.2019/T-1/M-1/JH/D22 √
23 06.05.2019/T-1/M-1/JH/D23 √
24 06.05.2019/T-1/M-1/JH/D24 √
25 06.05.2019/T-1/M-1/JH/D25 √
26 06.05.2019/T-1/M-1/JH/D26 √
27 06.05.2019/T-1/M-1/JH/D27 √
28 06.05.2019/T-1/M-1/JH/D28 √
29 06.05.2019/T-1/M-1/JH/D29 √
30 06.05.2019/T-1/M-1/JH/D30 √
31 06.05.2019/T-1/M-1/JH/D31 √
32 06.05.2019/T-1/M-1/JH/D32 √
33 06.05.2019/T-1/M-1/JH/D33 √
34 06.05.2019/T-1/M-1/JH/D34 √
35 06.05.2019/T-1/M-1/JH/D35 √
394
36 06.05.2019/T-1/M-1/JH/D36 √
37 06.05.2019/T-1/M-1/JH/D37 √
38 06.05.2019/T-1/M-1/JH/D38 √
39 06.05.2019/T-1/M-1/JH/D39 √
40 06.05.2019/T-1/M-1/JH/D40 √
41 13.05.2019/T-2/M-2/JH/D1 √
42 13.05.2019/T-2/M-2/JH/D2 √
43 13.05.2019/T-2/M-2/JH/D3 √
44 13.05.2019/T-2/M-2/JH/D4 √
45 13.05.2019/T-2/M-2/JH/D5 √
46 13.05.2019/T-2/M-2/JH/D6 √
47 13.05.2019/T-2/M-2/JH/D7 √
48 13.05.2019/T-2/M-2/JH/D8 √
49 13.05.2019/T-2/M-2/JH/D9 √
50 13.05.2019/T-2/M-2/JH/D10 √
51 13.05.2019/T-2/M-2/JH/D11 √
52 13.05.2019/T-2/M-2/JH/D12 √
53 13.05.2019/T-2/M-2/JH/D13 √
54 13.05.2019/T-2/M-2/JH/D14 √
55 13.05.2019/T-2/M-2/JH/D15 √
56 13.05.2019/T-2/M-2/JH/D16 √
57 13.05.2019/T-2/M-2/JH/D17 √
58 13.05.2019/T-2/M-2/JH/D18 √
59 13.05.2019/T-2/M-2/JH/D19 √
60 13.05.2019/T-2/M-2/JH/D20 √
61 13.05.2019/T-2/M-2/JH/D21 √
62 13.05.2019/T-2/M-2/JH/D22 √
63 13.05.2019/T-2/M-2/JH/D23 √
64 13.05.2019/T-2/M-2/JH/D24 √
65 13.05.2019/T-2/M-2/JH/D25 √
66 13.05.2019/T-2/M-2/JH/D26 √
67 13.05.2019/T-2/M-2/JH/D27 √
68 13.05.2019/T-2/M-2/JH/D28 √
69 13.05.2019/T-2/M-2/JH/D29 √
70 13.05.2019/T-2/M-2/JH/D30 √
71 13.05.2019/T-2/M-2/JH/D31 √
72 13.05.2019/T-2/M-2/JH/D32 √
73 13.05.2019/T-2/M-2/JH/D33 √
74 13.05.2019/T-2/M-2/JH/D34 √
75 13.05.2019/T-2/M-2/JH/D35 √
76 13.05.2019/T-2/M-2/JH/D36 √
77 13.05.2019/T-2/M-2/JH/D37 √
78 13.05.2019/T-2/M-2/JH/D38 √
79 13.05.2019/T-2/M-2/JH/D39 √
80 13.05.2019/T-2/M-2/JH/D40 √
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Data Validation of Types of Representative Speech Acts
Teacher : Mr. Drs.H.Agus Susanto (Second Teacher)
Class : XI IPS 1
No Coding
Types of Representative
Speech Acts Reason
Admit Deny
1 07.05.2019/T-3/M-1/AS/D1 √
2 07.05.2019/T-3/M-1/AS/D2 √
3 07.05.2019/T-3/M-1/AS/D3 √
4 07.05.2019/T-3/M-1/AS/D4 √
5 07.05.2019/T-3/M-1/AS/D5 √
6 07.05.2019/T-3/M-1/AS/D6 √
7 07.05.2019/T-3/M-1/AS/D7 √
8 07.05.2019/T-3/M-1/AS/D8 √
9 07.05.2019/T-3/M-1/AS/D9 √
10 07.05.2019/T-3/M-1/AS/D10 √
11 07.05.2019/T-3/M-1/AS/D11 √
12 07.05.2019/T-3/M-1/AS/D12 √
13 07.05.2019/T-3/M-1/AS/D13 √
14 07.05.2019/T-3/M-1/AS/D14 √
15 07.05.2019/T-3/M-1/AS/D15 √
16 07.05.2019/T-3/M-1/AS/D16 √
17 07.05.2019/T-3/M-1/AS/D17 √
18 07.05.2019/T-3/M-1/AS/D18 √
19 07.05.2019/T-3/M-1/AS/D19 √
20 07.05.2019/T-3/M-1/AS/D20 √
21 07.05.2019/T-3/M-1/AS/D21 √
22 07.05.2019/T-3/M-1/AS/D22 √
23 07.05.2019/T-3/M-1/AS/D23 √
24 07.05.2019/T-3/M-1/AS/D24 √
25 07.05.2019/T-3/M-1/AS/D25 √
26 07.05.2019/T-3/M-1/AS/D26 √
27 07.05.2019/T-3/M-1/AS/D27 √
28 07.05.2019/T-3/M-1/AS/D28 √
29 07.05.2019/T-3/M-1/AS/D29 √
30 07.05.2019/T-3/M-1/AS/D30 √
31 07.05.2019/T-3/M-1/AS/D31 √
32 07.05.2019/T-3/M-1/AS/D32 √
33 07.05.2019/T-3/M-1/AS/D33 √
34 07.05.2019/T-3/M-1/AS/D34 √
35 07.05.2019/T-3/M-1/AS/D35 √
36 07.05.2019/T-3/M-1/AS/D36 √
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37 07.05.2019/T-3/M-1/AS/D37 √
38 07.05.2019/T-3/M-1/AS/D38 √
39 07.05.2019/T-3/M-1/AS/D39 √
40 07.05.2019/T-3/M-1/AS/D40 √
41 07.05.2019/T-3/M-1/AS/D41 √
42 07.05.2019/T-3/M-1/AS/D42 √
43 14.05.2019/T-4/M-2/AS/D1 √
44 14.05.2019/T-4/M-2/AS/D2 √
45 14.05.2019/T-4/M-2/AS/D3 √
46 14.05.2019/T-4/M-2/AS/D4 √
47 14.05.2019/T-4/M-2/AS/D5 √
48 14.05.2019/T-4/M-2/AS/D6 √
49 14.05.2019/T-4/M-2/AS/D7 √
50 14.05.2019/T-4/M-2/AS/D8 √
51 14.05.2019/T-4/M-2/AS/D9 √
52 14.05.2019/T-4/M-2/AS/D10 √
53 14.05.2019/T-4/M-2/AS/D11 √
54 14.05.2019/T-4/M-2/AS/D12 √
55 14.05.2019/T-4/M-2/AS/D13 √
56 14.05.2019/T-4/M-2/AS/D14 √
57 14.05.2019/T-4/M-2/AS/D15 √
58 14.05.2019/T-4/M-2/AS/D16 √
59 14.05.2019/T-4/M-2/AS/D17 √
60 14.05.2019/T-4/M-2/AS/D18 √
61 14.05.2019/T-4/M-2/AS/D19 √
62 14.05.2019/T-4/M-2/AS/D20 √
63 14.05.2019/T-4/M-2/AS/D21 √
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Data Validation of Types of Representative Speech Acts
Teacher : Mrs. Dra.Hj.Sri Karmini (Third Teacher)
Class : XI IPA 3
No Coding
Types of Representative
Speech Acts Reason
Admit Deny
1 11.05.2019/T-5/M-1/SK/D1 √
2 11.05.2019/T-5/M-1/SK/D2 √
3 11.05.2019/T-5/M-1/SK/D3 √
4 11.05.2019/T-5/M-1/SK/D4 √
5 11.05.2019/T-5/M-1/SK/D5 √
6 11.05.2019/T-5/M-1/SK/D6 √
7 11.05.2019/T-5/M-1/SK/D7 √
8 11.05.2019/T-5/M-1/SK/D8 √
9 11.05.2019/T-5/M-1/SK/D9 √
10 11.05.2019/T-5/M-1/SK/D10 √
11 11.05.2019/T-5/M-1/SK/D11 √
12 11.05.2019/T-5/M-1/SK/D12 √
13 11.05.2019/T-5/M-1/SK/D13 √
14 11.05.2019/T-5/M-1/SK/D14 √
15 11.05.2019/T-5/M-1/SK/D15 √
16 11.05.2019/T-5/M-1/SK/D16 √
17 11.05.2019/T-5/M-1/SK/D17 √
18 11.05.2019/T-5/M-1/SK/D18 √
19 11.05.2019/T-5/M-1/SK/D19 √
20 11.05.2019/T-5/M-1/SK/D20 √
21 11.05.2019/T-5/M-1/SK/D21 √
22 11.05.2019/T-5/M-1/SK/D22 √
23 11.05.2019/T-5/M-1/SK/D23 √
24 11.05.2019/T-5/M-1/SK/D24 √
25 11.05.2019/T-5/M-1/SK/D25 √
26 11.05.2019/T-5/M-1/SK/D26 √
27 11.05.2019/T-5/M-1/SK/D27 √
28 11.05.2019/T-5/M-1/SK/D28 √
29 11.05.2019/T-5/M-1/SK/D29 √
30 11.05.2019/T-5/M-1/SK/D30 √
31 11.05.2019/T-5/M-1/SK/D31 √
32 11.05.2019/T-5/M-1/SK/D32 √
33 11.05.2019/T-5/M-1/SK/D33 √
34 11.05.2019/T-5/M-1/SK/D34 √
35 11.05.2019/T-5/M-1/SK/D35 √
36 11.05.2019/T-5/M-1/SK/D36 √
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37 11.05.2019/T-5/M-1/SK/D37 √
38 11.05.2019/T-5/M-1/SK/D38 √
39 11.05.2019/T-5/M-1/SK/D39 √
40 11.05.2019/T-5/M-1/SK/D40 √
41 11.05.2019/T-5/M-1/SK/D41 √
42 11.05.2019/T-5/M-1/SK/D42 √
43 11.05.2019/T-5/M-1/SK/D43 √
44 11.05.2019/T-5/M-1/SK/D44 √
45 11.05.2019/T-5/M-1/SK/D45 √
46 11.05.2019/T-5/M-1/SK/D46 √
47 18.05.2019/T-6/M-2/SK/D1 √
48 18.05.2019/T-6/M-2/SK/D2 √
49 18.05.2019/T-6/M-2/SK/D3 √
50 18.05.2019/T-6/M-2/SK/D4 √
51 18.05.2019/T-6/M-2/SK/D5 √
52 18.05.2019/T-6/M-2/SK/D6 √
53 18.05.2019/T-6/M-2/SK/D7 √
54 18.05.2019/T-6/M-2/SK/D8 √
55 18.05.2019/T-6/M-2/SK/D9 √
56 18.05.2019/T-6/M-2/SK/D10 √
57 18.05.2019/T-6/M-2/SK/D11 √
58 18.05.2019/T-6/M-2/SK/D12 √
59 18.05.2019/T-6/M-2/SK/D13 √
60 18.05.2019/T-6/M-2/SK/D14 √
61 18.05.2019/T-6/M-2/SK/D15 √
62 18.05.2019/T-6/M-2/SK/D16 √
63 18.05.2019/T-6/M-2/SK/D17 √
64 18.05.2019/T-6/M-2/SK/D18 √
65 18.05.2019/T-6/M-2/SK/D19 √
66 18.05.2019/T-6/M-2/SK/D20 √
67 18.05.2019/T-6/M-2/SK/D21 √
68 18.05.2019/T-6/M-2/SK/D22 √
69 18.05.2019/T-6/M-2/SK/D23 √
70 18.05.2019/T-6/M-2/SK/D24 √
71 18.05.2019/T-6/M-2/SK/D25 √
72 18.05.2019/T-6/M-2/SK/D26 √
73 18.05.2019/T-6/M-2/SK/D27 √
74 18.05.2019/T-6/M-2/SK/D28 √
75 18.05.2019/T-6/M-2/SK/D29 √
76 18.05.2019/T-6/M-2/SK/D30 √
77 18.05.2019/T-6/M-2/SK/D31 √
78 18.05.2019/T-6/M-2/SK/D32 √
79 18.05.2019/T-6/M-2/SK/D33 √

